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A Preface

B In. 1974. Tha Council fﬂr Exﬁoptlm’lal Chlldren publiahﬂd a buok nf Edltad rﬂﬂdlngs tltlad Mﬂiﬂ- ;: ' L

{atranm Currents: Thé articles choson all appedred In Excaptional'Childraii Hetwéen 1968 and 1974 e

 and presantad ﬂnncapta pr' b]BmE and dEuvary syﬂiﬂms thni wore surfgclng as A résponsg tn tgm R

changes in the field. 5 ; )
“Since 1974, the: imﬁact of laglslatlﬂﬂ. lltlgatlnn. end !natrucﬁanal tﬂﬂh ugy hava in uencad.

prﬂfaundly the manner in which special’ education’ services are delivered to’children: Eﬂﬂ youth
We:have moved.from .lhmjry Into. actlon, ‘thus fu'ovldlﬂg an arona-for abaarmﬁnn and study. of

inﬂtructlana.l practices that facilitate effective integratior of handicapped and nonhandicappéd *

i laarﬂera “This volume; the first in-GEC's Under One Gover series;- inéludeu articles;related to im-- .
plamentlng spoclal educa tlon seivices in the least rastrlcﬂva Envircmmam that appeared inﬁmen{ ‘ _
_tlonal Children &nd TEACHING Exceptiunal Children: from 1975 thrnugh 1979 as well ag fn*. " -

-. Teaches, Please Don't C‘lﬁge the Door, the prmeediﬁga of The Gcmm:ll fnr Exﬂﬂptiunnl Chﬂdra

. Invisible College on Mainstreaming, published i 1076,/ ., ./ -

Inherent in any discussion of mainstreaming are fssues, relatad to the deﬂnltlnrx of tha papula'
ti@n to be-E rved asg well ‘as/thg characteristics of - Epacial educatjon programs. in Integrate

5: ‘ *sattiﬂzs The lntrnductury sectlon inclides an‘article by Lande titled *WhaAre All the. Children?’

© Thils articlg’reflacts on the attitudes and pmctlcaa related to education and treatment of hafidi

-‘capped Individuals from the'10th ceritury through-toddy. The information presemad damﬂnﬂtratea 7

. how attitudes and practices: ‘have' influencedboth the {dentification. of handicapped: lndividuala »

: "and the quallty and . expectad qutcomeas of services to them. Birch's article on the. definltlcm.*

develnnrﬂant. and characteristics of mainstreaming suggests-the physical; instructional, and: acL
Tninistmtlve cﬂmponams nagadﬂary-ﬁé‘ lnsura .good- pmgramlng within a- mainslraam envirnne R

ment L AR o
Sarvlca dallvary mndéla ﬂmt‘hnva,damnnatmtad effactiveness iﬂ pruvidmg apacial aducatlun in

intagrﬂtsd settings are the focus of Sectior I. The article by Jones, 'Guullab. Guskin, and Yoshida: - - /
presents lssues related:to and a'model for avaluation of malnstream pmgrama “The remaining’ -+
" articles assess the rolative effectivenass of the teac ier.consultant and resource teachar madels in‘ e
_-Increasing the performance’of handicapped studantd: = - . : )
A Saction 11 bagins with Hcﬁsnzle s-article, “‘Higher Education's Rgla ln Mainatraamiﬁg An Ex-'
ampla.“ which provides suggestions for ways ini- whlch teacher uEining 1nstituticms can ba: he]pful ‘
" ‘in preservica and {nservice training of special ediication and thgular education pmfﬂﬂainnala who 7/ /o "
- will be employed in infegrated classroom environments. The. remaining articlos speak to the Epﬂcia S
" flc skills and training required of regular and spaclal educatora and admlnlﬁtratn In.order to
"ingurb th@t each hnndlcappéd lanrner receivas n free appraprlma publjc gdm:mgon in the lBEBl
; ':vreatﬁctiva envirenment. ‘i il Yoo
Thesarticles in Section 11I'deal with. ihe davelupmam aﬁd implemematlon of lndlviduauzea adu- .
- ﬂatlah prpgrams. ‘In® "Staylng Out’ of Jail,” Reynnlds suggests that: compliance ‘with reglllatlpn
“alone) may ‘not resulf in fhe desired outcomes for handicapped learnors. He suggests:that: the i' -
I dividualizad ﬂducgﬂuﬁ prggram process ‘should serve as a means for lzu'::lfessicmt:lls‘l 1:1&:91“5‘g
*: laarners to wark tugelhgﬁ:métively in designing “énvirgnmants for better learning and living.*' *
BpBEiEl sm:l regular Bducatﬂr& are cunstbnuy sasrﬁhiﬂg fnr Empirh:ally ammd and nmval ‘taaclh

[

ssroom amrimnmemg. .
J C ﬂd pagk Btti,mdas hava Inng baen raco ass of
} :pecial education programs in IBEulST'ElEESl‘DOm& In Secﬁn' V. Smith and Green
lzbellng declgiﬁnﬂ tanc n,Bg biaggd against low




" contelbuteto thn Ina proprlﬂtu laballng o thﬂae Ehlldren ! Fnamri Ysseldykm and Roosa, In t}mlrg
article, "] Wouldn't HEVB Soon 1t If 1 Hadn't Belleved It,"-demonstrate that toachor axpectancy
, can bo Influenced negallvaly by the label emotionally disturbod oven when the studont (s emitiing
~ “normaliged” bahavlur. Finally, Snydor, Apollonl, and Cooke, lnaravlﬂw of Integrated settingsat
" thocarly chlldhﬁad laval maka spm:lflrz Euggaatlcms fﬂr maxlmlzlug the potentlal barmfl!a of such -
- ooltlngs, <y T |
cIn SactiuﬂVL“Parantsaﬂ Partnars."Caiﬂanrﬂcla tmrzsa thadavelﬂpmant of nrgﬂnlzed parant
" groups, The ramalning artlclos suggpst prucadurﬂﬂ for pﬂrants ﬂﬂd pmfesslannla to work logﬂthar
| inﬂprnductlvannd supportivaway, - S |
“ i Finally, In the concluding saction Prohm and McDgnalde Ertlcle ramlnds i that. althuugh-
" much has been achloved ovar the past docads, much fs yet to bo dona. They suggest that aurrent’
practlcos In Identification and ovaluatlon of handicapped students often makb t difficult fo assess
~ multihandicapped, multicultural, and-preschool oxcoptional ﬁhlldmn ﬂccurataly Furthar, they
" pointout that muchof the “yet to be served" population may live ‘and learn In environmonts not .
i“traditicmally cunalderad a part of the educational contlhuum, Such settings ae oorractional
" facilitios, group hﬂ[ﬂEE, preschools, and day.care centers all contain children and ynulh poten-
Alally eliglblo for spocial educatioq sorvioos. Quostions rolated to-curiculum, nvolvomont of
 ragular dducators, and nptlrnum teaching-loarning conditions must be addressed In dealgning |
L instructlunaldallvary syatems for thesa “yot tobe soryed" childrenand youth. S
" This volume reprosents an.attempt to compile practices that hold promise for achleving the
 'loast restrictive environment for every handicapped student. Although the feasibility of
malnstreamingall handicapped students romains a controversial subject, thoro ig a growing body |
» .- of literature- demonstrating: that appropriate: lntﬁgrmed anviranmantawcnn:ba-‘arrnng‘ad lhul
i banaﬂt bath handieappadand nﬁnhandicappad EtUdEmH —

L Susﬂn E asazi
‘ ,unBIEB
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WhD Are AIWI fhe Chlldren'?*

L3

3 T

WAYNED LANGE R

WA YNE D. LANCE Is ﬁrglassar afEducsHan Unrlvé-;slr} t;ﬂ’ Dragan. sfu:r
Lllracmr Northwast Area Learning ﬁesaurca Cantar, Eugani

_ Editor's note; Thls 5 the seventh In a serles of arllclas cammsmaraflng the
’ R Amariean Elnenrannlal The sarlas Is funded in part by a grant from the. . o
' : : ‘Naligfial ,Insmuta of Educatiof AT

'Idmmlun fm “all ex;uptmnal chﬂdrenl Two hundred years as a
natiun, gnd as we embark on the third century, we have declared
~ through our laws and by personal commitment that, at lqsl. none
shall be excluded. The fact of education for all, meaﬂlﬁgequaleduca-— i
tional opportunity, has yet to catc ﬁ.!p with the intent. Yet, there is".
o satisfuction in knowing that the intént has been gxpressad insoclear .
" L ‘§ manner: As [n any great endeavor, the bgglnnlﬁgs werd' small the \
' e ~ result of vnainn and of persunal dedication, born out of a love for ..
S humanity munifested in ‘the actions of men and ‘women, Vlg\\euas g
.+ selected Trom the hlstﬂryﬂfspenlalrzducuutm serve as remjndersthat-
" recent achidwements may:not be clalined nstrlbutes to this géneration
. nlone, but are the frull of seeds planted long agl by afewin rEcorded
" history and by rmmy whu never mude the prlnted pﬂge, :

Revolutionary .. e Harlfurd Lunnwliuut April 15, 1817:-The Rev,: Thumaﬂ H.
~, * Strides” Gullaudet, principal of the Connecticut Asylum. for the’ Educatiun .
SRR . and lnstrur:tiun of Deﬂf and:Dumb Perscms. annnun:ed tnday that™
’ .. seven pupils were' en?blled on this opening duy Mr. Gallaudet
" returned. from” Europe last August where he had studied the:art of
, malruchngthe deufunc[dumb fornearly 15 mnﬁlha.ThanEwasylum ,
s, the ﬂrst permanent school fc:r the educatlnn nf deaf—muleasln this =
' 3 1 an appropria

ERIC
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hl!nd and to engﬁga teachers, Tha achunl is snhedulad ta opan some=-

. timd nnxl yeurnnca spmm has lmun fnund nnd alaffumpluyed (Fairell,

msa); !

"dren npengd in'a wing of the Perklns Institution today. T¢n children

- “are enrolled and James B. Rlﬂhnrda has been assighed as the teacher.
" An'amount of 82,600 per annuri has been appropriated by the Legis-

“latufe following theg. receipt of E”rapnrl from a special cofnmission '

" and Elgeﬂjm in addlllnn 10 the usual studies. After two years in th

achqnl as a madel for the rest of lhahcnumry Quoting from Dr, Howe's ~
< report ., .t wnuld be demonstrated that no idiot need be sunﬂned
. or reslmined by force; that.the young’ can be trained for industry,

order, and self-respect; that they can be redeemed from odious and

" filthy habits, and there is not one of any age who may not be made -

more of a man and less of a brute by patience and kindness dlracted

by annrgy and aklli" (Eannﬂr. 1064, pp 41-42] Lol

. Ghicagn Sﬂpmmbar i?. 1900: Demands by parents for day gchnal

classes for their blind children were realized today us dspecial class-
robm upﬁned in_a regular school in this city. Mr. john Curtis, the

e

than having to reside at lhe alale schnul }n the aaulharn part of lhe i

_-state (Farrell 1956). -

£
£

't new cun\:gpl in educatigyi. Believed to be the first such school fn the:
- United States specifically for the benefit of unusually bright chil-

_dren, these schools provide seventh, eighth, and ninth graders with-

nppnrlunitlea to accelerate their gludles in Latin. French, German

prepamlary #chool these students will enter high school with:a full -
yaar 8 c-redit in these spncinl aubiecta (MchnEld 1915).

l - # #

* New York City SﬂptumHur 1908: Public School No. 2, under the
direction of principal J. E. Reigart, began a new program for children
with defective apeegh this month, Mr. Reigart stated.that the teachir i-
of the class has engaged in special study to prepare her to help these -~

" children overcome their speech problems. :Actording to City School
Supermterfdenl ‘Maxwell, “The experlment . demonstrates that

the attemp! to cure ‘4frious speech defects, which intgrfenz with suo-
ctds and- satisfaction in life is possible and well worth whiln
(MEDnﬂnld 1915, p a8). :

. Anysmta USA 'Snpmmbar 15,

] Eastan. Dcmbnr 1 1&-13! An experlmnnml anhuol for!{lcth: chﬂ- :

-+ chalred: by Dr, Samuel Gridloy Howe, The commission sees the . . -,

" teacher, indicated that the program s considered {o'be an ‘experiment’ - .
to sge if blind shildmn can be educated nearer to their homes rather B

o "o Worcostor, Mussﬁuhusuttﬂ Sﬁplerﬁbféff 1901: . Pféi:ui-ﬁmry .
- -schools for gifted children opened in Worcester this month, initiating b

.{;. .




- 7 taet hlaﬂfﬂculmmudlntely "Thnmenuumof&uccegs. EnidlhaSupur- 3 |
e T lﬁlundunl "la nglhing less than ‘lDD%." . P e amed
L3 ,__,,. : . - E BT

S : B The ficst levlgnelmsmﬂerllhufnrlsnl’rﬁ'rurdul‘hlélnrba;lhelusl‘
S ) ‘ L encompasses a hope and confidence inthe offorts of a myriad of par-
Do T ents, educators, leglalmnra and others during the remaining yenrs of .
N ‘this decado. - ;' o, R W j
o L - e . .
Ghnﬁﬁlng The rer.ugnlunn of the nued to provlcln different . \reatments .to *
‘Attitudes and lndiv!dunlp with obviously dll'ferlng (.upnellluﬂ for hunuﬂllng from ) -
: hc“!“ﬂl!‘ﬂ Children " ‘the iradiilonal educational practices led to the establishment of spe- ™
o clﬂluducmlun Fromi-an hlamrlcnlperspgcuvu special education may,
Esfabllshmenf "be vlewed as duveloplng through three successive stagoes: "(1) treat:
, of SPEG’BI ment: lhrgugh the aagragulion and restriction of resources l‘qr survi- ,
e Education  yq) appropriate for people called different, {2) cm‘ing for people
L . * regarded asdifferent by providlngrﬂauurqes requﬁircd far lhglr physi--
“pe -0 . cal existence, and (3) inatructing such people ah that lhny may be R
L incorporated into. E;lsllng.dominnnlsocinlsyslem “(Heiny,1071,p.»
344) While Exﬂm[ﬁlgs from conlnmpnrnny hislory may demonstratd
S that :we have yet to fully pass from stage-one, pronouncements - .
T S abound that our goals have passed. beyond segregation and re-
‘ striction, through mere caring, to an nl{ampl to assist the uxcepllun-
al individual tg be able to mee! cerfain cultural standards, Whelher
“s .~ thosestandards should be those of the dominuntsaclmy or ofplurul
w0 b+ istle r:ullures !3 a much debaled lqpir and one in which there is little

.-;_-

o

and Qabél/ﬂg gpeclal educalion begnn ln !his cnunlry wilh a renognhion of ghe o
_ .t e 77 = exceptional individual as,a homogeneous element of the papulnlioﬁ
o and with labels to legllimnle the classifications (Heiny;1971). Bartel = -
' ' and Guakin (1871) supported the thesis lhal lhe process of identify- -
ing and'so lnbeling individuals nnmnly crentes a hﬂndicdp. but also *
Lo Exﬂcerbales lhe condilinn as pcoplu 80. mnrknd are lreuled diffur-
T chlldrun lo be educ ated, firat: in’ msldunlml insl}lulmns and lumr in’
L ' dny gchnola and cldsses, nﬂan led 1o incrqusingsegmgnl!on continu-:
T " ing into the ndult yenrs. As one reviews the carly history of special
o 7T education in the United.States (Frampton & .Rowell, 1038; Wallin, - ="
‘ e - 1924), it is apparent that advirces jn our’ ‘abjfities to’ dmgnnseled to
L - greater hﬂmngcnﬁhy in pnpulmirms aasigngdm special programsand- ..
less: appﬂﬂuni!y for exceptiopal individuals to pnrllcipmn nclively -
v wllh nonhundicnppnd lndividuula. '

SDGIEI Looking bnck up(m the eurly ygm"a ﬁf lhia cgnlurywl uppenrg lhnl ﬂm o
- mare Sm:iuly beciyne aware.of the extent: ofhundicapping cnndllions.
|ully in lhe EI'E[I uf mcntnl g

ERIC

Aruitoxt provided by Eic:



_ ra’ anenucm ton mﬂm

,.»camprahanslv, sﬂuw dbfucmra bmh Sintfinalc arid extrinsic,” to use
Wallin's wardssthat tendad to "mar" lhe devalup.menl of lhe hnndla

'cappad lndlvldunl [Wnllh‘l. 1914) . L

__Fdllnw!ng am:h le‘t\dn. puplln ’bﬂgﬂﬁ tg bg vlawed as funcﬂﬂnlng "Happiness
“members ofthelr tqtdl envlranment Eduemnrs expanded their con- First” Motto
cepts of what education.was’really all about and the result was a i :
«* broadening of the curnjculﬂm especially in day schopls and day - - .
u_ﬁleBEﬂﬂﬂf the exceptiiifal;toinclude a variety.of trﬂln!ng!mthgpm,_._,,.,f,_.u; -
%, tical arls glong with a continulng emphasis on the basic academic L
EkiHs ThB curriculum developed by the special class teachers of Bos-
glor to World War [ exampllflnd this trend (The Boston Wdy,
’-he ‘happiness first—all else follows" motto imponted from
"(Bridie, 1017) began to permeate the philosophices of special -
~_educators about thig same- time in our history, and while sngrggmlon S
—= -of the hahdlcapped was the urdar of the day, theemphasis was none: - -, -+
theless'one of muklng education a plegsanl and hnpel’ully. pracllcal '

‘, uxpgrg Y L : N . |
. This “cnring mlltudﬂ" on lhn parl of eduu‘:nlnrs led (Em reexamination Mglnstrggmlng
of the curriculum for the exceplignal and adefinite movement toward T/ upon Us

" af lndlvxdualigmlun of instruction. Schwartz and Oseroff (1876) a2
__ reviewed some 1()0 years.of lilerature peﬂulnlng to individualized - g
" instruction and guﬁcluded thm the developmental phases of this S
" movement hﬂVE led to rather’ ‘highly slruclured systems forindividu- - '
- " alizing instruction. Thus we moved {rom a “happiness first" i:hllm T
" sophy to a prevajlmg ultllude that pupils should be able to demon-
[~ strate competency in"any humbet'of areas approprlutc to their career
e objectives. This appears o coincidé'with Helny's (1971) stages of de-
.’yulnpmum nnd we ﬂnd ouraelvas prusaing rupldly inlu sluga thren.

be lncnrpnrmcd lmn the dnminam anclﬁl ayslem Muinglraamlng la e
'upori us=—woven into our laws, our policies, and the very ElliludEa
underlying the way in whlr;h we approach the developmerit and
: implememallnn nf prngrﬂma for lhe excepllonal lndl\!ldual

The E’amplexltlna of mninslrenmlng ber:nrrm ‘evident as one canaldara Far Mora ..
,lhr: implications - ‘of » deﬁnllinn supplied by R‘nufmun. Gottlieb, - than Placement -

Agard. ﬂnd Kukiec (lﬂ?éf —— e

Mnln&lreumlng refefs to the temporal, instructional, and social in-

" tegration of eligible exceptional children with normal peers based
on an engoing, uﬁividuully determined, educational planningand -
‘programming process and requires clarjfication of respanslbllll
among regular and special éducalh;m adrﬂlmslruliva. instructional

e ~and Euppnrlive perggﬂnel (p- 4) :

Asdescnbed by The Council for Excemlu Children, mai
ingls farmnre than the placetnent of achildintoa mgular prog
a period nf time each day (Caster, 1975)¢ The interactions
_“instructional variablesy ith_social and tempgral factors:
. g‘iccnumed,_ for in conjunction-with the process of plannin
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- FIVE VOLATILE FﬁSITIQﬁE ‘0 Wa all knowthat education is a complex matter, We know that it
o ' can bé dangerously. misieading-to reduce involved educational pro-

i cedures-to simplistic "eithar-or" choices. At the same time, we all
C N - know how necessary It Is to cut through nonessentlals jn ordbr to

AV IR ~ i+ _reach and to deal with major problems. It is in"the latter spirit that | -
: - point out that there are five other highly volatile issues which are
. intimately linked with ‘whether speclal education emphasizes main-
streaming’ or Wwhether special education. pursues lts traditional

, _ ' -.*  saporated and salf contalned posture. The five other issues polarize as -
e A QIO W e e e

.. 1. Centrallzdtich versus decentralization - . oo
2 Inclusion vafios exclusion, '
. 3, Categoricalvdrsus noncategorical - )
. 4,  Integration varsus sagregation ° R
' 5. Institutighalization versus normalization
R . For some pegplé‘. thesa are significant socioeducational phenom-
Sl o oo . ena-For others;they are catch phrasekays to demagogary. Forsome.. .. <
* people, these afe’ concepts to be examined objectively, For others, )
: ; the expressiongstrain under almost intolerable emotional loadings. ~ . ,
"1 hope they will be examimd to see Itis my holiéithat the relationships among the above five pairs of
© . " wihether thay are polnts ona  positions and;rainstreaming will be given careful, professional con-
.contingum rather than unbridgeable -sideré‘glqh_héﬁgir hopa they wiil be examined to see’ whether they are. . -
o™y extremes.  points gn'a ‘continuum father than unbridgeable extremes. | hope
thase q@ﬁggipt; will be studied to aidertain their potenfal usefulness .
in rgla,i‘ in? 10 speclal education in general and In relation to the
\ mainstfadining sel contalned continuum In particular. o

[

_O'tkn '\:3:&! only .one school district in America which deliberately
moved' to the goal of systemwide mainstreaming for all exceptional =~
0 children as’jong as 17 years ago, and then did Its best to implement

that goal. That is Tacoma, Washington. Perhaps there are other dis-

: i tricts that made-such a comprehensive commitment early. If s, it

! , , would be good to find them and to learn from them. But the story of

Lo *  “Tacoma and its naighboring counties will come out later, so | will
§ simply acknowledge its historical role here, ' '

LY




s | hve ald el:ewhera. St e
" The principle of eduicating haﬁdicapped puplh in local ** . , _—
5., «schools along with thelr brothers and sisters.ond the restof . . : i
& " the neighborhood youngsters is neither new ror revolu- = - v i
© =™ . tionary. Nor Is the dea of individualizing teaching for all -
P . puplis; Until' recently, however, both mainstreaming and - _ -
. Individualizing were considered to be concepts which were v : ;
deslirable but not readily attalnable for very many dxcep- : S . .
tlonal “childréh; ‘the gap batween the wish and the fact N 1 .
“‘““"““"“‘hil bagun to !hﬁnk ‘A numbarof ehool tystams sra prov- o T
ing that 3pecjal aducation of aexcellent quality can be .
_ arranged for exceptional childran In their nalghbnrhund LN
v ' schools In regular class gmuplngi - b
. Malnnmgmlng, like any néw. movement which calls fﬁr changes ln :
:tthudué behaviors, and In tocioeducational structures, has_certaln * - . . .
- hatural. énamies. They are lgnaram:e tradition, and pmjudica.*et usg T < T L
__Jmpa that. we can help to provide hard facts and-realistio interprate: - .« ... el ol e D
"""~ "tions_to dispel Ignoranice. Let us make every effort to assure respect -, ' ; o
- for truditlfm but not enslavement to it, and let us regson rather than K Yy
'- ll'l;flphl react, Hmiﬂng pre]udica and anklﬁQ the judgment process our . o . L
ally. - : ' co g

[

D ia . .

REFERENC’ES e

®

8 ; . F .

Birch, J. W. Hurlnﬁ Impaired puplls in the mainstream of ﬂdueltfénp The Uni- L . Ce e
' varsity of Minnesota: Lndlrl.hlp Training Institute, 1976, _ . :
Blrch J W, M;imﬁinmlng Edu::abla mentally retarded childrbn -in r&guljr o
flnﬁ: Tha Unlvirllty of Minnesote: Leadership Tralning Institute, 1874,

Birch, J. W, & Jﬂhmtnni B K. Lih;lgnfng schools snd echooling far the h;ndl
r cjppcd Sf:ﬂﬁgﬂ-ld IL Charluc Thumu. 1976. .

ERIC

Aruitoxt provided by Eic:



: .‘i ‘ _.t{ : ‘ ’

I Models for Dellvery

Bf Specml Education Serwces;-- e

m tbe Least Restnctlve Envuonment




\ . & Y
"
V.l
Preventive Mainstreamlng_ .
' . \\ . c ’ _i"f:v-.
. ROBERT P. CAN?HELL— ha concept u[ meln:tmamlng. simply
... MARY LYNN CANTRELL _ . _ Mated requires that “exceptional” chil-
LT .+ - dren be‘educated I the same environméntas™ -
Abstract: Although there are many ?ll other Bhlldran wherever pe:;lb[ha Support
reasons fof maintalning exceptional  1of the notion of nalnstreaming has grown
children within the mainstream of  Out of sarller concerns over the doubtful effi- .
public edugation, therelslittieempir-  cacy of the traditional approach of separating -
ical data directly supporting the ratio-  “exceptional” children from their peers for
nale of mainstreaming. Tha prasent  speclal, adu:aunnnl services (Blatt, 1060;
investigation evaluated the effects of 8 Johnson, 1862; Dunn, 1968; Filler, Robinson, .
support teacher program In maln- - gmjth, Vincent-Smith, Brickér, & Bricker,
taining exceptional and potentislly  1974) Gonceptual support for. mglnitraem;ng
9 ?“;:p:?"" c:;lgnpr; “‘ﬁ::: ;';'"E gﬁ‘; ---pn gn even broader exceptionality base than
:-:f;;. g::g.md In Ii?miehehliw- mental eetardation can be'derived as a lngh:ul
. ; “exiension of an idea advancad 12 years ago by
of referrals for traditional spacial  Nicholas Hobbs® (1003). Project Re-ED, the
services. First graders from 20schoals  Fealization of Hobbs' {deas, has proven toboa
* distributed acrosa fiva school systems in successful ‘model for a number ‘of programs
Tennessee asrved A8 subjects. Low  for emmlunelly disturbed children across the
IQ (range 50-99, N+333), middle IQ cuumry En@mtlnlly the Re-ED npprﬁe:h
(f!ﬁﬁﬂgg.l . N#357),8nd high 1Q  jnyolves: (a) viewing the child as part of an
rf;’:;ﬁ‘ I‘ﬂﬂ;&;:ﬁ'ﬁu‘g‘l;‘;?ﬁg’"; - ecological subsystem, (b) analyzing tha dis- .
fered algnifics achleveme .
" Changos as a function ofthe ayallabil- cordances in that aubeystem which led m le
ity of support teachers 1o the classrcom — m———— —
teachor. In addition, significantly  * g0 note: The current contention between ipe- .
~ more control school pupilawere  cg educatorsmnoendorse mainstreaming, normals
referred by their teachérs fof psycho- ization, or least restrictive slternatives, snd regular '
logical services the following year, Tha-  educators whoclaim they hava beentrained totesch :
s . rosults are discussdd In termas of emplr- only the norma) éhild might be mitigated by conald-
Ical support for. the mainatreaming aring theimplicationa of this article. Would the abil-
: concept. Ity to and sititude toward working with &n excep-

tional chiid for part of & day or week be Improved by

. including special sducation content and methods
ROBERT P. CANTRELL /s Assoclate " gourses in tescher preparation programs Iefrﬂgulnr
JOBERT P, CAN b elementary education programs? Would it ba

Pr sr ol § 1al Education, &
Professor of Special Education, and - adyantageous for mere special education tralning

""MARY LYNN CANTRELL s dadls-"
pregrams to prepare thelr students to become
tant Professor of Special EGUCation, rae0,rce stalf members, conterence teachers, con-
George Peabody College for  * y,iants, or support persdnngl? MAT
Tnchurs, H:Ihﬂlla. T-nnenep SR - I
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ballng the nhlld as "dlffemnl" or "prnhle-
~and (¢) utilizing the best applied
knowledgoe currently available in the fields of
edycation and human behavior tg reduce the
discordances to such an extent that the child .

~+ can be maintained within the ecologital sub-

#

_. (f) .group process, and (g} coordinatedecolog-

_syatem, Although the Re-ED approach was

- ‘Implemented within the framework of a short
term residential setting, these concepts are
" certainly applicable to public schools whick

are the Inevitable locus of maintaining offorts,
The PreVention-Interventlon Project (PIP)

was designed to-solve children's problems -

- priot‘ta referral for formalized services which
“would demmand labeling and posslble exclu:-
sion from the opportunitias normally avail-
nbh: to nonproblem chlldrnn The program hna

juriction with “nuppnrl“ lnnahera trained in

the ecological analysis and bolution of chil-
dren's problems,

--Bupport - teacher training lnvnlved two -
phases. The first phase consliated of six weeks
of int8nsive trainingof the support teams dur-

Ing the summer prior to the first year of inter- ,

ventlon, Tralning was Implemented with the
ald of program modulesin the followingareas:
(a) behavioral principles, (b) basic evalu-
"atlon techniques, (c) program relevant
assessment,
{e) methods - of contingency management,

ical planning, The second phase of support
teacher training consisted of intensive case
consuliation and ongolng feedback pmvldt,d
for each case opened during the school year. .

‘The purpose of this article is to report the "

" affects:-on student achievement of the avalla-

bility of atlppnrllvn resources from PIP, Thn Ny

focus Is on the achievement scores:of
.gtade students, the target groups for the flrgl
year of P[P, Student achievement has lon

" been an accepted, nlthough™ dubmﬂd measure
of teacher effectiveness, and na auch com-
prised ono dimension from which differences
_ between teachers in experimental and control
schools could be assessed. An additional
dlmunslnn for comparing experimental ver-
sus control teachors 1s the relative frequency

of reforring children for speclal education or

psychological services. Dunn (1068) and Cris
topolos and Renz (1900) have legitimatel,
uukcd why some t:hlldren are slngle uulﬂfn

x . . L T R

{d) academlc _progroming,

acteristics which Ihitlate the lﬂbel!ng of Ghll—

dren as- deviant, providing teachers, with
immed{atd acecess to remediative or preven-
tive programing for these children shpuld
lower the probabllity of referral for services

outside of the classroontt Thus the specific’

hypotheses Aested were: (a) first grade chil-
dren in classes for which expert consultation

was avallable would have significantly -

higher achievement scores than children in
classes without such consultation when

" achlevemont scores were .adjusted for pre-

infprvention nchievement and 1Q scares, and

~defil and speclal services than teachors for

1

whom such cunaullullun wna nol nvallablu.

Melhad v |

Bublects

" Puplls of first grade teachers in experimental

- first ycnr.

a h:m:her was cong

"!ach'mzla [pupll N=723, luacher N=37) nnd

for whom scores were ublnlngd on the Otls-
Lennon Group Intelligence Tést and preyear
Metropolitan “Achlevement Tests (Primer,
form F) at the bieginning of thefirat year of the
Prevention-Intervention Project were used for
this analysis. Two clementary. oxperimental
“schools and two elementary control schools
from each of five school systems In Tennessece
ware part of this projeci. Of the two conirol
schools ineach system, one was designated an

"nctive” control and the other was-used as a’

“hald-out" control. The nctive control schools
_purticipated in pupil achlevement testing and
classroom nl}Barvnlmn pmcudurca during lha

proce e
chnnl teachers were includcd in lhc pupil
. rnﬁzrrnldmngnlherlngpmc lu :

toachors with hccess o gxpert consulta:
“Would refer fewer childrenfor psycholog-

H

arhnul ayalem who wurkg;l with lhém to solv
the problems of any chlld or chlldrun f@rwhu




Q

ERIC

Aruitoxt provided by Eic:

—

lhnm. Thny also used a stmclumd pmblum
golving procedure in heuristie format (Can-
trell & Cantrell, 1074) as an aid in problom

identification, analysis, intarvention plan- -

‘ning, enactment.and problem monitoring,
‘Both- experimental ' and control nchpal
" teachers received computer printouts " of
extensive classroom obsetvation pmpndures
reported olsewhere (Cantrell, Wood, &
“Nichols, 1974), as well usrﬂm opportunity to
view videotapes made during the observation
uctivities. The video taping and observation
_feedback provided to control school teachers .
" served as a partial means of deallng with'the
Hawthorne effect,

Referrals of puplls by cxpﬂrimﬂnml and
contiol school teachers to éach sysiem's psy-

chologlcal services unit were obtained from.

each school system..8ix categories of reasons
- for children being referred by experimental
ond control school clagsroom teachers to pay-
thologleal services units withinthefiveschool
systems were used: (a) suspected intellectual
handicap, (b) suspected perceptual handicap,
{c) underachlevement, (d) physical- han-
dicap, (¢) suspected emotional handicap, and
(f) other—a miscellaneous category. Across
the five school systema these categories were

efther those alreidy used by each system’s .

psychological services unit on thelr pupll rel-
erral formsor wemmmﬂm analyzedintothese
_ciitegories when tenchers- guve unly written
rensons fﬂr refarml 2 .

Etnllﬂh‘;ll Anllylli S

All chlldmn in experimental nnd cnnlrul
schools ‘for whom 1Q, pre- -achlevement -and
postyear uchlevemenl measures werg avail

§ .
v . s
Y

of the aludun(n pro- ﬂﬂhlﬂvnmunj Emndurd

scores nvumged over the nchievement areas of
listening, reading, and numbers servéd as pre-

_ dlglnrvarlnb(ug inamultipleregressionanaly-
“sls against the postybar standard score means
*averaged overlistening, reading, and numbers
in orde)' to_obtain predicted achiévement

" scores (Manning & DuBols, 1962). Residual

gain scores were nnxl obtalned by subtracting
predicted achlevement scores fur each pupil
from actually obtained postyear achievement

_scords, Using this procedure, students who

achleved above what would-have been pre-
“dicted-on the basis of their 1Q and pre-

| "'.nrhlevemnnl levels recelved a positive resid="

unl score while students who achleved below

whatwduld have been predicted on thebastaof . -

"Llhelr entering 1Q scores and pre-achievement
scores re n\vndﬂne\gnllvnly welghtedresidual
score,. Those gesidual scores served as the

nce. Expérimental school students versus

/pnndenl variable for'a 2 x 3 analysis of var-
a

control EGhDDl #tudents composed one dimen-

second dimension. Table 1 presen

sion, Threp IQlevels of studéents Xomposedthe
lrlbullm’]rsL

acacteristics of experiméntal and

control gchool groups. Although there was a "

significant difference In 1Q scores (t=2.68,p <
.01) of the h;mi 1Q experimenial and eontrol
school groups, this was not judged of suffi-
~ clentdmpostancy to detract from the ultjmate,

&

-results since-each child's residual schieve-

ment acore was Individually weighted by his
own 1Q score and pre-achievement score.
upil rnf(-rml datn were analyzed by means
of uchi’ Bqunru one Eﬂﬁlplﬂ test (Siegal, ‘1955]

'7 ,' ) Re:uln
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“geen. frﬂm thlnmblmluw.mlddln,n dhlgh IQ;

* experimental school students attained highor
* residual soores than. dld eonjrol school stu-
- dents at comparable 1Q 1¢¢als. In addition,

; - there -was less varlability of achievement

- scores for the experimental school students
than for the contgol schiol students, Analysis.
of variance of the achievement residuals dem-
onstrated that these differences were. ﬂiinHe
cant, T‘nbfﬂ 4 pmaenlﬂthaaa resulta, ' -

4 RO
i

“Tables 4 and Ep'feéﬁnt the pupvll mfarr’ul&nm
from the 10 experimental and 10 control
séhools used. In this study. Over four times

more first-grade puplls and two times more’

socond grade pupils were reforred by "active”
and "hold-out” control school teaghers than by

N expgr!manml school tenchers ( X2 .= 10.78,".
p <.001). The highest frequency of referrals

by conirol school tpachors were Inthe areas of-

Bpapucl_ed inlg!;ymlunlly hu_ndh::nr:pln_g Gﬂg%“‘ :

TABLE 2

B v o Mears -nd Standarc D“Iltlﬂnl u! Achluvamum ,

‘Reslduai Scores

] I B 5 G
. _ . ’ o Control
'1Q : T - o
lavals . - N - Maan SD
Low!iQ 101 -8.086 - 26.338
‘Mid g 12 . 915 22281
High 1Q R . ] 142 - -3.119 . 14,872
Total . 355 =3.261 22.285
B \ : .-‘;. '
. : N S i -
¥ - o - - \ = B _—
o = S T o - .
i — : - c\vABLEa
) . e s . 1
I : . Analy:ll of \flrlnm:i for Flm Grade Students’
' - c * Achlevament Flnldu:ll _ et

Saur;u

Exparimamal vs Crsnlrnl (A)
ID Lavels QE) i
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. Typn of Hififéﬂl from Experimental and Gpnlral ST .

. B .~ 8chool 'ruehprl Ibr Piychulagl:al Services o L
- . Intellt}_c(ugl" Fér:«:ﬂﬁrual Undar _ Phyalé:a’l " Emotional ;. . O
. Groups - handicep - ’haqd!e,ﬂg . achlavement.... hsnglsﬂp . handitap Other .,

Exparlmemul 2 -t 8., . 1 . -1 s ‘5 !
2 9 : -._,34 e ‘10 . B

Cﬂnlrgl R

¥

tions, ur’ndﬁ,mgh!pvumg’nt; and 'e’mtbt!bnﬁlly

-handlenpp!ng‘cnndluam, I

o ‘|
Bllcunlon

Thnae résulla support the hypmhesin lhal,
- regular classroom teachers whohaveaccessto
resuurcepm’sannellralnedlnecdlnglcalurmly- ‘
~ sia and Intervention slra’legins can offect sig-
. nificant achjevement ggina for studenta at all
’ levels of 1Q functioning/It s Important to note -
_.thatnooneIQlevel of experimental schoolptu- -
dents achieved more /at the expensé of any
other1Q level. High1Qstudents withinexperl-
mental schools cﬁml?ued to achleve commens
‘surate with expectations for thelr own devel- -
_opmental rates.aven though consultation
centerod primarily/on the problems of lower
- functioning pupils. Standard dsvlmlnns for -
each of the experimental school groups were
consistently luw;r than ecomiparable conirol
. groups. This supports the contention that
experimental school teachers tended ta teach
. pupils at each 1Q level In such a way that more
homogenelty of growth rates was maintained
within their classes than in control schoal =
closses. These results lend credencd to current
congerns for Individualization of instruction | -

. = Inregular classrooms and providesomeof the T

first empirical support for the
* mainsgtreaming. ’ =
The finding that paychulnglcnl serviccs re-
ferral rates were lawer the following year in

* schools where inmediate ald was availableto :
teachers for pupils having difficulties has
some’ Important implications. First of all,
these results imply ‘that teachers view the
avnllabﬂuy of lmmedlnle suppq t services as -

nncepl uf- .

&

~with' pupll prublems Secon:
~that teacher referralsto”paychologic
%;i_rcgg units may necessitate "bullding a case

Nala Blucrepanglua In lmals am a fum:ll:m of mmu luaahgrs rnfarrlng ;hndran Iar mﬂm lhnn gna p{ablem

e - . B T PN

., related training for rngulnr clﬂssrrmm _

il

:'~~- e ,

ngnlnai the child” l:n nrdar lu’ugsu’ré\lhm the

* child recolves any services at all. ‘Such cases

against children may be necessary simply
“:because traditiongl psychological services
“are - often the nnly rocourse avallable to "
mﬂchara,. R
1t s tempting 102 n-ngae that- borderline -
lmalllgencgchlldrnn anbemaintained within
" the reguldr public school ‘classroom If Inten-
sively and’. specifically. trained support
- teachers are made avallable to deal with the ,
academic, behavioral, and ather problems . -
such children pose for the regular classroom -
teachers. Furlher,lheﬂndlnglhmhlgh 1Qchil-
dren were not‘penalized by such an activity in
their achievement growth supports the argu-
ment that mainstreaming Is possiblein public  ~
school~clpssrooms, assuming adequately
trained, sufficiently motivated, supportive. .. -
" porsonnel who provide ald and on site, case '

tcachers, c .

Ralarancn

Blatt, B. Some. perslalenlly rm;urr!ng nssumplluna
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Ahalracl: Ths-crm:al Iamuraa auhe

' resource specialist model include 4~

. T cammllmenl to provide (a) serviceon

coL e éara school tasks, as delined by the -

©r T EfassroGim teticher; (b) close
. cgoparation with the chlld's

- classroom teacher, (c) nnela one

~,. - instructiop lhrnugh cross age and

- peer tutors, (dj direct and dally

) maa;uremenl ﬂl Q\udan( prograas,

' ana (o) .dally Inalrucllcrl where direct

services are required. Components of

= .the modél wars examined

Iﬁdlvlduﬂlly in controlled settings and

. only those componants which proved.

offaciive were incorporated into the

modal. Finally, summative avalu-
~ ations wera conductad, which lested
¢~ he efficacy of the entire model.

L

' urmnl gducnllangl nnvlrunmnnla l'nr chll-

dy’ ;ﬂ' msnurcu/cnnaulllng teacher

y
pr’ug‘mms“nr anmg form'of'self contained spe-

cial clasdes. The self contained spetial class”
was a radical development of the 19303“
which grew rupldlg‘ in the 1940’8 nnd IEEO 8,
llng Chlldren could be grgupnd wnh mher,
children  of comparable ability, lessening
unfgir,* demands on them and enabling

. teachers to serve a more limited ability range. |
~ The number.of children perclass could belim- -
‘Ited, providing more desirable teacher-stu- .

dent ratios. The special teachers would have
" apecial. tralning and experience and could

employ _ curricula designed especially for

handicapped learnces. These self contained
special classes praliferated, but thelr record
has been mediocre (Cegelka & Tyler, 1970).In -
_general, mildly handicapped children seem to

JQSEE'H A. JENKINS I3

Urbsna G‘hampalgn, WILLIAM F.

ssoclal . e
. Dopartment of Spﬁclal‘:':; a hlglrlgv; of service-to: mlldly hnndlcnppcd

Educﬁ}lan, ‘University ol lliinols at .
_ ndﬂptlun and: a-great: deal of lnmresf ln lhe

.children. Despite a strong rationale for their

illd 1darninig probléms con- .

| Deve'°pment and Evaluatlon
“* R of a Resource Teacher:
Prograrm

1

o - achiéve fo better in.spycio) clasges tan'they
duin regular classes, andlhemisnnc\enrev;- .

. EtcapllnnnLCthd[Lm Samnmlmr 197867

=== —
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(1074} ‘Ev;dunsu from Alnsworth (1069);
Rodae (1871); Borsoff, Kabler, Fiscus, and
Ankney (1972); and Tilley (1970) indicates
that . children  recelving resource services
" benefit no more than children placed In regu-

']m‘ or speclal classes, o

- These inconsistent reqults ma utgém;ﬁ'nm
Ihq vaglety of axpnrlmemél pr’oé{" y’being
ayhlunfed ‘Some models may:bg mgro effec-
tive thaf.others, but the nlgn‘lﬂnantvariublua
x'nf ‘successfyl. prdgrams’ have not yel heen
"identifiode UUntl: thuse varlables have bgen
delineated, changing spacial education ser-
" _vices to resource programs {8 no guarantes
“that "such programs will enjuy dlffgremlnl
BUCCess.

program, the Resource Specialist Model, that

nobs as well as for {ts constituent components.
It is hoped that this approach to program de-
-4 velopment will prevent \he prollferauun of
Ineffective programs, .-

" Description of the Ré:ouree

Ey

. has been evaluated for {ts overall effectlve- :

“core tasks are dlminguished fmm
tasks by thelr consequences. 'lnudﬁquma e
Iurmnncu on core fagks ' may lead a teacher {o
raEnn ;D;ﬂut.mq;dlnary measures (such asre-

‘sar -feférral to speclal odueation),

- which' rﬁsuﬂ i rejection u“he child from the =

malinstream, i
In freading, for uxnmpln. core tasks Include .
sounding out unfamillar words, reading,

B i

" orally upon,request, and nnaw:;rlng compre-

‘This article describes a resnurce leacher . g

+.the reading vocabulary and cdmprehension——
"quosunﬂg will vary with the classroom cur-

. Adocates of . resource tuncher pi‘ﬂgt‘ﬂmsi

belleve elther that thesd progrpmg provide
jmtter indtruction, than other-educational '
Errangemqnls or that resam‘ce programa are
", better ‘able to help | ch!ldrun progress in the
“educational mainstream: It is this’ latter ..
gdvnniugn that Is emphasized here. When a
chlld ls !n the educalinnal mninslmnm he ls

(LI P

thenry. he,is, gccupmd bL‘EEUBB hels ncquiring
© the skills that every ‘child’ riiust master to
‘* become a ful] tontributing member of soclety.

In practice/the clasbroom teacher defines the
‘assnntlal malnstream .skills; for the ‘claga--

room" teacher 18 empowered to recommend
.that achild'be retained in his current grade, be-
soclally promoted, or be removed 1o a special -
setting (all rejections from the fhainstream).
" (The significance attached. to a pnrticulnr
skill will varyi, geross nchnnb distriéta and -~
schools and even across*classrooms within,-

* the same school. Acceptable malnstream per- -

forma e s, thug ;g.relnllvegnguenNevarthn-
less, it"seems tl éi certain cote school thsks*

and classroom behaviors recelve special al-__

tention from teachers. Classroom- Ienchers
nbservg‘:hlldfea «performipg these* tas
—~astablish- eriteria-for- acuepmhle per-
. formance,” and__judge
. these criteria. ‘Assessmen
lnfqrmal jusL 8-t is for:

hension questions. A child's fallure to per-
form adequately on one or more of these core
taska alerts his teacher to thefuct that he'ls

not progressing in the malnstreatii, The crite- |,
ria'for atceptable parfﬂrmnncn on these core .
lnaka wlll Vary fmm IEﬂEhEl' m mm:her, wlth

attack, and oral re ding ‘than others. Slmllnrly

riculum, Thus, an inability to decode ah_un
vowel sounds dooms a first grade child whoae
teachor uses the'SKA Basic Reading: 8¢
the. Sullivan’ 'Programmied; Roaders, -

-, anather child whose first gFiide teacher uses .

SFEE'!'I"HDdB‘ Lo "= x'f;Scun Furuumnn. in, which short vowel sounds.

are amphasiznd leas, “performande will be -
judged on other kinds of words.
. The'notion of core tasks setn different cur-

rlc;uln tmd wllh vnrylng pnrfdrmancn atnn= G

- source EPBEIEHEL “These slandarda define
what is to be'taught and by what criteria suc-
cess wlll be ludgud Tl‘m ramumu speclallal

’tunthurs porfnrmnnce staﬂdarda i .
Though the ‘rélifionship ‘between spe&lal o
education services and mainstream tasks may- -

" -appear, obvious, special.education has relied- .

~~’'on-special currieula that” hore only slight .~
_resemblance to regular education's. curricu- - |

lum. As a result, placement in speclal’ pro-

- grams ‘'was fnorg often perinanent than'tem-

porary. When children are placed in curricula
“whose objectives differ significantly from
regular education, then:the chances are slim -
that they will master mainstream taskg; When. .
special education services cancénlrme ‘on ¢ L
“reducing psycholinguistic, motor, or percep- -

- tual duflclla. lhey hn.ve litile dlrecl effect on -

- Mnlﬂmlﬂ gMamuﬁh;m




malmlream‘ A clnamﬂ

auditory sequential memory deficft. Rather,
the teacher refers a/child who rsadggplad-
~dingly’ ‘with a high erfor rate, The tendency to
‘accept the aims of regular educatiop charac-
“‘terizes several other resource and consulting
' teachﬁr programs (Deno, 8., & Gross, 1073;

Lﬂly. 19?3 McKenzie, 1972) On the other -

_hand, for children with severe handicaps a

focus on majnstream academic taskais proba- .

Bly lnappmprlatg‘, T =
| LR

m leachar dban not
‘refer a child.becausy that"teacher noied an

- ".'*.fx‘.'f'{‘a‘."'-'f{!?.f-, S - R

!n glnbﬂl tarms auah nn Immatura, aggrana'
.slva, -uncooperatlye, ' inattentive,” "and
-, hyperactive, The purpose of thls firat step
‘{8 toreplace these global descriptions with -
more specific descriptions of actual per-- -
_formance, such ns unauthorized talking;
being out of place, displﬂylngiphyaluﬂl.’.‘*--
uggreaninn and not l;nmplnﬂ' g 3o

2

2. Mﬂmmm perfnrmnnee dfgumpnm;y.

"The ﬁb]ectlva of dﬁmtgwenﬂnn progrem is
the reduction of the discrepancy between

é@‘-ah\'lhn iu.rml e

A resource ipeulallut m :
- cal, crosp: categorical, br<iidntategorical re-
1. source’ program (Hammill "8 Wiederholdt,
1% 1972), The objectives, the delivery, and the
* mervice Itself are fundamamally the same for
any of, these programs since the £undmg

- source for the program, not the resource spe- -

cialist, determines who can be nervud dn'a

[EEDUI‘CB prngmm

Typ- nl Bervice -,

* Tha resource ﬂpgclallnl pmgr
" both direct and indirect-services, The nature
and’ _severity of the problem  determine
.- whather a child will receive direct services
" from the resource spectaliat or Indirect ser-

vjeﬁg through ‘consultgtion with the class- .
'room teacher. For example; .conduct, soclal ,

' behavior, and minor academic’ problems carr

‘j* linndléd thruugh structured consultation -
hile severe' academic problems usually . °
g

- requirg direct sepvice™ s ;,’*i‘f—‘ i
e Ee]gctioq of direct or indirdet serv &&e i,
. based on information obtained through a re-
farral interview wh!ch focuses on fdentificaZ

D .« tionof ‘problém areas, Sometimes, classroom

observatidn and Informal testing are also

required. In addition,” furmal testing may, - -

depending on' state mqulra’memn. be neces-
sary to establish a child's eligibility for ser-

.~ vice. The ‘resource speclalist and the refer- ’
.. ring féioher then jointly pinpoint, core tasks " 5
and behavlﬂr;. identify current dnd accepta--

] ln_a cmagnrls '

‘employs’ :

~-gurrent and acceptable performance of core -~
tasks or behaviors (as delineated in step 1)..
" Thus, ;urrnn( perfﬂ:mnncu muat bn @anﬁ‘ -
bé

detarmlnnd Performances.: ﬁrg‘mangure
" gver asveral days, pmfarabiy by the refer
ring feacher, who also establishes crltnﬂa;.
" for acceptable performance. . . . -

3, I?lﬂn ﬂnd lmﬁlgment an lntsrventinn prn--"fi-:

_ Iptervuntlonﬂ may be assantjally instruc-
" tional, such.as providing a number line,-
uslng flash cards, nrprovldlngnelanaruum
tutor, or they may include a revision of
:'relﬁfurcemem contingencles. 1In the latter
case, the resource npeclnllst relies heavily - .
on-principles of applied behavior analysis. -
" Current and pbitential relnforcemqnt con- *
* tingancies are identified which may lnﬂu- e
.ence perfnrmtmce o L

' }i; Revise the lntgrvamlon progmm

" The classroom teacher cnntlnues to mea-
sure performance to determine !f l_he per-
. formance discrepancy has been raduéeg .or

_ If program revision is necessary. Daily
measufements are employed riot only to -
inspre prcgram ‘nccountability but also to
provide the lnl‘ormatlun needed tu makea *
: prugmm self corractive. -

108", lavels and flnnlly select, ¥ .

af d evalu&lfe
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age lha clnnrunm"l’nacher tumudlfy the’ ragu- . grnup lﬁéu’um!uﬁ Fuﬂhpr. p;uvlmm

V% Jar eurriculum by, suggesting alterifate mate- , " rch has“indicated that instrdctional

_rlala" and ‘procedurés, Many clunﬂmum; : f' Rsaivengaé declines rnph:lly 08 teacher-

" teachers Tecognize that all curricila dre not .. pupll’ ratlo Increases: Tha' most’ rapid

" sulted to slower students and are quite will- *  _decline occuts as this ratlo increases from

. Ing ta lncnrpurme a Beuﬂnd rnm'u aunubla " 1;1't0.1:2, The numbor’ ufrmfurmls usually
_serfes.” » . S o nxceudu the capaclty for one to orig fnslruc- o

. The-gls step .. tlon from: the regoufce speclalist. Thus; re-,
'El‘E: . ’ source apcplullms {m eﬁunuruged in Fe-

' S ‘trult, trainrand supervise tutors from the
1, ldB"UfY ED asks, : g S ’cummunlly or from. mherclansrbﬁmalnlhe i

. Durlny ofer ' school. . 7. C

‘-  specialist.dotermines lhuauademicnmns n’oy SRR

= which{Ke - referring ~ taacher has nn!éd B Inatruct from  data base. .. '
serlous: performance discrepancies. The The resource teacher nbtalm !nfurr:m jon*

apm:lnlist doternilnes what, curricula are - T o iaking h'!ﬂﬂiﬁﬁﬂnﬂl daélagﬂnﬁ by re-*.
used, the core tasks, and the approximate ~ Gm'f““- d'daily mea-
- standing of the referred child n the currle- ’ E- Exnmlna- -

ulum a8 compared with his peers

. i |
-2, Anseas core lask perfurmance f\.‘ L formance chasges: “are 'ammrrlng, {o- Eg“-
ZEe a8, .
. Assessment of pérformance.on core {asks. . mate when an objeictive will be met, and to °
i lndlvldual Eﬂd ls ma B;lﬂ ralmlnn h: lhe ascertain that a performance has reached
- - erlterlon. Perhaps -more importantly, the .

3% ments can be accumpllghed through amod- Gharted record of progross can demon-, :
o ified informal readlng inventory In which ~ strate lhe nccuunlnbl!lly ofa raauurce pm— -
the child reads from different levels of the e gram, '

serles and answers comprehension ques-
tions. In arithmetic, the resource specialist

6. Terminate direct services,

determines the sequence in which basic sWheu; the child's current’ performance

= up&rellﬂns nre,jgughl“ine the. nurriculum}: . -f*’renchggnlevel comparable‘to that of other

wa . ‘and assesses which dnék‘Have been mas- = . children who are making satisfactory pro- .
IEI‘EE,! in spelling, vocabulary *la,msampled . . "Bress, direct services are terminated. The °

. clasaroom teaches may-adopt a part or all -
- of the inatrucuunnl prﬁgrnm developed by;
the Tesource; qut:lnllul ’

prngrehsl\mly lhruugh the serles.

3 _Plan and lmplemanl an lhlervemlnn prn-
grnm !

o

’ Fullawlng Ihu lndivldual ass‘ﬂ menl the E"lumluﬁ IProgrnm Cﬁmpﬂnnnh

tguchars reconvene to dﬂlﬂl‘mlﬁé what, per- .. There arg numergus pmamlnl cnmpnnﬁﬂti f
fgrmnn:g levels are necessary to’{nsure- - @ resource. gmgrnm. many, of which can be .~
continued pﬂrﬂ!ﬂp&ﬂﬂn {n the educational  emplrically. 6xamined. In thé development of
mainstream and'to devise'an intervention * theresource speciallahmndel the effects of one
program, A time is scheduled for the stu: . {g gne instruction, cross age tutorial instruc-
dam to receive spgrzlnl asalamnce in thare- llﬁﬂ'{ direct ‘service, dn;Iy measurement, and

nnur‘ng l‘ﬁﬂm LR doily instruction were indlyidually evalu-
‘ d, fth luatipns follow: °
A Provldn ‘one to one daily’ ihalm;tlon o ted. Summarios of thege evalua .“2? ;"v,_’-k.»
' “oné fo Qnilni!ruetlnn - ;1 e,

Tha fminnuln fm' one to one. lnalrucllun iB
strong. First, "any performance discrep-  An expeorimonit'by Moody, Bnﬁséﬁl and Jen- -
.. ancy serlous enough to warrant direct ser-  kins (1973) studied the effetts’ .of various .
. vican from a resource apnc‘.lalist la serious - teacher-pupil rnlms (1:1; 1:2; 1:5, and 1: 23) on’
ennugh ‘to warrant the strongept inatruc- 1 fcts t
—“’"Hﬁﬂ arl‘ﬂﬂgéﬂié’ﬁl knmvn indivlduaﬂzed I 7Y

; ﬁ: children have already dumnnglrmed’lhm - in
: ey do nut prugress satisfactorily unders
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-, . FIGURE 1. Magh comect pcrlgrm:na una-r vary-
|ﬁ§ lnciinr-pup I‘IﬂDl. ‘, I

Lnugn cnntlnue as tha raun is lncrﬂnaed

_‘These data argue strongly for'providing indl- .

vidual* instruction. to. handicapped children

1o yesemble the same
ong which¥have already

1 ng highly: lnd!\aldunllzed tutorial

tedined and gu‘perviaﬁd by a resource teacher,

“The results of these studies nverwhnlmlngly

aupparl thesuperlority of one toonetross age

i-.- tutaring over small group teachor instruction,
. Figure 2 shows the comparative learning of -
"th ‘ae’ educable. mentally handicapped chil-

" dren under -these candllinna Eath child

T 'learned more when !nsfructed by a tuter than

he did when taught by a resource teacher in a

) E amallgrnup Asalsdreported by Jenkinsetal.,
: nudiex-ln ‘other skill- areas wllh educable

'si;_i'

who' huve fnllen, far bghind their classmates, "

‘, rugram; ‘recelve ‘more refermli
tha‘nl Fesgurce teacher can hnndla lndlﬂdu—

) .
c4s that conditions in the
pga.that conditlong intha + - E:letlea

\sﬁﬂm!on to this problem consists of -
' ‘y ubing ;rua‘sﬁge End paertuturl' :
1] nf ntudlua lﬂ,t‘tmding. ipelllng. ﬂnd .
lﬁlc Ugnkiﬁg Mnyhnll Panchkn.&]anf _
~whe ngvan amall gmpp Inatrumlﬁn by are-

amﬁ‘én tennfmr nd wien given instructionby. -’
Cross EEB ﬂn&!‘pear tutors. The tutﬂra mra.

o .

.-
_..A,J R e

iii‘ i FPE . *__41 [P ...*5_4..
Y flﬂUH! 2, Word recognitions pmgmn with imll

ﬁmup and with bron lg: lplm lm!runﬂnn.

W

rnentally handlcﬂpped ahd Innrnlng d[uablud k

. children pmducad similar reuultn ;

R o
CEogp i,

B r: eseiea

plm]gmk;g e s

‘_A ntudy by Mayhall ]enklns. Chenmut Rose,
Shroeder, and jordan (1975) compared the -
efficacy.of c? irect and-indirect service to the

_~ chilld, Children showed greater progress with
~ irect service from theresource spacialiat (see - -

Figure 3). This effect s assumed to'be dhéto -

" the fatt that while the résource‘specialists .
. -focused their efforts exclusively .upon the - -

) amall gruupﬁ A dgnger -

referréd - children, _the classroom «teachers ...
divided their nttemion bulween aevargl cln;s- ]

e

FIQURE 3, Word rigegﬁmﬁ;'prﬁgnn with direct
ssrvice]n resource room and with Indlnct nnrie- n .
lh-dimm o

:Ily Ihnurimimﬁ

" To .determine the eﬂ'm:.ls uf daily measure-

‘ment and feedback-upon chﬂdran 8 chdamlg

“Rosourco Toachor Program
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lar class to the Integrated child? How salieht ,ﬁm:alltmnl rasanrch The methodoldgy naﬂda
are subgroups within the rogular class? How * -t0 Incorporate qualitative as.woll as _quangita-
great is the assoclation between otlinlé  tive proceduros arid intenslve analysis of Indl- -,
" background and grouping? Does the Integrated  vidual cases as woll as mothodsfor accumulat- '
child percelve that he or she bocomos a real  ing Information over casos, school nyalumﬁ
“momber’of this higher ablility gr‘fup? L . and studles. Porhaps the best place to begln )
Aslde fro such goneral social- ' conceptualization and the development of

+ psychologlcal thogrotical formulations, a g methodology I with_analyees of the nature of |
number of more limited concoptualizations  the mainstreaming treatmont,
cnuld be of valuo. Cortain critical factors tond ) ‘
“t6 bl gnared: THus the porlod-of timo Intogus — - Evaluatldg Educational Treaffments = . -

lar and speclal claasos Is rarely taken into ac- in Malnslreamed Saﬂlngn )
count. For example, should It bo nssumed that e
_. things change Immediataly upon entey Into tho " instructions Time . . S

“regular class and remain constant over months
* or yoars, or Is thore adaptation? Porhaps tho
_ -oppasite.oteurs: Initlal success is followed by
dapmgued performance and self accoplance.
Even when Important factors are idontified,
overly simplifiod mlnuonuhlps are assumed.,
Curvlllneur rolationships noed- to be
“.considered. For example, increasing the ~
amount of supportive services recoived by a-
regular toacher may not contilnue to have
" favorable impact but may fnstead reach an op-. .

. timal lovel after which It Intorferes with
< {Ehigvamunt and accoptance. Perhaps tng
% much Intruston of 3pm‘:lnl efforts bogins t

break up the structured efforts of tho rogular
program nnd tends ta sot the child apart from
others. '
- Finally, thoro 18 a need to” deal moro fully‘
wlth the comploxitios of the Individual cose— -
lhn lndlvldlml child, the lndlvldunl school— |
prhap unng (o v mathd of tho 141381 could b tht s st i
- anth mpo oglst ug E gnrlg,. m?a) or - 3
porhaps tho quantitative methods of bo- ldl:?:;;I;:snpur?;;dvsgréc;r:‘:guh:;;i!]l:;plﬁigsssh‘::
:;;‘;;é;hm(sﬂ thl;;z“gan d&“ v[;?‘;lpnﬂ‘;' rl??fg Is to this thomo=-tho manner In which ’hnnd—!:‘f‘
cumul8ting these complox data ovor Indi- Icappod children dre lnalmcilggglly!n!ugrm-jd
vidunl énmg In xur:h ‘a way Lhal tha rnsulllng : Edégé?u‘;g;lﬁl:é‘sgfrgﬂﬂn:fg rr?:‘?fnlfr:
* the pmgrnm lovol (0.8 f‘lnu 1978) Nis The dls\:m;!pnrwlllﬂm focus on formal as-
nocossary to know whothor, overall, the pro- pfls-ﬂf EVﬂlllﬂ“Dg malnstroaming p;‘t‘)gr:lms;
gram s rolatively offoctive, but it Ia also - w :‘;h nhnt:ussll:nln nppm[‘ﬂ;nln !;‘m Stlca
nocossary to know wha'h t:'nrtliln kinda Qf snalyscs but rather on more Informal concorns
which usually emorgo whon school porsonnal

children nmj school xynmmn lhnn for othors undortakoe solf study or self nvnlunllnn of tholr
. o S uch‘mlnpmgrumn D e SRR

To conclude, ono of the groatest noods In fu-
ture approaches to tho .ovaluation ul' Instructional lnhﬁﬂiﬂgﬁ
malnstreaming programs s to provide an’ .
adoquate conceptualization of the processos
involved. Both theory and mmhgdalugy nood®

The main thrust of malnstreamed education to
date has concerned class placement. That s,
mainstroaming has boon dofined by schools in~
torms of the amount of time a handicapped .
_child sponds in regular classes, for acaderic
and/or nonacadomic purposes. Although fow
data are ‘availablo regarding the benofits that *
accrue to handlcapped children who are
placed in regular classos for difforing amounts
of tlme, the data that de exist suggest that
amount of timo Intograted pbr so has rolatively
little Impact on the way other childron fosl
“about them (Goettligb, 1075; Gottlioh & Baker,
1875}, That.Is, children who aro malnstreamed -
for apPyoximately 10% of the schodl day do not
diffor sjgnificantly In soclal status-from chil- -
dren'wha aro mnlnalmamnd for nppmxlfmmly S
90% of the school day. :
One reason for stich, apparently dlsappolnt-

to avold tho oversimplifica
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anv!rﬁnmant uf the regulﬂr class. ln orter for .
_ the handicapped child to share in the Instruc-
" tion that ia offered in the rogular class, at loast
three conditions must be satisfied. First, the
. handicapped child's educational noeds. must :

*

be cumpaubla with the Instructlon that Is of-.

fered to the nonhandicapped children. An il-
lustration of a lack of compatibility {s tha situa-
tion whnn: a handicappod child is nssigned art
work while clagsmates are uhgﬂgad in reading -
lessons, The second condition that must exist
“for Instructional integration to occur's for the
rojular class lnm:.hnr to be willing 1o modify
*_instructional practices to accommodate a child -
whose learning style or ability may be sori-
ously discrepant from the remaining stadonts
“in the class. The third facet of instructional
integration is the noed for a coordinated offort
between the regular classroom teachor and the
supportive personnol avnﬂnble in thg school or -
- district.

Educational treatments L}mt are JﬂliVurﬂd
under_the rubric ¢f malnstreamed. education
can be evaluated, than wllh rggnrd to lhu ox-

auntud under the heading of inslmcllﬁrml
intogration. Each alement of Instructional -

. intugrntlcm can thon be considered in rolation

" to the quality of tho educational troatmont that
it was intended to achiove, and Indexes regard- -
ing its successful lmplnmenmllcn can he
nuggaslndr - Az

Bmlng Ealli lnd Objectives

Historically, one ) of the criticlsms that hns beon - =
loviod against special cducation rpsearch has

been its failure to specify the natura of thi odu-

- cational program that hnndlcappnd children—=
" recolve, Although this criticism was originall

voiced by Kirk (1004) in his comments regard-_

" ing spoclal classos, it I8 oqually applicable
_ with regard to handicapped children In
malnstreamod settings. Bofore dny evaluation -

of educational programs In mainstrgnmed sot-

hiat the handicapped child is oxpoctad to at-
aln in the regiilar classroom. In the absence of -
such a statoment there is little reason to sxpoect
that a meaningful educational program will bo -
. doveloped, Often, the primary goal in placing_
hnndlc.nppud ﬁhﬂdmn ln a mgulnr clnas ia not

" tive slops Is the rogular class teacher takingto -

. ﬂffura tha hnndlcnppﬁd child or any chlld fﬂr -

~tings Is possible, thero-must be a-cloat state-— -
ment about the academic goals and objoctives -

peot models andlor’ byrpmﬂillﬁ%g, 'thony, with

competitive situations that they ultimately
must experiefica if thoy aro to succeed as

adults, While these are lsudable goals fora .

handicappegd child, they should be recognized
for what they ore: soclal,goals, not deademic

goals, There is littlo renson to expoct hand-. .
- lcapped children 'to improve their ‘ncadomlc .

competonce If the primary purpose for

. mainstroaming them is fo promote social
competepce. To summarize. this point; an

_ovaluation of mnlnslmnmnd osducational

" treatments. must begin by obtaining o clear
~ statement on whaether or not the purpose of

- acnduymic ngll /

“the Hindlc:-ppod ‘Child,

“placing the handicapped child in the rogular

class I to hinprove academle performance.

If it is established that a handicapped child

is placod in a rogular class for a specific
acddemic purpose, the logical quostion that

are consonant,with tho stated goals. What ac-

“must be nsked is whethor the ongoing lessons’

facilitate tho child’s likelihood of accomplish-
Ing the g«mls lhnl wora usmb}hhnd on tho*

thls quusllnn because, tho material tho toncher

tho toachor manages. !inwgvur. although no .

precise data are avallable, data that.do exist

suggost that fow regular teachers are taking the -
« time -to provide the handicapped child with -

spocial materiala or teaching mothods. Agard
(1975), in a study of several hundred rogular
_-classrooms, found.that approximately 75% of
“rogular class Instruction’ occirred In large
groups with the teacher standing front and

a-romote likelthood that the regular class

cacher is providing anything ' ‘spocial*-to the
“malinstronmod handicapped child. Therefore, a

b |

__center, Under such circumstances thore is only

socond consideration In evalualing programs -

for hnndicnpprid chifdron isto obtain descrip-
“tive Information rogarding-tiie content of
nngugnd ln

whllu In lha m ulnr cln-zqmcnm

A!mllng Tnchnr WIIIIngﬁ TR Accammaﬂnh
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‘ imnd majar lupact ﬁf lnﬂtructiaﬂal ln(agrgi © FOOmS, whlﬁh are munt gftun ataffed by trained
tion: willingnesa to-modify instruction to ac--

[

¥

[

cﬁmmad;te the handicapped child.
- Whether or not a teacher will pmvldn an ap-

pﬁ)pﬂate eduml!annl program l’qr a hanill-_ ;

mcludlng thé teacher's solf pircelvad abilify to
. teach a particular child, the extent to which the
haridicapped - child deviates from the modal

_ perfnrmqﬂce le\ml of tha chlldmn In tho class,

ngvard that child,
Reuem:h ‘evidence dnag st to show that
‘the.ovorwholming mojority of rogular class

—toachsra fesl that they am 1 squippad o deal,

- with handicapped children.” As an oxample,

- Gickling and ‘Theobold (1975) found that 85%

- of tho regular education teachers they querled
felt they lacked tho necessary skills to teach
* axceptional children. These findings are con-

- sonant with Agard's (1975), who found that the.

majnﬂty of regular class teachors stood front
" and center and lectured to the class as a wholo.
In other words, theso teachers were not doing
anything extraordinary to accommodate the

+ needs of exceptional children in thelr classos.

The picture that develops regarding regular

- class teacher-actlvity vis-a-vis exceptional
- children alse conforms to data from more tradl- -

“negative after a

"tional attitude studies where regular class
t,an_chm;‘ attitudes. toward retarded children

e

L 3

special education toachérs, One Index of thy

_offoctiveness of an academlc program for -
- malnstreamed hanhdlcapped childron:is theox- ..

tent to which rogular and spocial class teachers
intoerface and share responsibility for the

_child's educational program. Ideally, an articu-
Iated program Inyolving coordination batween

regular and special class toachors ovolyés from

- rogularly scheduled meetings in which the

teachors discuss matorials, methods that have

been appropriate for the child, and, in general,

the child's lovel of progress in the rogular

-classroom-All- too often thq coordination-bes--- -

twoon rogular and spocial class toachors s
conducted on a catch-ns-catch-can basls, with
the speclal education teacher discusaing a par-
ticular child gver lunch, sometimes; during a.

break, sometimes; or after school; somotimos. It
is difficult to imaglne an effective, well articu-

lated program . bolng doveloped from such ..

haphazard meetings. This 18 less of a problem - .

. when the -malnstreaming concept Involves

having tho special oducation teacher asslst the.

Jiandicappoed child .directly In the regular

~ classroom tather than in the resource room.

wore negative and became incroasingly more .

"study conducted by Shotel, Iano, and McGett-
gan (1972). Overall, those studios Indicate that
regular class teachors harbor gnnumlly noga-
tive attitudes, and their Instructional practices
aré niot goared toward accommodating chlil-

dren whose ability lovels and needs are widely. .
* discropant frgm those of the majority of pupila -

] yoar's oxperfence. teaching’
~ them. This was shown, for instance, In the

-

in thoir classes. Theroforo, a second point to.

consldor when ovaluating educational treat-
ments {s to {dont{fy precisely what tho teacher
Is doing to taller Instructlonalistratoglos to ac-
commodate handicapped children. Hore, too,
stralghtforward descriptive data will suffice.

_- Untll now, tho discussion has focused oxclu- .
~ sivaly on the regular class tenchor, but clearly
_this is only half the plcture. It is obvious that

pn aducatiohal program for. mainstreamod
handicapped childron roquires the cooperation
af mgulnr nnd qu-clgl oducatlon tnnchm A

" Monltoring Child Frogress .

Yot another concorn when evaluating the effec-
tlveness of mainstreamed educatlon for a par-

-tleular child Is the -stops that are routinely

takon to monitor the child's progress. Once a-
program has boon establlshied for a child, how
long will it be Implemented beforo someono

" docldos whether it Is an appropriate program-

for that child? It Is unroasonable to explfel that
a single educational plan s likely to Yfe appro-
priate for all children all the timo, Byt when is
this ddcision made? And by whofn? Evalua-
tions of mainstreamed programs should
consldor whothgr thore aro any mechanlsms -
bullt into the system to duecide whethor the
oducational treatment is proving effoective, by
whatever criteria are vhluod by that achrml 8ys-

" tomn,

Thao Isaye of whm ia bnlng taught t tn a“handi-

capped child is far more-important t]}c@ whero

“1t.is being taught. A réview of tho'literature on’
tho effects of malnstreamod versus nonmain- -

streamed oducation on the academlc: por-

, formance of-~ munmlly ?ulardnd childron




tive avldancm hgwavar. tﬁat lmtmctlnml

‘strateglos can affoct achlevernent of retarded-

. children, as was demonstrated by Haring and

i

- .. formance, Thus, while -t Is critical that pro-

Krug (1975). Unfortunately, despite the vol-

uminous amount of prose on mainsireaming .

that has appeared in the published literature,
pitifully few writings have discussed the

_merits of various approaches to malnstreaming

while also presenting relovant data to support

their assortions. In’ fact, empirical studles of -
malostroaming, espocially with regard to its
. impact on the academic achievement of handi- -
. capped children, have been fow and far be- ’_
-tween, Foderal legislatton has mandated that -

handicapped children aro to be educated in the
loast restrictive onvironment to the maximum
axtent foasible. It is difficult to Imagine how
the maximum axtont feasible {s going to be de-
termined In the absence of empirleal verifica-
tion that the practices subsumed under the

" general rubric of mainstreaming are worth-

while insofar as they have a positive effect on
handicapped children’s educational por-

gram ovaluatiop provide data describing the
type of treatment implemented, it is also essen-

tial that data bo collocted describing the con- -

sequence of the treatment.

Dapandam Muzurgi

h:bﬁ

noods are thosa on student achievement and on
attitudes of adminstrators, teachers, parents,
and puplls. Data on school ‘attendance ratos,
student adjustment and acceptanco, and pro-
gram cost-effoctivenosswill be ndeded as well.
- Ideally, such Information should bo obtained
on nonmainstreamed puplls, since thero has
-oncern that mglnsﬁunmlng may Impact

rogular class pupll; Somo, includ--

ocochors, parents, and adminis-
lmtm-a, bollpvg that the time toachors fake to
* provide lnltrutztlu !
dant makos tho toacher loss accessiblo to regu-
- lar studonts, Morcover, the classroom envi-
ronment 1s thought to bo less stimulating ahd
domanding because of the presence of auch
‘students. Convincing data will need to be ac-
cumulated on such matters to allay the ‘misgﬁw

_Ings noted. . .. . g e

A dascﬂptlcn of cortain dgpgndgnt measures

that ought to be included in mainstream evalu-.

ation roports is prosented ln Table 1, which
also lncludns the mansumu ‘means of assess-
ment. :

conslidered in using the measuros doscribed.
Firat, concerning -attitudihal measures, no
scalos of known valldity and roliability have

“-been developed. for- use with malnstroamod

:pcpulnuan; Therse are a number of pmhluﬁn

Thoro are a numbur nf fm:tﬂrs to bo -

. rlety of sources. Among more abvlaua data

/ Wpon the' gd]uslmbﬂt and achieve-» .

the malnstreamed stu--—
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T sugndam o lhu usd nf nm:h lmlrumnnuh ln- '

eludlng the' éstablishment; of their valldlly

A speglal problem Is developing scalos thnl -

. are not #o transparent that thelr purposes aro
- easlly dotected, with the consequenco that the

“respondants mﬂy manipulate thoelr responses -

- ard thus dlatq the nature of thelr true at-

titudes, There aré, kowover, probléms that pro- *

- cede actual scale development and use, Those
concern the political realm and respandent
-protection from Invasion of privacy. In the lat-
. ter case, the rlghtn of subjocts to their own
minds and thoughts may prohibit uss of con-

“ventional sttitudinal scales with students or
with teachers and others (e.g., paronts and .
school adminlstrators). Thoge same potential’

pmblﬂn}g'mny {ropede the collection of data on.
studen{ adjustment and soclal acceptance; tho |

requirement that students revoeal thelir’ likos

" and dislikes for their classmates will be unag-
1 ceptable to many school administrator, par-

ents, teachers, and theo students lhnr‘n,glvaa '

The requirement that students (and others)
" be protected from undup Invasion of privacy

will make it difficult to obtain some of the
kinds of data needed for comprohensive evalu-
ation of malinstream programs. Little thought

appears to have béon given.to nlmmul!va non-

reactive methods of sccumulating data on at-
titudes, accoptance, and adjustment, but the
-use of observational schemos and unobtrusive

' mnlhads may prove beneficial and Is rocom-

*

monded.

Thero ara also speclal cann!domlluns in the /.
uso of achlevemont tests, The advantages of ©

‘standardized achiovemont tests are woll
known: -Thoy have boen doveolaoped on large
numbers of childron; they possess adequate ro- .
llnblllty far gmup nsmssmant. and lhny cover
ac;hgnl pmgmm; Cln the other hand,

* not typically Included, in their standar

population, childron who are curﬂ%dnma for

uy hnvu

mnlnslmumlng A ‘consoquonce nf thln rmglm:l .

concorns that mlght mnkn the msl more useful
for application to the malnstroamed student.
- ‘Moroover, since most standurized achiovement
tosts are designed to provide InformMtion about

the performance of students in tho vast middle po

_range, the cnnlem is pmbnbly not vnlld oy

fzation -~

x4

“grave as was fmce balleved to be thn case,,
- Yoshida (1970) and his. nssoclatos (Meyors,
MacMillan, &-.Yoshida, 1075a; Nysttom,
Yoshida; Moyers, & Mnchllﬁd 1077) have
+ ,oxplorad a varlety of tochniqués for using con-
. ventjonal standardized tests with populations
of oxcoptional children, Including educable
montally rotarded children returned to regular -
classos (Yopshida, -1070) and Bdgcmlunnlly
handicapped childtan (Nydtrom ot'al., 1077).

Tho authors of theso stydies have danion-’

strated that through use: of prm:eduma
such as out-of-lovel testing;’in" which

standardizod tosts more appropriate'to tho'stu-

dent's levol’ of functioning tre administored,
fathor than those based on chronological age or
“grade placement, data on the mnlmtmnmod

" “child’s lovel of achlavement can bo obtained.

Thus. a matnstreamed child in tho fifth gmda

may be given an achlevemont test appropriate -

for.students In the.sogond or third grade, the

declslon about appropriate leyel belng made .- -

on the basls of teacher judgment andior the
sfudont’s past academlic performance. The

question that .arisesa’is whether or-not.the —

" psychometric propertles of the tests (e.g., ro-:
ltabllity, validity, and the porcentago of ro-

spondents scoring above 'chance levels) aro af-

focted by such testing procoduros. Yeshida's
" (1976) woik 'with educable mentally retarded
students returned to regular classes Indicated -
- that those test proportios are not affected atall,
- Indlcating that reliable information on student
- achievemont may be obtalned using tho out-

-~ of-leval procedure. It should bo obvlous. that

necossity for use of the out-of-lovel procedure
Buggests, ipao -facto, that the mainstreamed
child probably Is not approximating grade

- lavel - achievemont oxpoctations. If the chlld

wero, unmodifiod tests could be usod,

Addmsslng;lm!!nr concoms (i.e., modifying
tosts for uso with tho handicapped), Nystrom et

sl. (1977) invostigated tho effocts of group alze .

(lmt,lng in groups of two, four, or eight stu..

dents) and group bohavloral characteristics -
(bohavior fn testing situation).on the achlove-

mont scares of malnstrenmad educationally

- handicapped students, They, found no differ- -~

.onces in tost porformanee or frequency of dis-
ruptive behavior:by group sizo® under thn




T g .
- .. ministoring achiovement tests to educationally - for u:_hil,dféﬂifmm groatly different racial and -
v " hondicapped children Is clearly tho:method of - pocloaconomlic hackgrounds. '
Ghﬂlﬁﬂ; ) i : Lo S B r " dy T e,

On the basls of thelr work with the adminfs- " Evaluation within the Confext of

- tration of the Metropolitan Achlevement Test -~ . Public Law 94142

" . (MAT) to a large population of decertiffed ’ ey
'« . educable mentally rotarded children, Moyers
. % etal. (1978a) evolved a soties.of quite Innova-
* . tlve procedures dosigned to - B

2

¢ ;Evoluation fe a koy foature of Public Law 94- -
*142, the Eduggtion for All Handicapped Chil-
dren Act. S6ction 618 of the Act s dovoted,
A o Co ' spocifically to avaluation; In thils soction the: .
' " ‘maximize motivation and test-wiseness of the :  Commissionor. of Edudation 18" enjoinod to
oxaminoos withaut sacrificing the standardization " “measure and evaluate the {mpact of the pro-
o of tho togt proper.-For examplo, studonts wero told  grgm’ authorizéd . . .and the. éj[ugilvanuas' of
= phat they ;?;f{.‘,i';ff?ﬁ;‘ﬂ:ﬁf?s " Stata efforts to assuro the froo appropriate pub- ..
all qﬁmilgﬂniavun' If they had only partial com- :}lgluducnllgn of all hgndlcnppad ;hl!dmn .(p. c

prohonlon of specific questions, responded only - "% - N
in tost bookleta to climinata errors dug to unfamil- Many considerations rolgvant to evaluaflon .

larity with soparate answor shoets; were glven ex- of Public Law 04-142 have begn given in pro-
tended rest perlods-10 eounier fatigue dnd frustra- coding pagos, particularly those related to the "
.+ ton caused by a novel situation. Within the test  Act’s’ roquiromont that the Commissioner of
-~ - praper, no suggested procedure wes modifiod; " Education provide for.the ovaluation of pro-..
~ time ltmits for comploting the subtests were fol-  grams and- projects by doveloping effective, ™
«  lowed strictly, test batterles were administered  mpthdds and procedutes of ovoluation, the
_whunover possiblo o separato days, espociolly ot yasting and validation of tho mothods and pro-. .
 Whp lowor lovols of the MATZ.(P* 0. ceduros,:and the conduct of actual evaluation
-studios dosigned to'test tho offectiveness of the

. *é':

“" Although oxpotimental, tha wark of Meyors . ;
oot cal, hgzm ‘~,gi;§ﬂg ‘promlsc 'f%r ndugyi!ng programs and projocts. Howevar, two of tho
standardizod achievement - tosts . with spocific major evaluation uctivitigs.specified
mainstroamed and other popiilations of hand- by tho Act desotvo spocial attontlon: (a) the ro:
. icapped childron. . . . "+ quirgmont that tho numbers of children belng" -
T e T servod and not served (Tho Numbors Game) be
' P L - roported annually and (b) the roquirement -
Racial ,c',nd,fg'?,mqqc'@l}],lf: bias. Tho bt the Commissioner shall conduct a statis-
. mainstroam program ovaluatoralgo needstobe gy valid survey for assessing tho offective- .
gensitive to the quostlons of polentlal raclal . o = ¢ a1 . e
o . b polotlof T - noss of .individualized oducation programs®™ -
ond soclooconomic bias in cognitive tostd.: (p.65). , = ,
.~ -Thaeso questions i"ﬂVﬂﬂ.’ ultfmately, to whother {pB9) o
the tests aro valid for tho population(s) to - o .~ a- &
which - they are applied. 'H’!lﬁngl (1975) pro- - T—ha P{umbqn G*-,m-; L :
sontod o lst of "implicit assumptions' made _ _ Public Law 04-142 requires fodoral, state, and
~ by tost usors as a basis uponwhich tosts aro’ district officials to provide data on tho number
Interpreted. Those relevant to present concorns, of children served; that s, number of children
.include the following: (a) Each child undor- -~ mainstroamod, numbar.removed from solf con-
stands the quostion being asked in tho same - tainod spocla] ¢lasses, docropse In the numbor
way. (b) A child’s cognitivo function is observ- of minority group childron in solf contained .
alflo only through the Anglo language and tho speclal classos; and so forth. While this infor-
Anglo value framowork based upon Anglo ox- - mation has {ts purposes and I8 among the
pariicos, (c) All poople have the same experi- - caslost to obtain, it Is also among the most uso-
oricos; thorofore the samo quostions can be = less, primarily because of 1ssues that it doos
" asked of evoryono. A corollary assumption {s:  not addross, for oxample, the appropriatoness.
.A quostion means,the same thing in all envl- " of the altornotive educational placoment and
ronmonts: (d) A label or namo for a cognitive “* rosulting Improvement (STack of it) In social
.. componont s a procise description” of -tho adjustmentzacademic_achidvement, and other:
- whole component (Hilllard, 1975, p. 19). Ob-" .gutcono:
= viously, these assumptions ‘cannot be accoptod-

11
|




. nchlmmmnm soclal growth and dovelopment, ‘.¢
or. both. A!thuugh thero hgs beert progross .

\

qulmd to provide such data in connectlon with
. the roquiremonts of Public Law-04-142,’ dm:pm‘
_ axplnrnuonu “f ‘Instrugtional practicos, o
" suggostod In earllor sm:uana of this arﬂcla.
muht be uﬂdurmkan, : .

Ev:luiungth-Indlvldunllzhd‘lducallﬁﬁ e
Prpﬁrim Eam:cp! ' A

Evaluating the ngpraprlutnnuas nf lndivlda
“-yplized education programs (IEP’s) will bo
i :among tho knott{est probloms that ovaluators
;"*(:f mainstroam prngmma will face. This 18 true
for programs. dﬂalgnnd_!c:_fagl-}nmﬂ academic.

- (Yoshida, 1976, qtiestions about-the avaflabil: ™
., Ity of appropristq moasures for assossing the
accomplishmonts of students in spocial popu-

. latlons have not'been bnllmly#asglved (Jmms. .

©1073,1070). oA

"7 The most critical probiom,’ hu\véver “con-
- corns the assymption thot valid information is
availablo -on the grawth and davelnpmumt of

academic and social abilities of sppcial popula- -

tions, that something s known about the con+
" ditions under which such growth and de-
velopment take placo or about the uppor level
~~ of growth of varfous kinds of achlovement for
_ dlffamn‘fpapulmlgns of mainstreamable and/or |

- handicapped ¢hildron. Regr tubiy. nosuch’

~ knowlddge exlsts, It cannot be sald with any
.~ cortalnty how much growth change’can be ox- .

poctad to occur in smdants with various pro- -

" files taught by method A.or by method B, the
answor to which fa critical to ussdsslng the
ndaquucy of lndividuullznd ud;lctztign pm-
‘grams. - °

- Further, Munlsay :md Saofer (1977), in ud-
‘dressing probloms rolatod to the ovaluation of
!ndlvldunllmd oducation programs, notod:

To moasure pmgrnml‘IEP s clfoctivenoss In terms of
pupil change indicaters (o.g. achlnyﬂmum) it
would bo necossary to confirm that what was pro-

" seribod . was implemented, and that the varance
which was absarvudlmﬂﬁ;u:nd c¢ould be ac-
countod for In terms of the ‘implementation. This
wotld be o puﬂl;ulurly difficult chango since IEP.”

. ralated activities will have vnrylﬂg corfespon-
- denca to clomonts of the prescribed. educational
" plan and take up varying amounts of the Instruc-
* tional day. These probloms, coupled with the In-
horent difficultios in pro-test/post-test methoda of ~
" moasuring/recording pup‘lf parfnrmnncu suggost

that {t may bé mmhndulaglf.nlly difficult 1o assoss-

I

% loast be uvulunmd by thum.,hﬁwavur ln 0

: Y : =
’1 -_ .

IEP gffacllvnnuss in this way. Mnmavnr. the precls

- -slon"and froquoncy of documentatlon that would
- barequired to collact rollable and valid data, make
tho use of such molhuds prohibitive, Thoreforo {1 .

may bo most dmlrnb!u to consider multiple’ nnd
varled moosures-of offoctivenvas—cost, rdmuﬂ:ns.
satisfoction, and pupll moasures. At.any' fﬂ‘ﬁ.fdﬂ-

termining appropriate mensures of affucllvanasn
wly ba nn‘lnlllﬂl and dlfﬂguu task, (pp 35- 36)

. ’?‘ ' i
o Is true. but not unaugh !D say that moro
resgarch Is neoded, Studonts arg In clnssmnms

‘now, and: individualized ediication | programs,
_must be developed for thom now, Hﬂ“h then, 18 . ;

“evaluation of the effoctivencis of JEP's to be
madp?)The suthors bellave, glva

state of knowledgo. gbout relotionships be-

twaen lmtruntmnn’l lnchlavprﬁunts udd

academfc arid sdglal growth In populations of
exgeptiona] children, that Ep‘a'cgm be avalu-

ated only for their content appropriatencss o
- (fuce validity); that is, the absessment of expo- -

rienced teachors dbout what 4s likely to work

and what is'not-Jikely to work (with sonsitivity -

to tha nead to monitor lnstmctlnhnl activitios

_constantly'and to modify prﬂgrums when
d:htmgea are appropriate) seems'to reflect, the -
" state of the art with rospact to the evaluation of

IEP's. It would bo helpful If programs of re-

search and development could be corrled.on.
" ulengside tho, ongoling Instructfonal actiyity,

but often this will not be poasible, primarily

“because. of limited .personnel and fiscal re-
- sources, Some resbarch gnd eviluation activity

will be conducted, to be sure; byt there would
also seem to be great value in having a forum

in which teachers and program developors. .

could present the results of their expériences

f with varlous kinds of malnstream models and
procedures, including their data and hunches

about what seems to work and what doos not.
Although convontionnl wisdom suggests

that rigorous avnlumlan dosigns are nocossdry .
to dotermine ‘the. effoctivoness of educational’

programs, teachors can ploy a critically impor-

tant role in the qvaluation of malnstreaming. It |

ls lh& teachars. not llm nmluuturﬁ. wlm aro in

: zmd dnily pmblqma that arlso, Whalhnr ar nat

mainstreaming will prove effective rests

'_iprlmnrily in"tht hands of the teachers. Tho

educational trestments they provide must at

tho curront

L

Mnmtahjlgjg Mummlufm"—




EVALUATIDN GDNSIDEHATIDNB

e lha purpgaa of lha evglumh:n described? -
2 Is the reader given sufficient information to determine whether the evﬂlumlen Is larmlee (I 0., fur lnstrucs

tlonal improvement) or summative (i.e., a final program ‘avaluation) of both?’ RN
1= 3, Are tha avaluation praead’uras and results clearly reported? ' R
4, 18 sufficlent Inlnrmatlaﬂ provided ta @nabié replication-of. tha evalyation? _ ..
5. Arg the evaluatidn procadures practical? ' [ s e B
8, Is the Intended suqllam;e spacified? ' c T i ,
. 7. ia there'a dai’eﬁptbn of the modal(‘) of malmlraamlng amplnyad with aumclam dam la permn an undgr= :
1 siinding 'of the kind of educational procedures followed? . |
<+ | 8. lainformation providad on the'length ol llma that the malngtraamlna madaf ampl‘byed has beaﬂ uperallnnﬂl
: In the school(s) evaluated? y i |
o * 8. I8 the riumber of houra of Instructional Intograllon glvan? . ’ ) :
e -——10 Are data given on school. district localion and slze and on achool and community chamctoﬂsllca?m,., )
¢ 1 1 Are the subjects, including regular clﬂnsmams, described adequataly e, ggg. grada aax previous eduea-
... " tignal history, socioeconomio class, raclal group’ membership)? - »

12. Are the means by which students are selacled for mainatreaming’ dam:rlbad‘? o

13, s there Infprrnnﬂnn on whather lha malnatraamad puplli ware fnrmﬂﬂy anrolled in self contained apeclal

B

: classes? . .
, i 14,18 Iang‘lh of time lha children were malnatraﬂmﬂd pﬁar m avaluallén activities glvnn? i D )
- | .15. Arg sampid sizes adequate . S0
'8, Was thare redsonable sample stability duﬂng the evaluation perigd?. .~ ..o o LT
17. Is information on the experiential background of the teachar(s) provided? i, e o

18, Are evaluation instruments described?
19/ Do the instruments posgass amlsfm:mry validity and rellability for tho papulallan uf malnalmarﬁgd gluduma

Involved in the évaluation? - a - ] -
. 20, Are statistical procedures appmpﬁma? 3 T ,: ' .
21. Is attention given to the appropialeness of. plucarnam? T o S )
22, Isthere assessment of instructionai quality? - ’
23, Is information providad on student achlevemant?
| 24.-18 informatioh peovided tn the attitudes of students, laa@herﬂ ﬂdmlnlalramrs. and pafama‘?
+ | 25. 1s Information provided on student adjustmont? ) .
_ 26, Is information provided on the social accoptance of the mglnalfaarned atudem? 7 o o

27. Are dafa on the aftendanco rates of malnalraamaﬂ muannta pmsunled? Coa L

.28, Amm-aﬂeﬁivrnmdalaprwdea? S e

* 20, s attention given lo program impact on nqnmalnatmamed students? ) D
30, Are political realities described and taken Into account In program planning and pmgram gvaluguaﬁ?

© 31, Are names and addresses of pmﬁram planners and avalumﬁra provided 50 lhat uddmanal Inquiries can bg

mada'? .. o _

FIGUHE 1 Conlldirﬂleni for Pi’iﬁ rlng -nd lllliil f m;ln:tnnm progr!m ;v:luﬂlﬁn

moreover, teacher axpariancas imd lnslghls ara t n§mn that common guldallnes aro
" likely to inform research and evaluation ac- followed, it 31l also become possible.to ac:

tivitios in a way that will make them much - cumulate Information from a large number of -
more umful thon is pmsantly the- caso, - - - soparate ovaluation activities. ]
' . Evaluations, are conducted for ‘many. pur-

Guldelines for Preparing and Appfﬂls'ﬂg | Eﬁ%f&nﬁfﬁs Eg':ﬁ;:s ﬁii‘ﬁﬁi‘ié‘fé"i fﬁ: '

- Mainstream Evaluatlon Reports . _gunﬂmllmd widoly. In prosenting guidolihes
Most of the information on the ovaluation of . herein, tho authors are assuming that the oval-
mainstream programs comes from unpub- - uator inionds 1o communicata the procedures .

-_and results-to-an-audienci- vidor than those
“hnvm “Intimate’l ln\rﬂlvmuuul wlth thu pra]ucl -

_lished studies. There-would seem to bo a criti--

cal need for a set of guidelines by-which siich’
Wrnpmla can ba appmlsud lduully. suc

Q
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, dures, and so forth should keep their reports -

"out of major dlummlnni!ﬁn channols_(e.gs,
ERIC, Exceptional Child Education Hasadmes.
etc.) since partlal and Incomplete evaluation

. studles do more to confuse ilian to clarify, -

2

It Is valoualy ripossible to spocify what"

- -ought fo be included in each evaluation report,

since report contont will ‘vary as a furiction of

T L

yortda

evaluation purposes and Intended audlence. ;"

Nevertheléss, to give the teador a sonse’of the -

" ronge of factors that dught to bo considered in

proparing’ or appralsing mainstroam avalu-

~~ @lioh Tepoits, o' falfly comprohensive set’ of

A

‘ovaluation gulidelines for such work:is pre-
gontod {n Figure 1, The hithors recggnlza that
the resuits of .any gingle gvnluullnn wlll rumly
bo mpnrmd ln such detull* o,

Gancluﬂlng Hamarka

v “This arﬂcla has ntmmpmd 1o prasem a V&ﬂﬂt}’
of considerations related to fhe evaluation of’

. mainstreaming progrums, and to set forth
.8uldelines for the proparation and appraisal of
malhslrunming evaluation reports. It should be
.apparont from the foregoing analyses that

- probloms related to the evaluation nf

muinalrunming prograrfis. aro. rmt lnsurmuunl

nblc} By giving carly mlenﬂnn to matters ad-
" dvessed here, many pitfalls characterizing pro-

~ vious spocial education evaluation offorts can

s

be avolded, and it will become possible to use
evaluative procedures to impro

noss of mainstroaming nffarta
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l . :_i Vi ngher education’s mh n
/ rmlm treaming Is both o
- challenging and re uurdlqg ;

1815 el pful m hm schoof d/ tricts,
thelr state n&partmcnt af education,
and an Institution of higher
education: wotking-together to 2L

. Without regular educators so
- enabled io provide successful
* mainstreomed speclal serviges,
. mainstgeaming will be but
"passing fﬂd ﬂﬂd our. thlldrsn wlll
"“suﬂ':r. T =i

‘Key m:!fmbers gf the communlty
© imiist havé clearly communicated to.
sther the ratfonale for maln- L
, “ﬂ'renmlng, the beriefits It will
" being to all chlldrea and members
- af the communlity, and how It
wlll e regsonably Implemented

; n rhat commiunity's :chmls.

T “Halnsfrsamlng Is pérhaps more
- _gubject fo the quest for,
cpuntabllity than many 'other

sﬂum qual pragfam:

T R%bllc g:haol: and their state
department of education have
3
sufflclent power and Incentives
to enlist the. Support of a teacher.
. tralning In:l‘lruﬂm In the cause
of mainstreoming :pgdal
.gdu:m‘laﬂ. ‘
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VERMONT'S MAINSTREAMING
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 School districts, tﬁelréra:;e

department of educatlon, end an |

Institution of higher learning work
. tagether,

& .

0 The purpﬂsez of this :ha;jter are ﬂrit to descrlbe those factors we )
in-Vermont have. found helpful In successfully achieving mainstream- - * :

ing of childran eligible for s

seclal education, and second to describe -

‘how ane Institution of higher vaducation—the University of Vermont *

* —~has assisted in achieving

_rialnstreaming. The chapter concludes

with a summary of Vermo it's progress-to date In mainstreaming and.
" ‘with a general discusslon of @nlisting an In:tltutlun nf higher aduca-

tion’s help In this exciting endeavor.

‘tinues, Four-factors’ have been of mntlnue

progress,

It Is helpful fo hava school al'mim. thelr

s EOUR FAéTaRSHELFFUL IN.. ,El -Since_.1: 967, Vermam has been worklﬁg to
o ‘special education. Progress has been slow, bu

B ,ajng'lnntrﬁgmed,,_&*
h real and It con-
b in.achleving this

o

. R
apartment of educa-

tlori, and ah Institution of higher education working together to-
- achievé mainstreaming. The school district may develop and imple;

T ment- mainstreamed special-education on_its. own,. If-one- or more -

“individuals in a district are ;killed in the exercise of power, brilliant
in deveioping a school dlstrict’s own teacher tralning program, and -
“skilled In finding innoyative ways to meet state department of educa:
tlon requirements, success. in mainstreaming may eventually be
achleved. ‘It.shoujd be obvious, on the other hand, that neither the
state department of education nor an‘institution of higher education
can_expect to succassfully Implament mainstreamed :pacial educa-
_tion services on its own. Each must, at the very least, have the
cooperation of local school districts. It is the school that must ultl-

' mﬂtely implamant maln;tm

:,Ing tis tﬁa mhggl: teachers wha wlll
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With tha specification of Instructional objectives described above,
well es the pairing of each of these instruétional objectives with o
wticular number of years (or parts of years) of instruction, all -
ctors of & mainstream accountability system are provided. A child /- *
judgad eligible for consulting teachtr services when he s not |
hieving objectives at the specified minimum rate, as measurod by -
@ toachor and thd consulting teacher, and when the teacher states ™~ /. - |
at_he/she_has axhausted hit/her repertoite in trying to accelerats '

is child’s rate. Thus, in our example of the K-8 school with its 180 ?
struttional’ objectives for arithmetic, a chlld- with 3.2 yeors of /
struction would be expected at minimum to have achisved the first/ |
} of the 180 arithmatic objectives. If the teacher’s measures indj==" - .
ted that the child-tiad achieved only 24°of ‘these objectives afid .
/she had exhsusted_his/her_repertoire_in_att rh
e child's leaming, the £hild would be bl
ecial education and reforred to the cdnsul
w following evaluation cri

ve mnrmptgd b




. instmctlnnal ‘obj

I ibove example of the K-5 school with 180 arithmetic objec-
tives, and 6ut child-with-3.2 years of instruction, who achieved only
24 objectives (at minimum he should have achieved 96 objectives), to

‘judge consulting teacher services successful, the child’s rate would

have to be accelerated either to: (a) achlevmg approximately 66
instructional objectives per.instructional year, or (b) achieving 60,
ectives per in:trucﬂgngl year. Concurrently, meas-
ther children’s rates of achleving instructional objectives

]

'.cgmlnue to be checked to insure that their achievement rates remain

satiﬂuctnrv ‘

-in regard to demrminlng appropriate exit. frcrn main§tream special
educmlun sarvices provided by consulting teacher and classroom -
teacher; when the dligible child has achieved the minimum number of
objectives expected of every child with his samu number of years of

Instruction, and when he continues to achlieve these objectives at the

rninlrnum rate expected of all :hlldren, he i: no Iangur ellglbla for

. ] cxﬁlananuﬁ ﬁf this nccounmblllty sy:mm sog Chrlsﬂe & Mcl{enzie

This approoch afq&fcl{ylng
instructional ebjectives . ., Is

nol intended to limit total amounts
af learning for any child,

The pelmary criterion for selecting
minimum instructional obfectives

Is that they be the minimum
 required for o child to have o
reasorable chance for success In his
current community andl ‘his future —

1976, and Egner & Lates, 1975.) .
This approach of specifying instructional objectives for Inﬁguggﬂ
and arithmetic, and specifying how mony of these instructional

- objectives must be learned for each one-tenth year of instruction is B

not intended to limit total amounts of learning for any child, nor
does It in Vermont practice, What it does do Is place a floor, or
minimum rate, of .learning that is oxpected of each child. In felping
4eachofs and principals develop instruetional objectives and glmum,
rates for their acquisition, consultipg teachers insure that rf¥i§mum
learnings needed by children are onfhasized over minimum: lnarniﬁg:
the schoo! might believe it can deliver to children; In other words,
the primary criterion for salectiﬂg the minimum instructional objec-
tives is that they be the minimum required for o child to have a
reamnable :hnntu fnr success in his. turrunt cﬂmmumty uﬁd ln hls '

and develépmen! is reqmmd
-An additional. safeguard, to insuru .that

inimum iy that=éansulting teachers: rnugh their pringlpals'drrnhgu
_directors to ,rav_iqy_g /o spm:lfiqd instmctianal

E
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;__"“M@:t of the 47 maingtream ;pecial ‘education programs offered ‘in o

~ the fall af 1876 in Vermont will be directed toward alémentary level
, chlidren, with three preschool programs which are home based with

the parents a3 teachers, and five which are based jn secondary -
kmriat requesty for consulting teachers far outstrip -

“schools, Scho
the University's current capacity to train them, and the state depart-
ment of education has requested. that the University train and place
- ovar- 200 conwulting teagchers by 1983, (See Fox, et al, 1973, pp.
40-42 for additional comments on progress.)

Thus, it'appears that the Special Education Area of the University
of Vermont has been able to make contributions to Vermont's
~ offorts In malnstreaming special education. Over 3,000 childron and
youth in Vermont eligible for #pecial education have been sarved by

.consulting teachers in training and graduate, consulting teachers

through provision of congultation and tralniﬁg to regular ¢lassroom
- teachers. In the solection and training of consulting teachers, the
Unlversity has mada aqrrors as new programs tend to do. However,
because of the close coopearation with the state department of educa-
tion and school districts, and the valuable input and evaluative data
— these agancies have provided, this training program hes been able to =

Improve cpntinublly ‘so that services to children and youth have =

become Increatingly effective, as has the tralnmg af regular educatcrs
in the skils of mainstreaming,
Because of evaluative date, Installmlnn of this mainstmaming

approoch is no longor an agoefizing offort of all concerned. Now

mainstroam sorvices can be tailored to meet the individual needs of a
school, and the program’s devglopment and implementation proceed
:rnamhly to the satisfaction o mau_i:;f thoso involved. It has meant
a tremendous commitment on the part of the faculty, staff, and
students of the Special Education Area at the University of Vermont

to make this contribution to mainstreaming efforts. The rowards -
have also been tremendous. Membars of tha Special Education Area

are well received and well respected by their professional tolleagues
in-the state department of education and Vermont school districts,
" Their worthwhile efforts have provided the opportunity to_develop .
compatency and field based teachor training programs which:have led:-
to the provision of successful mainstreamed tervices to thousands gf

"Reglests for consulting teachers
far outsirlp the university’s curreat
capacity to troln, .

i

Over 3,000 elfgible for special
-education have been sened by .

consulting fm:hrrs in-training ﬂhd E
;raduam cﬂmulﬁng rcmfhtrx =

Now malnstream services can be
tullored to meet the Individual ﬂEEdS
-aofa schixal

J !
"

Vermam H chlldr@n nnd yauth ullgnble far spm:ml aduv:mion
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T s s with mainstreaming from taacher tralﬁlng lnstltuﬂnns will requlra
' considerable expenditure of energy and resources. It is-a nrnblem of
et e e e, _changing Institutions_and thus may be considered a problem in the:
. . exercise of power. It Is certainly a proplem In how to share effec-
’ : tively ‘with higher education the challenges and rawarﬂs that main-
- streamigg Involves,
" It also seemns that the public schools and stote departments of
education have in their power thoss things which can change a .
teacher training institution, and it {s particularly recommended that
several public schools and their stato dup;rtmernt of education
_cauperatu in, enlisting the support of a teacher training institution.
Public schools have student teacher _placements and other practica*
‘ appcrtunlties io offer teacher tralmng institutions. Public schools
- . . hire, nr;ﬁut the graduates of-a given teachor training institution,
_,Public schools have occess to speclal Public schools can, or not, offer teacher training institutions oppor-
funds which con be shared with  tunities for research. Public schools have access to special funds, such
teacher training Instiutions for  as Title | ond Title 111, ESEA, which can be sharud with, Ieachar
. : Joint projects, ‘;tralnlng Institutlans for loint prgleels .. :

ERIC
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~" State ﬁpartmant! of education” et ‘and enforce rules and pﬂlirzlei

for all of publh: education, Iﬁcludmg the ;vrtmca(ion of educational

pmfessianals who are tralned’ by the (f#titutions of highpr educa-

tion, State departments of education have access to sucl) funds as
thosa falling under the, Educat!aﬁ of the Handicapped Act, Part B,

- which could be used for joint mamstreaming projects with a teacher
_minlng institution and public schools, -

Thus, it is clear that public schools with their state departmant of

" aducation_have sufficient power and incentives-to onlist the support

of a teacher training institution in the.cause of mainstreaming special

- education. With the skilled and judiclous use of these incentives,

“public schools and a state 'de’partrﬁem of education should be able

gradually to bring a given tescher training institution into a coopera-

tive mainstreaming effort. These incentives will need to be shared

institution commits itself to meaningful participation.

Although Institutions of-higher education are not generally noted-
for progressive changes in their feacher training programs, it scems.
clear ‘that public schools and a state departrnent of education in-

concert could ‘successfully bring about changes by wielding th
power they hold in a' carefully planned sequence, If bublic” schaool
and their state departments of education belleve that higher educa-
tion can halp in mainstreaming, and if they are willing to exercise the:™
power they have with' higher education, higher education will ]mn
with them to achlmm suc:cssful maiﬁstruaming : i

: ﬁ:cgilcf schools, with their state

\

department of education, have,
sufficlent power and Incenthves to

" enllst the support of d teacher .

tralning Institdtion In the course

of mainstreaming special education,
" with the teacher training institution, but only as the teacher training.. = '

i ) 3 *

~Austhn TR Ausﬂn \M’hgri erp. ,1973 :
%m_ L. 8., & McKenzle, H. §. Minin

fo gﬁ;wdb w;lusri«;m ai’ mgl ad
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S Trénds_' and Pr'iorit'ie_s_
in Inservice Training

" Abetract: A comprohansive persofninel
dovelopmant systom In each state should
provide inservico training to maohchanging
omphases In tho education ot handicapped
children. Training topic and parsonnel group
priorities are identified from inservice
training plans initiatod by each statg._

Possible tranda ara soon in tha focus and

lavel of training nooded for vuricbua groups.
Dalivary of Inservice training’| ia bocoming

_ diverstiad in torma.of training providers,
mgdon, and rosources. Howovor, stato
plans do not roflect awarenoss of thaso
varled moans of lmlnlng dolivery.

Tho noed for evaluation and monitoring of
inservice nctivitios Indicatos a future priority.

CAROLYN R. RUDE * 7

.

£

T DUCATORS are cgnlinuing to nl the tm- .
1 pact of a shift in’ omphasis [rgpn children
who have probloms mue@y school oxpecta- -

_tions to tho problems schoola have in mooting |

children's needs. This change, roflected In lhu
now laws rogarding education of handicapped
children, has haightunn&mncurn for oppor-
tunities to develop attitudes and skills to ac-
complish now tasks. Traditionally, lmurvk.u)\
training has boon used to update skills and to,
Introduco innovatlon into education. As o way

- of ensuring that appropriate insorvice training

programs ure availablo to toachors, administra-
tors, and others, a comprehonsive porsonnel

dovelopmont system Is called for in the regu-

lations for Public Law 04-142, the Edycation’
for All Handlcapped Childron Act, Part B, This
systom provides a structure for aach stato edu-

“cation agoncy (SEA) to use to plan, implomont,

1d ‘evaluaty Insorvice lmlnlng opportunitios-
t stato-and local-lovels. — * ==,
In§ X ,d pri—rliras-—"
V(! by stato ruvluw of llm prérrsainnul dovel-
Ic : ' mgmm Plnns
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§ ‘whlln kunm(‘ky s ﬂ

' vle nf llm m'ﬂdnd trnlnlng lﬁplca imlicntu

;prlnrily ‘concern tho. duy to (lny

sults in a list of trainiing contont arvas dllows

planners to sot goals and establish prioritios
among.tho goals. Effectlve and successful in-

service programs are moro lﬂmly‘tu‘ ma'\ill ‘whun .

xlmining mriplunls (Hunlschul ID??; K!ng

Hayos, & Newman, 1977), V_m'iclus formal nhd

informal needs assessmonts wore planned or -

used by the SEA’s roviowed to evaluate train-
ing ncods, Assessment procedures that ro-

sulted in a lstwf priofity content arcas wera _
described by fewer than half of tha states. Thosee
" nocossary for conforences with paronts, edu- ,
cators, and othors who are increasingly In- - -+ -

assossmonts most frequently evaluated the

priority needs of local education pgency per- -
sonnel, the largest’ gruup of pumnllnl lmlnlng .

rucipmnls -

to the second ranked tople, particularly in im-

* plomentation of the individualized education

program (IEP), The third and fourth rankod
needs concern finding and eveluating the
handicapped child for the purpose of provid-
* ing sorvices, Least restrictive onviroimont, tho
fifth tople, includes the developmont of alter-

“ natlve sottings and matching .of the handi-.

- capped child to the most-appropriate sclling
“Tho sixth ranked toplc is more goneral In na-
“ture and covers tho essentiala of compliance
“with tho faderal law. Communication skills are .

vulvéd ln lhc; i!dlltnﬂml of handicapped chil-

(llﬂ'ur acrons -alulug, For gxnmp!a Connucllcul B

first priority is to bulld communication anili
luf;mrsmml mlalinnshlps 'Tlm Diqirlul of

is ﬁssﬁmml fcxr o

vumly nn(l mulllpl'

ties - far nssuqsmml nnd mfﬂrml

: Hften n,m plannnd ~whilo prulm‘liﬁn
_unllnn prm.udu:al sufugunrds. nml the

mul huhnvfuml management

‘hiso lnph:s ar
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_stance, tho noed to influonco tho attitudes of Administrative porsonnol iisted wore prin-|

the general population toward the handi-  cipals, speclal education directors, supervi-

ing plans revealed that training was,planniod hearing ufﬂ;ers. surrogate parents, parents, and

. for four broad groups of indlviduals who affect  voluntoors. Four states mentioned training for| -

the education of handicapped chlldmn In- " school boards. State, ruglnnglﬂ. and intermo-

+ structional,, suppaﬂ admlmatrﬂtivn. nnd gth-_ diate unit ]mrsﬂnnnl worg Identlfied for train-

ing as wore college and university pnrsanngl

ors. -
Instrumlannl pursnnnul to ha lralnud includo ‘Soveral states planned training for private and
rogular and speclal pducation teachers, teach-  parochial school "personnel, for, the genoral)
ors In the ‘more specific arcas of sovere-pro-  public, and for, community organizations and
. found and preschool handicapped, paraprofes- — agencies. Alaska was tho only stata that plannetl

slonals, and teacher-aldos. Physical oducation " to provide training to the state legislaturo. -

““and vocatlonal oducation teachors are listed, ~ - Qverall, the highost yriority personnel to be

and Indiana indicated training of ‘content arva Lmirmd aro spocial education teachers; admin-

_teachers on IEP's and least rostrictive onviron- - * Istrators;: regular oducation teachors, supervi-
‘ment. Support personnel listod as training re--.: ]

psyrhaluglsla educa-
1g  officers;

ciplents by the majority of states Include psy-.
chologists and educational diagnosticians and-
smmch and uudlnlagy personnel, as woll as =—topic areas planned.for lh 50 pnrsmnnl gmups

mndir:ul parsannal imd ‘socld

" and. physlcnl llmmpisls. und g:mnmﬂlms wam , ho~l6ye) of necdod dnd plﬂnnud -(m,n ng
also idnm!ﬂﬂd AT ; 1 [

WUreness: nnd

= sdrrugatc pnn:mts; and pnrums The priority

_cappod, The review of tho stato Inservico lmlna_ _sors, and coordinators. Other target groups worn)

pd
.-
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knowlgdge lovol training was planned to influ- ppment of training materials ind ro-
-ence attitudos and provide Information on basic  sourcesfthat can be used in traditional courses

aspocts of the federal and state laws and poli- -, and wdrkshops but also lond themselves to
cies and on rights of handicapped children - more innovative uses. The most successful in-
and thelr parents, The broad varioty of regipl-  service activities' have been found to use ma-
onts of this type of training Includos educators,  torials that are tallor madé and propackaged for

_parents, and noninstructional school staff, as  tho participants, offor early success and active

well as leadership personnel in' community  participation, and allow self initiated, self di- =
--and- civic-organizations. Groups of personnel . rected learning (Lawrence, 1974; Mann, 1976).
with a narrower focus require more specific State Inservice training plans offered little
training on aspocts of procedural safoguards, ...information.on.the:human and nonhuman’re-
oducational placement, managemont, and — sourcos to be used for training delivery, Implo-
ovaluation. Some training programs are orl- = mentation of training was generally planned="_,
ented toward specific’ Sklll dﬂVulupnm * via Institutes;,” wurkqhups. and’ consultation, -
puﬂ!culnr grnup ‘f The mu)nr ourco “of ers w s listed as lhn

ummur tu
km)wludgu lu\mlsi

~plunnud to present training to koy tralnors who
il lurmmt local Inservico:train:
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- moro attention in statowlde tmlnlng p,tms

ties and outcomes (Howoy, undated). An eval- References o
39!::535;55:3‘“ :éiﬂnt Vfﬂc%ﬂlssg\, ddnmh,ﬂnu,;h“,(i. - Burke, F B lnnuvnllon apd evaluation Ln pnmnnnuL
o chlevoment 1o the nasds basgd o Jectives o proparation. The map, the mlssion and the man-
" insewice training activitios, assesses the Im- date: Fursunnel preparation_and Public Law 94-
modiate Eﬁﬂﬂ‘ and 10“8 rangg impact of train- ) 142, Sccond Annual Noglonal Conference, Divi-
Ing programs. The groatest neod now Is for in- slon of Pérsonnel Proparation, Bureau of Educa-
struments * to collect the datd to document - tign for the Handicapped, U.S. Office of Educa-
discrepancies botweon’ objectives and trainee tion, Albuqugrquu- University of New Maxico,
pnrfnrmnm:ﬂ (Burkn 1977). o . 1077, 31:37. ’

Educailsiifor All Handicappod Children Aet, Impla-
mantaffon of Part B of the Educatian of the Hand-
icappod Aut, Federal Reglster, Auguqt 2:1 1977,42
(163).

Program . ovaluation . procodures wero dis-
cusgad by just over half of the states. Tho pro-
cedure most.frequently. specifiod was the Dis-

- - iCTEPANCY. Evnlummn Modol doveloped at tho Flaria, D. H,, & Koff, R. Madul stata logislation: - .

Qn!vars_lty F‘f Vlrg!nrlgr VEVglumlun .R'T’ng“ch " Continuing pm[vssimml rduwllun for achoul per-
Center _(YEVGPBKY- +19786). Dthﬂl" evaluation ~  gonnal, A raport -prepared under Contract NIE-
methods assossed achiovement in competoncy 400-78-0018, Washington DC: US Departmont of
based training programs. Munlluring systorms -, Health, Education, and Welfare, 1077

for friservice training activitios wero indicated Hentschel, D. Chango thaory appliod to Inservicy nd-
by loss than half of the states, frequontly as pnrt w ucation. Ph‘mnlng and Changing, 1977, 8 (2] 103-
of the overal] monitoring system. Clearly S L
uation and monitoring will have - K

~R. Currept }ﬁpectlws and ﬂvgiving
Insorvico vducation In the United States,
“final repdrt prepared undoer Contract Numbor
300-75-0257, U.S. Office of Education. Washing-
=ton DC: Optimum Lumpumr Systems, Inc., Edu-
CDI‘IE'USIOTIS‘ * eatlon and Human Rusnurcnq Duvulupmum Dlvi- -
- ) B - slon;.undated...
Fur{aunnﬁl develapment for those lnvu!ved,with- ' Klng ’]. C.. Hayes, P. C., &;;Iuvvmnn I. Some ruqulm-
: hnmlicuppud childrert 18 an emorging priority - < monts for successful Inservico education. Phi Dcllu :
in oducation. Although statowlde inservico.:  Kappan, 1077 50 (9), 600-607.
‘training systems are currently in the initial °
stages of dovelopment, their potential is great .
for uﬂ'm:tlng tho qunllly of udur:utign fnr hand-

anrunr:u C Pum‘rns uf of] ’r;lhm lnscn’h:u Educn- .
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T - .7 A EDWAHD BLACKHURST “chocked on a random sample of statements by

thu students nnd nsslst&nca to the

. : - Is

'Mamstreammg Competency Speclflcatlans
- .. forElementary Teachers

e

MARTHA ROSS REDDEN ,,cntagmins Rgllgb‘illty cnf thlE pmcuss was

“a panel af ]udgns A sm:gnd panel of Expuﬂs on "~

In th mn]nrily Df publlc schnnls. malnstmnm-
lng s the practice of educating handicappec
children in the rogular classroom while using
lhn sorvices af pnraﬂnncl sm:h as-resource -

teacher. To the nuthnts knnwledga. no’ pm i
ous efforts have Vbu

“lated to mninskanmlng wora'idontifiod. Theso-
woro suhgumad by 32 cnmpmunc‘y.stmumems,;____»,:.‘

'ldunufy spumﬂc compﬂmnﬁias rﬂpﬂﬂud by

mgulnm oclomentary classroom toachers as®
nucusmry lo mnlnatnmm handlcappud chnl-




I,B

Fmpnm mambers q£ thé mgulm; clnss for,
thu entry Df sgecial nludenl& into lha clnas -

Fum’:uon 2.0: Assenp Nc;ndl snd s:t Gmli

\241
2.2

2.3

25

Gather Information to determine the odu-
cational needs of each student..

Evaluate each®student’s present level of
functioning.

Detarmine for aagh smdam in the clags In-
dividual goals that are nppmprlntu. roalis-
* tic, and measurable, '

Determine group goals for the class as.a
whole and for subsets within the class,
Involve parents in setting ‘goals for their
child and for the class as a whole™

Funetion 2.0: Plan Teaching Strategles
and Use of Resources

‘3.1
‘3.2

. 33
34

3.5

Design a system of luachlng,pracgdumsx
that provides for individual diffemm:es ln A

" 54

students,

Specify and prepare a vaﬂety of activities
that will invalve the entire clasa in group-
ing pmtcins that aro varied and flexible.

toaching strategies.

Dovelop a plan for use of human and mate-
rial resources.

Dmr lop a floxible time schodulo lhnt pm-

Sf

¥

gluttmc:ﬁ of valunluurg (mhamtudumﬂ. par- V'
ents; etc.) to reinforce and aupplumunl

tlassroom activities.

4.6

Functlon 5.0: Facliitate Ln'mlng‘

5.1

Develop a plan to use the talents nf parants

in supporting the learning activitios of
their child and (husu of other studants in-
the class.

F *

Identify and. difforentiate botwoen a varie-

* ty of bohavior manageément techniquos

5.2

5.3

" and develop skills in selecting appropriate

techniques to manage indivlduul andjnr
‘group behavior. —
Select and apply adequate buhavlm‘ man-
agomont techniqueb and measures to meot -
the loarning goals, 8ot for tho class and ’
each individual student, o

Acknowledge appropriate behaviors in

_ each student In order to” stimulam con-

" 5.5
Develop and design a variety of ﬂ@mata.. :

.5.6

F‘uﬁétlan 6.0 Evnlus,_m Lnrnlng

tinued offort,
Cﬂndu: ;-z:lasa activities Ip a way o en-
couragojnteraction between and among

: ﬂludents

valda ample Instruction nnd prm:ll:u for
each child fo develop-and refine adequate
coping stratoglds.:

Plan with class for syammntic nppmlsal
and lmpmvumant of the psychnlﬂglcal

.- < __ climate af the clads.
s for the learning, physlcal um:l aninlr

m:mds of cmr;h studunt
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Rt ".'égmﬁuidhglés soverhl major difforonces wofe
" found. This invasugﬂtlan found a greater con-

-

additional research to dotermine whethor these -

cern for orientation strategies to facilitate

" mainstream emry, focusing on the chilld as part”

of the class gmup. and cpmpetencies mqulrad :

for good teaching in general.

Keepiug In mind potontial limhutlnns re-
lated to small sample. return, validity of in-
struments, generalizability, the retrospective
nature of the data, and questions related to

competoncios are valid and whether itoms
should be added or deletod. These competen-. . - .

-cles should be viewed as an initial list that can
‘servo as a point of-departure for futute offorts.
,thnt may eventunlly lend to a more complée

" .and valid list of mnlnglmnmlng cﬂmpmvznclns

', possiblo subjective blas, this investigation has --

several implications for application to practi-
cal situations. The functions, competencies,

~and tasks could serve as the basis for preser-
vico and inservice training program develop-

ment. They could also be used {o develop job
doscriptions for.elomentary teacherfgwho are

®
’

' o Fleferenéas 7

- f'"P“lﬂbUl’Bh Amﬁrlnnn lnstllulas for- Rusanrﬁh

1062,

- Reddon, M- R An invastiggitmn of mnfnstmnmlng‘
- cﬂmpem’hsfus uf'mgldur olementary tea¢hers. Un- -

mainstreaming handicapped childron, Proce-

~dures for screening, interviewing, and select- -

ing teachers could be developed. In uddllinn.
thoy ‘could serve.as criteria for third-p

" ovaluation of teaching performance and as a
self nssossment tool Py teachers WhD are pl.t:ms_

ning individual’ pmfesslﬂnn!:
programs. |
Asa fmnl imlﬂ of !;autiém thore iz

1l
"
I




L Tralning Teachers for the
o . Severely’ and Profoandly
Handlcapped A New Froniler

- oo .o |
F . : ! X C
. .= ' . o . — o '

l SUSAN STAiNEACK The. soverely und'}:’mfﬁundiy h.u.mjicappgd
WILLIAM STAINBACK consist of.a group of individuals who until
: L ST'EVEN MAL!HEH - recently cnuld generally be found on theback . .
. coE L - wards of:1drge state institu}ions. “Fhey were
- ' frequently found in cribs responding very =
‘ - Abstract: Dua to ra:am Ilugallcn .
little to the limited stimuli present. Sontag, -
1 {
and legislation, thorowill boan influx of ) .Burkeand Yark {1973) describe shesezhildren

s -+ . soverely and profoundly handicapped -, ,
: - Individuals intp community based ‘as those who,self mutilate, regurgitaje, rumi- , .

T : " public edycation programs. As a resuit, nate, nggress towards others; display stereo- e
© 77 = ' . ~leachers who passess the knowledge * pathiea (mcking hundwwing).. fanifest .
. and skill to foster thegrowth of these:  durable and intense tomper tantrums, have - .
Voo .. Indlviduals will be nepded. Theonus  gerjous séizures, and/qr have ‘extremsely brit- .
.. of resmnsibllllylaun the universitiesto tle medical existefces. Included nmu}ﬂm}whu N
, - prepare compeldnt leachers. This arti- o not suck, swallow or chew, imitate,'ambu- -
'} ... Cleexamines the basic componenisthat - - Fme speak, sce, toilet themselvesswespond to

. will have to beintegrated into tho oxis .
Ing slrucgurag of teacher tralfllﬁ ‘simpleve verbul comggfxq_s npd/arlhnae whodo -~
. programs to adequately pro handlcaps.. They! hzwe been . 4
. o .

T
WEAN
.1

8
[

W
[
}
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. 3
L ‘

. lncludc lha sn\mmly nnd prufnundly
* handicapped,

. Along with this umplmaig oh lhﬂ right 1o
education for theso lnd!\sidunlp. the "delnsti- -
tutionalization philosophy” * has evolved

~ which’ postulatas that equal edueation for this °
~group- should come under the jurisdiction of
- public educatibn, 1t is'noted that education Is |

. the Job of public.educational agéncies, not nf

- social ml‘? Inaninstitutional setting. Asa
result of t :g’hﬂmmphy, court decisions, and -

. _parental preasures, laws have been passed in”

——many-states -|Education-Commission sf the -

* Statbs, 1972) that place the respynsibility on
_ thepublic’schools for the education and train-
“4ng ~of the sgvcruly and profoundly,

Other eventa haye Bignnled a growing com-
: milmunl to lhg- cducmlun of this group.

1 “In MﬁrchIApﬂl :1875, the NARC held a *
- " national trainjag méeting on the L'dur:nllcm-
of the severely and profoundly retarded,
2. A now American Assog lation for lh(}
Education. Hf the Severely and Frufuum]ly
-Humllrappml hns been furmcd f]lurmg.
. 18975a)
4. 'The Buruﬂu!nf Educullun fur the Hnndl-m
capped has cited as one of its top priorities

4he education of the- severely and pro-

fnundly hnndmapped (Mar{in, 1975).

T
The Need for Trulnaﬂ Taachaﬂ\

As the focas' changes from cugtodial care't

cdu‘cmhm and «traininy for the Beverely a

pru!’uundly handicapped, "highly “trained
teachers will be needed in publu: educations

Herr lhr rmu-l nf reapnnﬂihih

The numbc-r nf lmim:d lum}lu-rs needed-wills
be substantial, especially if one aceepts:
lmlc'Tmr/amdnﬁl ratio ﬂfnu more [hun 1
rnlln is Iennblc wl

8 .xi
[

Tru

undcrnmndlng of vrmubulury It ahuuld ilao
be nated that early intervention can prevent

- the development of abnormal body'structure .
from prolonged periods of bed rost (Luckey & °

Addisoh, 1874), In many cases carly correct

. hady positioning con prevent physical defor-

mities frequently found in older hundlcnppud
individuals (Robinault, 197%).-

On the other end of the life continuum, con-
tinuetl_education and training during aduli-
hood is imperative fo maintaln and expand

the skills of work productivity and daily .

existence. It has been recently dgmonstrated
that' the markedly handicapped can learn to
participate in work wctivitied (Gold, 1973)

handicdpped. ;.‘prevluusly thought beyond their capabilities,

In essence, o lenchcr/sludnnl ratio of 1:5
and the necessity of life longinterventfon will

require that institutions of higher ediication.
train tenchers competent to aid the growth of .

severely and profoundly hgndlcnppcd indi-.

“viduals. in additipn, it should be n%rh‘;d that
{a) recent medical advances ‘are keeping o
many children with serlous handicaps alive..

who would otherwise nol have lived, -and

(b) today there’js virtually a vold of trained -

teachers of ihe
handicappéd.-.

severely  and profoundly

= . .
Y
L

‘Training RéqUIréﬁgngi" o

capped.” The  potential special eflucmiun .

icher hna rccmved “more_diagnosti

ly hnndlcnppﬁd L

nd’ Iunchurﬂ of 0 cﬁ{!ccf normal”

ities have focused their teacher train-.
ng in_‘specinlzeducation:toward the mildly .
nd, in_some cases, the mndgrnlgly handi-++-

£

g n‘vg}hrgn"lh sumc wilh chnngcs mnlnly uf L

sitiph qh
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) nml tarly

cernmg {rifancy nml cnrly -ch dlmn |

Bllgﬁdiilg Enluillan ' ’ o ;”

The umndnrd dmgmmll(. and evaluation, luuls
_presently employed with the mildly handi-

/
- gapped such as readiness and achigvemaent

teats will generally be.of little.use i tenchers

"of the severely and profoundly handjcapped. |

Even the socianl maturity tests at the preschool
lovel aragfrequently
Jlarge n gap between skills to aceurately nssess
the ‘functioning Aevel of many severely of
' wdicapped . Individupls | for

_profoundly /h
lmlnlng p;l/{) Bes, - .
- Dun lu/; I/Ztnfnntllu functioning Iuvul of

.- some  of/ Z'usn individuuls and the small

' ll(‘hk!\ll;l/n! Cintrements thade over time, it is
 Imperatlye: that teathérs of the severely and
" pfofoundly/ handicapped: have a thoroigh
~working knuwledge of human growth and do-

[ fmtlrrns from birth through begin- |
thool us well as the basic rendiness

7 nEudumu lunrnlng process. I\ high

ning i

ing thé
rusp ding to stimull, lifting head, rmn:hmg
f()r u ects /gruapmg ubiem& nnd Iuming over -

Z/' 'dl'd
. f

e

too high and/or haye lm/

nfnm.y glugu such as visuul Imgkiﬂg, -

£ I C, . 5

Cunlculum/ ' LI

“Adin nl}(lu(.nllunnlaitunnunﬂ the g(mluflhu
’E"lrrir}i um for the severely and prul'uundly
hang h'nppv(l 18 'to-move ench individual to’
{er lvvula in the developmental sequence.’
IHe mnlur differences relate to the range of |
he developmentyl functioning levels of\gon-
cern, In the educalion of mildly handicapped
and normal students, the major focus s on
rendiness’ for and achlevement in reading,

—
=3

_writing, arithinofic and soclal skils, With the
severely and profoundly-handicapped the -
currieular emphasis 1s on responsge to envi-

rommnental stimulution, head and trunk, bal-

- ance, sucking, swallowing and chewing,

grasping, movemen} of body parts, voealiza-

Clions, and ft higher levels, imitation, langunge -
n(qumili(m. self feeding, ambulation, dress- -
ing skills, toilet lrumln§ suciul?ruurfullumll v

behaviors. and functiohal academic skills.
Vocational skills, as with any Individual, are,
important, When individuals reach this lovael,
thn hagging.of golf tees, ﬂmpling pnckngeﬁ ar
more complex tasks such as the assembly of
4 picce bicycle brakes (Gold, 1973) are a few

-of the possible additions to the curriculum,

“The= (.urrir ulur nc(-ds are widely divergent

8y hulug

-




daﬁii;ﬂt!mull ‘will ‘be bga‘géguﬂlf With the
severely .and profoundly’ handicappaed,
resporises will not only have io be shaped but

“elicited. The teacher who walts for the emis.’ X

+* slon of & particplar response in order to apply-

" reinforcemont principles will waste much
--preclous learning*time. Also, knowledge of
the most efficiént'methods for modifying bo-

‘havior is Imperatiye in controlling severe.
management problems, Finger chewing, head-
. banging, aggressing toward others, and focos

o gpine :

classroom learning. .

-

‘take on neWw importance, Progress. with the

~ .sevorely and ‘profoundly handicappuoil may -

" not alway# be easlly recognizable. The morale

' ﬂf@(hE!tEB'Eth'ii!E well as plana for the next
Il depend- upon correct .

teiiching isession wil

" Identification of pragress, - ~
Perhaps. the -most important “skill that
teachers ‘must have is the ability, to. task
,\ﬁﬂalyz’ix behavior. It" has been found that
" “breaking down tasks ‘into small sequential
steps ‘enhances ‘the speed and quality of
Fesponse acquisition in the severely and pro-
f'{:‘iunﬂ!y handicapped (Brown, 1973), ... .-

Interdisciplinary Teamwork: . -

““The - importunce of 'lﬁlérdiécipliﬁdr‘ya ,

teamwork -beconies’ ¢vident when the
life of the severely and profoiindl »
» capped 15 examined. Many severely
foundly -handicapped ividu 1
extremely brittle medical existence. They fre
quently are under the supervision of
-staff; times _gaining

daily”
andi:

thtawing .can quickly. and totally disrupt -

The precfse measurement of behavior will -

[

P T T
S

R :

. L% - - L .
and speech cliniclans can cnnlflbqlg;thelr..
¢ expertise. No one peraon can be expocled ta -+
possess all the exportise roquired to facilitate”
!he,.dﬂvulnﬁmﬁﬂfpgf “a’ profoundly retarded *
child who'is also blind, deaf; and/or cerebral
pulsied. ' _ S : L
" .Bomb supportive and ancillary personnol
may bé unfamillar with the characteristics of :
the severely and profoundly handicapped.® ' -
- The school counselor, assistant principal .or
itinerant art tdacher, for example, may never

[

-~before-have worked: with' chifldepn who gaf~

their crayons, self mutilate, stare at their left
hand for hours, and/or indiscriminately wall
throughout the day (Sontag, et al,, 1973),
- Receiving medications is'a frequgnt occur-
rence with the severely and profoundly hand-
*lcapped. A child who is alert and responsive "
~one day may be' doéile and. unresponsive the - -
next, In their teacher’ training’ sequence,
teachers, will need to be made aware of the
reasons certaln drugs are administered and
thelr side effects. C T !
These and other aspects will havea bearing
on how tbe teacher works withsuch individus
_als. The teacher will be required to-design an

LY

-+ educational program, but not be the solecon- .

Aributor, The_elgment .of interdisciplinary
teamwork is mandatory, = L
~ Because of this need for teamwork, itls -

*important “that teachers be. treined et oo

: t@mhun_icn‘té,éfﬂc’igntlygnnd"cffgctlvelyiwi!h'" '

her discipli ourses In speech acquisi- *

nd psy ology will be needed. Exposure” » -

" toclinical syndromes and t

-of-physically handi

ithance.is

ures by continuous medication. (These child
ren will challenge theé literal meaning of “zero-
reject.” Here we are referring to.coi
based education in hospits
- as wellas spectal ¢l
residential centers.)
Due to multiple-handicap

“these.individuals

t teachers be
wriand dther team
y must know theirpartic-

ilar areas of competency ns‘wall as the com- -
enlencles.possessed. by.other-professionals
] ities interms. of
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Tl nnd- llitudes req red ~Thu énhnncﬂd precl- 3. Being a pource of Information concerning

"~ glon required In thu teaching process willbe * , community resources that can prnvlda o
© togq dilficut for, some; -the develapment of . health care, social interaction, recreation,
_ approprinte hitithdes will be impossible for -ete, This will ulo include knowledge con-

"others, For e ple, an attitude that permits * . cerning foster and group home alternatives

- normal rhd

cu,ppurd must be allowed to expprience pléa- “family structure; *
sure from self disgovery even at-the risk of . 4. Providing paronts  with knuwlndge of
 minor bumps and Yrulges, Fleld experience, *  sources of special ¢lothing and equipment

cnn assis{ prospective teachers in develnping - that can nid in eading home carp problems
mlitudes ‘that will avgid overprotection. - -and ‘encouragé- gru‘&mr indnpnndance and--—+
A teacher training program which includea - gelfeare P

5. Tralning parents ln Hﬂingﬁcarrying. and -
positioning the nonambulatory;

~ curriéulum; methotology, and- ‘expe-
- rience may help us avoid some QI the pitlalls

+

. . for the mildly and moderately handicapped " ing aensnr!{’ awareness,. motor. ‘devel-
{e.g. knowledge of definitions and character- - opment, communicatjon, eulmg. lnileung, .
.. "-is}ics, bul no teathing skills). Hopefully, we - .. bathing and dressing, etc.” - .
-+ can reduce the Irequency of the [ifst teaching . ’? Explaining the lmpurmnce of hnvmg the
day syndrome: "I know the’ definitions and _ nonambulatory -child, up and ‘correctly
- characf{eristics, but-what do l da?"' : ) - positioned for part of each day in a chair,
‘ ‘ 1 - evenif Elruppu] in, rather than flat on his
. ParentTraining =~ . - - ' " * back.in"a ¢rib ‘or bed. (In addition to
+ . With the severely nnd pm[uuﬁdly handls © enhnnclng motor, development, the child
“capped, the training of pargnts and/6r patent . can sec and respond 10 .stimuli in his
* surrogates by the !,gucher. is dn important* unvlmnmu;t mhl‘r lhnn lhﬂ m'iling h

fagtor. Without the necessdry-information  _
and support, home care will be beyond thf‘ Unnl Frallh:llc Alds

= abilities and tolerance lgvel of muyny pm‘;?s ‘In order to successfully dealwith the sgvemly e

. Since the teacher ismuslc]usulyinvalv in " and . pmfnundly hundicappe,d population,”
V="' the overall daily, planmng and lminingb /she
+will be called upor’to provide infurn?nn and.

rachers must be well versed in the use of
modificalon tools such as prosthetic alds, A

“+  support to the parents or parent syfrogate prns,heli md i§ a dg\lice ustm to modify an

With slrnng lined of communicatigh between
the sﬁhnnlnnd home, umnsislcnl nd compre-

ries of pmslhallc devices. Thea!: are lncnn\n-
tion, life support, personal grooming “and
hygléne communication, and houschold aids,
It cah be observed [rom these categories that
the use of prosthetic aids can permeato almost
. every phase of life from breathing to brushmg
‘=leglh to racrcmiun. .

LY

sqfrngmc trmnl?
1 Explmmng udun! nbllules ni\d pmgregs

rs of e will ’Iind,;,
ﬂlassrnums wllh suc‘:h nems a

. tqklng is essential. As for any - for parents who are unable to cope with =
. "* child, the sdyerely and- profoundly handi- ° lhnirhnndicuppndshildwithirﬂheuxlsllng

- experlenced i1 the earlier trajning of teachers . - 6, Training parents in technigueg for foster- . °
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. ,', opment, and use-of thede devices continues, .-
~ the need for teachers to becomae fnmlllnr wllh ,

igi;a. ".'-'_-'-

. B " 7‘, . . . .o . "
Fr «‘! .‘I ’ B J i".' *
-ter). Téaahnra, whun helping chlldrgn lm:d or-

{0 avold possible aecidents. Potenti

; teachers of theseverely and profoundly hand-,
/f'm acquire a.strong working knowledge of ¢
. prosthetic aitls; They ghould know how totise

:and - maintaip the devices so maximum effi- -

iclency anda ¢f Ecuveneas £an be uehlev&d in_
"lhe classroom mﬁting PR

. New. r;l‘gvicus are- ba!ng duuigned to - help.

¥ mndlfy the results of the handicaps of blind-
| noas, deafness,. pnmlysla and voice, mugcu-
lar. and bone aberrations. As researchy, devel-, |

}hum will lm:rr.mpe SRR |
A . .
C ¥ v:-.._r,:'.i : cat - L .‘ ..

Squrce of Expaﬂfn

~We have dmc;maad why and in whul‘arens g
" teachers of the severtly and prafoundly hand- '

lcapped shauld be trained: Now the question .

. is wherb wﬂltﬁeunlversiLiesgellheéxperlise L

B

-to trainait rus%ecuve teachers bf the sevurely
and profound y handicapped? oo -
.. Educators are rapidly gaining the. lagal
rlghl to provide education’ and training for the

——saverely and- promundly hagdlcnppe%

the task of providing educ

Hnwgver. ifweareto dothe most efficientan

begm to correct it
. The recent work of Elnll and G

;ﬁ'funkol

+(1973), Bricker (1972), Brow#! (1973), Gold:

-(1973), Haring -(1975),: Huyden - (19?4). Lt

:[1975), Sallor.and Mix (19?5) Tuyvney (1974),_
umd others should serve as prime sources of

" reference for ile identification of m
" Aechniques, and procedures. tound’
i for training_ the ‘severely and prnfnun'
3 hnnr lrnpprd ln nddllmn th"

-icapped-should bd proyided the opportunity - s

‘With
ar withou!t this expertise, public.schools will
establish classes. for the most: profoundly: -
handicapped. Colleges and uniVersitieg will
begin training-teachers. We will aecomplish ~ o
ation and training "™

forthe severely and profoundly handl}:apped —

st recognize our plrr nl'
Tack of knﬁwledge of trmnmgprucedureﬂ and

ctive

B | o
. N | i

i knowm It is n;ﬂﬁn-]u lnsure lhnl lhssé .ﬂjlﬂ-‘. .
¢ iinload from the, transportation vehiclo, will © al\mly-aarly effofts are not ignored, -« -
- 'need to be familiar wllhtheaéda\:lcnﬂlnurdx _

a

Although .wa are for the ‘most part
Inexpérienced 'in*~ dealifg with the' séverely

. 'and pmfnundly handidipped, public educa- - -

“tion does provide teal ndvgmngaa for this '
-pépulation,. Thréugh public education the: .
severely and profoundly handiéipped will -
recelve by the nalura of the organizationgl
arrnnggmem. Nl .cungidernbla ‘Incregse “In
envirpninental stithulation by auchaapacmaa
living“in-a- cqmmunlly Bélllng. balng frans:"~

. ported. to.and from school, and exposure to

many normal nctlv;tlun throughout the dny

« For example, the simple- act of being tréns-

purled back and forth to achool | yravides a .

wide array of ﬂxpm‘iﬂn:uﬂ (e.g. active and/or

pﬂylve lnlpl‘ﬂGUEﬂ ‘with people), Il is this

‘.invdlvemeny in ardinary daily livihg -
(normalizatich), not our cugrent experfise,

* that largely justifies community bage pub- -
lic' achool education for the sevuﬁ'ely and
,gPrufﬁundly hnndmnppﬂd T U

g
Cﬁnclullan: v
Liws ‘and court decisiohs have been- nnd are
" bgjng enacted that will mandate'a right to
" education for lhe se\reraly and pmfuundly
. handmnppad e T e ;

bring inli -our spm;lnl education’ orbit’ thuau
:‘:hildrpn ‘arid adolescents “who were not

-~ previously considered to have fhy necessnry aca- -
demic potentinl or even to be capable of acquiring
the

WP c
tion are pmpared toinstruct’ ‘teachers in edu-

capped. This is not to say we cannct do the

his new challenge.
?Allhaugh lnws are bei

i P

- ~Phe right- 1o edusation, if it s lmplgmenlnd* will .

; ]c::b Wr.x cfm and" shquld Hnwevar. careful K

.}

|

[

.

sic lll'e 'skll]s fur Cummunily living or whu -

cating. the. severely-nnd profqundly ‘handi-~




. e CL - N . e L
. S y : st . L
o

i ,r e e '! 'I.
- B mlldly ﬂnﬂ mnderu‘aly handlcnppﬁd mnny
tetichers were not prepared. for. their. jobs.

~Unfortunately, somehandicapped children:

tion, of special education. Alt ough. some
-states are just baglnnlng to evercome the
critical lack of trained and certifidd personnel
.- for the mildly and in some instances the
"~ moderately handicapped, we will be faced -
- with new demands for trained pnraunnel for:
lha severely and profoundly handicapped;

.. personnel - training, classrooms ‘for
..severely ‘and - profoundly. hundlcapped are’
. likely to be staffed by untrained te&chers I
. -thia happeris, these children. may fdil to pro- .,

. gress, in an, educational environment, "This -
~, “cpuld happgn if untrained teachers establish

e severely and profoundly handi-

:ulum, ,
capped' do not need this kind of educational

+" . have nuﬂ'en:d as well as'the overall reputa- -

“Unless adequate support is fnrthcnming for.*
tl'm. N

babysltting centers or a watered down gurric

Ce

Mizrr”l Palmer Quprmrly n[ Buhuvmr und Du- ; N

“valopmaent, 1969 .15, 361-301,
Educalion commission of the states.. Hundlcappnd

. 1.3.
Frnnkcnburg. W, K..‘Dnbba.] E &andnl A. Tlm
ravised Denver: duvalopmunml gcreening ltest
mnnuﬁl Deifiver; Unl\!ernlty uf Golorado, PI‘EEE
lﬂ7ﬂ : .o g I
Fuller. P.R 'Dperam cundlllunlng uf a \mgqtutlvu
humnn ofganism. Amurh;pn uurnﬂl n[ Paychul-
agy.lﬂﬂﬂ BE&E?EéEHD
Gnrdner.[ M., Brist, D I: &W‘j

. techniques 1o ‘the mentally retardéd.” American
 Journal of Mental Deficiency, 1071, 75, 817022,

me;ll A. Infant development: The umbryﬂlggy of .

C.‘llﬂdrun 1 Educnlian ngrum NﬂWsluHm-. 1972 .

e"\ :

®

jon, L. S, Kacﬂlgm T
+ measyre nklll in npplylﬁg beliavior modification

rmrl,f human buhnvinr New Y.grk Hﬂrpﬂl" & . '

"How, 1952, -

sell; A, BAmEIrudn S Duva}qpmcnlgl diag-

; nosis. Ngw York: Hnri}mr 1947.

Gold, M. W, Resﬂnrchahlha voc Hunulh@blllldﬂun
of the n:fprdml “T'he présent, the future. IR NL R,

* ., programing. "They need well planned and | ’. Ellis (Ed.), Infernationial review of resgarch:in®

» [ dedigned programs developed by. rfgnmusly
tmined spurml Edu}almn lea:hers s

PR

Ralerence:

S Irnlnlng rha inatltuljunuli;ed m;nrdeﬂ Jourhal
o of Appliedt Behavior f\nnlysns 1971,4(2), 89-09, -

T Ball,T. (B A guide fgr the instruction and trai
“ing. uf the pra[fpfy rotorded and soverely”

“ multi-handicapped ;,e‘i”d Santa Cri

; Cruz,ﬂmfmy Board’ af EUuqmll ]

TAmer -~luumul af Manml vah:mncy.
E‘)(S) nn;ﬂ?g

o

. Hurmg.. N. G.* C‘urrl.tzu‘lum davulﬂpmﬁnl fcr !hu

_ental rumrdulinn an ank Acndemir: Prgsg.
1973 . - .

: Excag

Haring, N: -

_ severaly “and profoiindly “retarded Btudenls
~=Presonted: nf the National Trulnlng Mﬂnling on”
the Educ:allun of :t

. nitips,; L
“ calion of, Elassruum bahmflur. Englevmnd Cllffa :
Nl Prmum Hall, 1972 .

lickey,’R. E., &* Addlsmni M.R. The prnl‘uundly
coretardead; Anﬂw hallenge for | hbl | !

own, l. lnx[rui.uanﬂl prugr
el remrded mudenl' I
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!uvnruly and pra[nund!y munla“y rnlurdud
Bpringfield IL: Charles C'Thomas, 1973,

Pennaylvania Assoclation for Hetarded Chﬂdrun v.
The Cammonwealth of , Ponnsylvanit, 343 F.
Supp, 279 (E. D. Pa,, 1972).

Rla, H, K., & MéDanlel, M. W. Operant behavior in

_vegetaflve pnllnnu f‘sychnlugfcnl ﬁﬂcnrd ﬂmu_
13. 279-201, :

_ Roblnault, I. P; (Ed) Fum;”nnnl aids far ﬂm mul- -~

‘tiply hundfcuppm{ an York; Hurper & Rnw. B

1873, . ..

“""Sullor, W. S., & Mix. B. . The TARC assessmont*

4

_ systom (User's Munun[l Lawrende I{A H& H
"Enterprises, 1975,

Smnh ]. 0. & Arkans, ], R.Naw maruthnn aver A
case fnr the special class. Exauptmnnl Cthrnn.

4
i
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1074, iiﬂ 49?=5ﬂ2.

Smith, R. M., & Nelsworth, | T ’l“hu uxcupunnal

child: A fungtional nppmm:h New Ydrk:
 McGraw Hill, 1875,

Snnlng.E Burke, P, J. & York, R, Cnnﬁldurmlnna fur
. serving the nuvnrely handleapped in the public

* schiools, Education & Trainlng of ‘the Muntu“y_‘;

“Retarded, 1073, 8, 20-20.

annuy. J..W. Acceleration of vocal behavior in dn- :

velopmentally retarded children. Eduéation dnd

"""“ﬂmfﬁs ‘of ‘thg Mamaly ;erdad 1974, -9,

2227,

‘Wmaﬁn. L. 8. Appllcmlnn of operant cﬂndltlnnlng'

techniques ta Mstitutlanalized sevnn:ly nnd pro-

* foundly retarded children, Munml Hnlardmmn :
) Abslracts 1947, 4, 1-8. .

ERIC

Aruitoxt provided by Eic:




A Eu}laborntlva goal analysis model (

Sjury= gnngmtud

ANN NEVIN -

This study was conducted in the context of
- rapidly charging social policy concerning the

- education of handicapped children. The pas- -

. _ sage of Public Law 04-142, the Education for -
_ All Handicapped Children Act of 1975, re-
quims Immediate changas for all !mpanum'

. sectors DE the educational scene, Public: schoql.; *
-ndmlnistrmars are now required to provide ap-

propriate -individualized education programs .
for all handicapped children and to do so In. -

‘ways that protect the children's procedural -

and substantive due procéss rights while,pro-
- viding for placement.within the least redtsic-

tive alternative. The purpdse of the study was

to ascertain the competencies needéd by gen- -

eral educational administrators to implement
special education programs under-the require-
ments gf Public Law 94 142,

Proq:adure B

ager,
‘1}972) was usad to genorate. thercompm m:y
statoments. A jury was nominated by an advi- -

~* sory committee of persons-in leadership posi-
tions In spocial ‘education= imd sducational==

‘adminlstration organizations
a list:

’nlsr.”whlvﬂh was st

)

. tems theory, with relatively few responddnts
] rapnﬂlng course- wnrk ln apm:lal ﬁducmlbn. ke

th:mal Admlrﬂstratlnn Dapartment at thé Uni- -

! versity of Vnrmnm Those who raspondad wera

cnmpm‘ed h:i nnnraspondents Ecsordlng u: ll‘u'ua

nlfic@t ralatlanshlps

The majority of TBBpDndEmS wara males bu- e

tween 35 and 54 years of agé who had earned.
at loast a master's degree. They reported from
1 to 6 years in their current pesition and a
.common bnckgmund as ganeml aducnmrs

(a g “ state depnrtmant or pmfgssﬁr rales)
Course work reflected a common background
in general edutation, learning theory; and sys-

The vnlldlty of the quastlnnnnlm was nda .

| -{_ . 'Special Education ‘Administration -
ri - Competencies Required of
R the General Educatmn- Aﬂdmlnlstratprf

__dressed through the comparison of respon- :‘

dants scores on a BD item cuncept assasai‘nam

ings fﬁr'ralatﬂd Eﬂmpﬂtancy statements, °

Respondents with a 18w concept assessment

_score tended to rate themselvos-as-low in ac-

- tual prgflclancy’ for competencles related to
_.those concepts,:while respondents with high

‘concep "'Easussmant“coms mnded fo. rgm oo
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statoments, at loast.as demonstratod by porfor-
mance .on a written test, This provides some
assurancoe that the rating scales are valid Indi-

cators of respondents’ views and incrensgs the

ovprall confidence in;the results, _
* Each compotency statement was rated ag-

- ~cording to throq scalos: (a) priority, (b) re-

quired proficiency to gfg’u;tgvuly-dléch_urgqtha
- compotency ds requifed in _the respondent’s

~ " position, and (c) actual proficioncy in domon-

. administrators In this' study showod as much'

concern as spocial edugation administrators
who tended to focus on the tochnical develop-

IS
[t

-mont, implemontation, and contént specifica- .-
tion for monitoripg spocidl programa ,(Sage, * .

. 1068), .

. In addifion to generating a list :nfpri&'rli!'zféd.
~Competoncy statoments, the study also identi-

- Ing noed was defined as any positive discrop-.

.. - .fled trainjng needs of the rospondents; A traffi: —

~strating the compotency statoment. The . ancy betwoen required proficiency (scniiﬁ:’z,_i:)

¢ wero absolute, while

- for educational . program

- “characterized a

rospondents werg ‘asked to ovaluate the com-

potencles Ini referonce to their. job responsibil- **

ities on a scale of 0 to 3, thus stressing the or-
/ dinal *nature of the rating scales. The two "

extromps’of .0 (not.needed) and 3 (essential)
e the intermediate.ratings
minor and
ptogram offéctivenoss.

) L MR -

major impact on

%

' i Results ’
-

Ratings wore summed and divided by-the total -

number of respondents tb identify the rank or- -’
+ der of importance, Among the 47 compaetency -
- Statemonts, 8 woro rated essentlal (mean prior-

Ing from 1:5 to 2.0). No'statement wag hssigned
.. the rating unnecessary (0 to 1.5:modn rating

)

- Substantivoly
" ossontlal ‘concei I

terproting federal and stato laws, uging appro-
- priate leadership styjes, showing that records
- comply with due process and confidontiali

requiroments;: resolving conflicts among pro-
. gram personnel, using evaluation to make
. program [revisions for.exce

daterminipg staff functior

dat

" learnors. Such competency ‘state
: d'vgéj;gyf

- (¥ = useful, 2 = Important) were injended to"
- reflect potential

and actual proficiency (scale c). The nuimbér'ol

respondents reporting siich discropancles was .

tallled for each competency statément, and a
‘porcentage of respondents reporting Hiscrep-

_ ancies 'was calculated. More than 40% gf the

respondonts indicated training needs for oight’

- competency statements. Tho groatest training

nood was reported for tho competency state-

ment involving maintaining knqwledge of cur- -
gsearch, and programs:for handi-

Ry

ront tronds, reso 7 ; )
irei The next highest training

capped child;
needs were In the areas of keeping data'based

- records for the handicapped studént, planning”
programs, interproting mandates, assisting In_ -~

program redesign, assessing noeds of the
or program revision, e

The'.jpajor_conclusion related to" training. ,
ds_t the rocognition by gbneral sducation”

-and programs-for: tho effective education'

trators (Newman, 1970; Marro & Kohl, 1972),
Similarly, superinteridents of largs city schools

cts of competencies:for -

handicapped child, and using evaluation data -

and.professors of -educational: administration -
inclhdafdﬁ,knaw,lgc—i_nga{nd .redoarch related ac- -

dminlstrators ‘of* the noed- to. aéquirs_'ﬂﬁhc\" ;
maintain current knowledge of resetrch, trends, \-—'
: of ¢

—MalntainngMoriontin—




ERIC

Aruitoxt provided by Eic:

aamnamr gr yonrlﬂng lmamctlcmg wlth tmln—
.ors); mode of tralning (simulation, didactic
,lecture; or on the Job practice); and timihg of

tralning (preservice or Insérvice), Finally, the. .

daclslon on who del!vef,s Instruction (teams of
. fleld personnel composed of both general and
special ndu:nmrs. unlvaersity faculty, individ-

- ““**unls -or medla) can also be assessed directly in

.terms of tho dchievement of competencles. .
The fact that training needs were reflected
- fm' bmh cognitive and pmcnduml compmnn!

includu both d!dactle and lnbnmlnry eloments.

" It appears that inservice training-school situa-
tions- would be ideal. This: suggests trulnlng
syslams that are negutlmad carafully betwoon
fiold personnel and higher education,

: Finally, It appears that general education ad.

?
- minlatrators percoive that the degree of com-

‘pllance with and the extent of :gmmltmaﬁt to |

lhaxlntgm of the Education for All Hanﬂh

K}

cnpped thldmn Act ﬁf '1975 can nnly ba ﬂg- :

munslmtad by um;h individual sCfmnl d}atrlct

_and can only be as groat as: tha EﬂmpBlEnElBB
of the paraunnal ln\mlvud
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Leg|s‘atlve Intent and ProgresS
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, . ) .
E . o JASPER HARVEY . () NE of the more gcritical issues facing the -.

' A o, broad: arca of- spgcial education is, to

» we L, i\ ’ " change the wnys educatofs and uthérs view :

A TN . +*' " the needs of the handfcapped. - - - :

T JASPER HARVEY Is D"‘“‘Df- D"’B’ﬂn of ' Gotts (1978), at The University of Texns at
& e”;‘:’";“” S%rdﬁ:fﬁg’én. 5“;“5;&57““; Dajlas, has referred to the personal and socitl,

= Edur?:ﬂ;; D:pg‘::m::nggnlrh E’d‘:;csg- consequences of innate or adventitious condi-
e ton. and ;'anf!ra Washington. D.C. This tions that.affect the individusl's ability to
T \ \ gion, s

nnlcla was written by Jasper Harvey in his ~ interact with human and-physical environ-
_private capacity. No official support or ments as being the.most critital factors in this

andarnmanthg the US Office of Educa- _ 1ssue. As achiecvement and deVelopment are -
, tlon Is Intended or should be Inferred, , considered, comparison is - between the
N . . present and potential achiévement status,
S e that. is, discrepandy. analysis, Learning or

: ". nonlearning takes place in all environments,

not just in a formal school setting. Both the
1uman and the phyaical aspects are influen-
‘tial in forming one's cognitive, affective, and

_These factors have far reaching implica-
in-early childhood education for the
o1y handicapped and the more agverely

musl consider duve[npmental assessment and
,‘_lhal dcvelup curr!ﬁulum ®

\ =,

Haeam [eglslatlgn Lo

0 Auguét '1977 lhrce ducuments have been
nvnlnpgd lhnl hnve !mplicalinna for pro-

0rs and

psychnmilar behaviors. : .

o

cen

Folved-children and’ 'youthd: Basically, one
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T The commbtee b responaible fo frion

1+ Mlyvice deltrery program for each child, (hai the T,
. mented exactly, that the resuls of the program ite reviewed

" that the program

tegarding parents are that

T 1 Meetings mas ‘!FHM “ .t?"mkm time for he, .. facitisre or hamper other #ucational programing. Technlques to
* relan children who- e -pﬁ ‘Apd srerigihen those who are

--"n‘ FMQ .

8. 1000 parenits’ native language s other than Englieh an Inter:
\ ", powible use of prosthétic devices are all critheal,pleces of Informa-

* preter mum be provided..

3. Tha patenseed to be iiformed of thetr

Bilitles and should be tritoed In the IEP pr 7

o The firw tash of the sommbstee ls to collecr. dats, on the child,

- Dats mun be Mtﬂm:hlh child's curtens. bewel of
erformance and the pelible effocie of the chikd's

" conditlon on lesrning, .
. Data Te Ba Callocted ad Analysed
Modical Aueyyment Data .

There can be bo substitute for s thordugh medical ensmination.
Even though there might be very little thyt can be done to correct
preblema by nbted but sry interpretation mus be made is to how '
they iffect the child's instructions) programing. : .
L% SutN Wibtbrs i selrures, medication, beary defects, aliergies, .
wacepiibility o Jiines, srenpth and waming,
feeding instradtions are types of Aesietrrel
must be considered in the formation of the 4EP! .
* Hean defeens may requird o curallment of certain types of
phpsleal activity of specific amownts of rew periods. ™
* The pomibility of siigicsl irchniques 1o slleviate physical
~  probleme (chab foor. cleft paiate, leaking beart nabve, 6ic)

= the chil

T T b aploned and considered.

* In the rare cams of é-:ii,-é;tlﬁ crmral nereews pmeem | -
distass the 1EF nfum focus on the best srstegies for main-
wlning cutrend tunctianing snd retarding the ks of current- -

shills,

* The sypet of medication being s Mk be poted, 2 well e
& mudies of varied datigrs should aleo be rstsblished o
* ® Specific physies] limitatiogs may alier educational prioticies
. (e perabyred arm, for examiple, might dicuste that inaruction -
) be geared to (he grod srm and that phiysical iherapy be given
A L L, ! .

14 (he irnmrvoliniy arm). -

* * Allevgies may imii 1bs rypet of Tocd thot can be upel 40 pasal-

ble reinforcen.

1 ® The need for rem =l conainly be s facios In derermining the

i

=, lem migh presd 1o have fomples s theee ot four times a

T day) e

,deﬂhiummﬁuﬂ;ﬂ, S , = )
pe . Many preschool aged handicspped children fiave physical Involve-

beboms 961y afvin
only wius thess

information that

? daily shidubi of sctivites (8 child with 8 srious heart prob- -

The baskc purposs of this medical information is to peimlt de-
welopiment of & compreArmmss 1LP. Thus, this Informmtion mus
be ward 10 provide for ongwing meslical treaument (medicptions,
e control, srlsury control) s well s (o devermine considerstions © -

¢ dwcational programing. All of this Information needs (0 be

gotbered and mimmacised inhe [KP,
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ment: Programing condderations will toncern the procedyures that
€an be uaed, Posltioning, for example, ia of prime Imporiance for

., weverely/profoyndly handicapped.inditkluale. not only as it may

relate o & therspeutic program balBrko how varicus gositions may

sthetold, procedures for lifilng and moving the children, and the
tion that mubt be collected during the ambsment phase, |,

For any child who is experiencing pliysical problema, the fnitlal
sssessment Infarmation shoukd stiend to three major points, Fird,
® ihe apecifie thersprutic, feeds of the mudend, Thess

’ e, of courve, will bereiponded 16 by the 1EP ad rpecial services

Becond. the informarioh gained from this evaluston.should point

- out any of the child’s speciflc physical limitations that will sffect

educational progfaming. Thigl, epecially for (s severely s

jrolved child, specific posltionitig and handling teehniues need 1o

be specified. Thé occupational therspist or. physical theraplat .
ﬂmhﬂhibkhdﬂéﬁﬂi!ﬁhﬁ*h’ﬁlgpﬂdﬁdﬂih:kﬂd!ﬂ}hj_l- .

. the chikd will be pywicaily able to maks (v desired resporae. Thii ——
- posiish ihadd b4 roied on the 1EF as the desired

rducational*
fosntion, £ '
In the great majority of Instances, gecupational thersplas or

ﬁﬁmmmmhuﬂnm:;um“ukﬂmh -

clamrooss, The initia] asessnent Information, therefore, shoukd
include rpecific information on herw the teacher and therapiss will’
interadt throughout the schibol year. Information 4 |

_cluded on the iyper of behaviors that might occur uld de-

iwvind frrvedlate thernpeatic suention.




R TN : . " . . : .

. Ab with ihe medical mﬁii Informaiion, these phyﬂtll‘ Ggﬁml anrn'inmg Lml x o ;f .
.. sascsanent data need to be recorded on the TEP buth for special  Before any meaningful pmgnm can be dmlnpﬂi. n ia:urile ’
program égnalderations and-abo 1o pre how they interect with sl matement of the child's.current funcilosing level In each conient’

dntnlnml progiaming. +* ) _ . * area mus be made.This is interpreted as the highess iével of the
Edue o ) S skills the student has In each nrea, The priority drea for Instruetion
! bas:, ‘should be at the next level, When programing s planned at »

. Alllﬁmgh assesament for Instruictionsl P'“i“"“'“! b s E‘:"""Pk"i + lowet level, valuable Inntructional time will be Joat, If pn:b[r!mln]
o - lasue, several P!"l;ms aress need to E' ducusied. Firs, the pto- . irs ot jon high a level there will be Mule, if sny; iuccey, ai well .
cemt of amclament involvet teachens looking directly and flequently high degree of frusration on the part of both uudent und ~
: St apecific child behavlons. Second, e materlals the teathers U yeacher, A cauilon thould be noted £t this point: regardles of the
' tamlln procedures for measuring objective behavlors that are lppmprl;ltﬂm of the Initisl apessment data, mistakes will be
i developmentally in various tonfint areas, but alwap 40 " With he careful use of ongoing amessment procedures
Including grom motor.“Tine motor (or cognitive). communication teachers are able to deteet quickly sny pinpolnts that are too high”
e _language), sotial, nd seif help behavions. Third, the formatain __ o oo b for o given rhpd. Thuk: duily nstelevinal daia shoald -~
which (he materlahs are presenied should be program specifici probably take precedence over Inltlal asemment dats in determin: - -
that b, they are derived from the specific goale of the educational {0 jevel of Inatruction. If ihe daily data Indlcate & lower level of

program. - * : : . .+ funitloning “ﬂﬂ di the inltlal amestment, o eareful explanstlog ~ -
o ' of the Initial nt data b ealied for, In this cast the teacher
. Determining Priorities ) * will have 10 consult with the individusls who collected the Injtial
Ana pjﬂug ) ! ' : : : smesment (nformation and try 1o determine the :nlu;- of the dhe\ . .!

When 81l the amessnent dnu are collecied the mmmlneg mum  CrEpancy. v
Z meet and determine che child's current level of funciioning and Physical Li o ) o N
""" upecial needs. The analyshs of ihe asessment data in ordér (gBIAL: T ice mitations . . ;‘Eh“hm‘*‘

",".'“ priori ‘There ate very obviows phydcll lnthllum Ihll
flh ties la the major toek of the r.nmmiuee and they alterations in priorities. For éxample, completely deaf children

should not be expeeted (o !:qulre basic auditory sklils, Obvious -
cases of physical limltations will certainly. alter the lnﬂmﬂkoﬂ-l LT
priorities. However, ipecilic functions (l.¢.. motor manipulatlon,
receptive language) atill must remain as instructional priorities;

only the: lpﬁiﬂ: skill descriptions will change. A very special cau-

ll(m h needed here be:iu.u many llmu |hﬂe nbviuul physlcal liml-

and p-nhll’y ll!hl!ﬂ :hlldrm have been p:urly pmghmtd

because teachers arrumed they could never use their fingens or wee.

Any ease of physical limltalons mus be pr:tbgly datummled
—before priorities are changed. - _ e e

+ Funcironality of Shill

The ultimate eriterlon for programing mus be’ "Wlli this lilll
«provide the Individual with & functional behavlor that will directly

rnhlm:e hh lhllhy to llve Indrpcndenllﬂ Thh priﬂrhy ﬂmuld

éh}tilh’i‘l are esablihed dmply because these nbjeﬂ.lven are
“awsys uped.” Each shill that is taught should niiker be a June- .

* tional behawor in and of itself or should be a building black shill
(l skill thet is part of a funcilonal kh!ﬂar)

l;imluilﬁm of IEPs

As prlﬁflllﬂ are dﬂ:rmlﬂtd nhjcﬂlvﬂ must be dh!lﬂp(‘d for each

. . PR s akil wres, Each ive abuuld contaln a apecific procedure for
* * §  determining when Ih! r.hlld ﬂidtn-rﬂ |h¢ desired akill, With this |
musl ssisblah & pmﬂ— for making thews dechaions. In most cases procedure, re. -evsluation of the 1EP focuses on three quentions:
Ih profesionals on (b commiuee mus carry the brunt of the (1) Are the goals nppropriate for the child? (2) Are the listed ser-
fsdon making process: Paremtal input b critical, sspecially as 0 vices being delivered ta the child? and (3) Ia the child evidencing .
daired ok, but the pmfnlhm;h who shoukd yndermand the  akill gaing? In reality all these quentions are related (0 thllthrfnf .
sursament dats and, program ‘capabilities, will have the basic © mance datal Hencg. the committee’s (ak 1o monlior the child’s
responsibiliey for dﬂi’l‘ﬁﬂnﬁ‘lj priotites. ¢~ ¢ ¢ progres and (o make sure that the child ks recelving the senlca
* Probably the mast Important activity’ of the committee ls to  that are listed in the 1EP. If the child ls nldg-nc,lng mhl’-ﬁary .
anslyss the amesment data and establish priovity aress of instruc:  gaina the TEP bs probably sppropriste. If the child'is not experigne. 1.
tion. ‘This dciivity determines the approprlatenem or inapproe  ing suecems the commitiee must determine If.the goils need ta be
priatenems of the 1EP, becavse the mos letlmiﬂlli corveat IEP, if  altered or if different eduestlonal procedures srecalled for, Inany &

hr;-‘l _on, inappropriste lnﬂwalnml _goals, __instance, the commiuee has the reaporaibllicy to act sa s team ta__

- q-ulily lﬂmﬁhﬂ ) ) . " inaure that each child is rﬂ:ﬂriﬂg Il’li.i most !ppmpﬂllt education.
) - 7‘ B . - E = ' i 2
¥ . _ L e
118 : . e L .. Daveloping IEP's
. ( . ‘,\
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BTB skills. At the same time, Increased concern and suppart has,

engxpresed regarding the imue of training the handicapped for
exceptiomal children. BEH emphasized that. every exceptional

¥ child Ieaving school should have, at minimum, entry level b

"

. uring the pau several years, increased stgention has been
focused ‘on the vocatlonal prepiration of handicapped
childreh and youth. In 1972, the US Office of Education
" predicted that the future of 77% of the handicapped children leav:
-ing schosl programs over the next few years would be unemploy-
ment, underemployment, of tofal dependency. Aione wep towird
rectifylng this sitaaclon, the Bureau of Education for the Handl:
capped (BEH) declared carcer edu€ation as & priority program ‘-
srea for exceptionsl children. BEH emphasized chat every excep.
- tiona} child lexving school thould have, st minlmiini, eniry level =

ot e - R A
From TEACHING Exceptional Children, Spring 1978, pp. 84-87. -
" Copyright @ 1978 The Council for Exceptional Children _ Lo
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skills. At the same time, Increased concern and support has been

ling the lisue of training the handicapped for

qualitative levels of employment. The mere fact of emplayment,

regardien of job auributes or theif maich to the individual, ks no

longer scceprible for the handicapped any more than it Is for the

nonhandicapped. The following summarizes curren¢ chinking: =

We have, for {ar too long; seemed 10 nct as though & handi: -

capped person should be bath pleased with and grateful for -

any kind of .work soclety. provides. Unlike-other peroni, s

we beemn Lo amurmie that, if & person is handieapped, bore. ’

dom on:a job Is impouible, Worse, much of society has

seemed to amume that, while Tost persons should seek wark

compatible with their Interesis and sptitudes, such con.

slderationa are not necemary when secking to find employ-

ment for handicapped persora. If any Jop in the world of

paid employment ean be found for the handicapped person,

" we scern [a7 100 oftert §o be personally relieved and surprised

~_when the handicapped pérsonls anything less than effwively .
ul (Hegt, 1975, pp. 6:7). - .

e
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A VGC-AT!GBAL!DUCATK@H LEGISLATION :
" Al Inereased emphasls on voeational educition prugumlng fnl' e

. the handlcapped has been one approach to preparing thls popula-
tlon for mére sultable employmerit opportunities. The pasage of

warlous federal legislation has underscored the lnm:ningly Impor: !

. tant role that vocatlonsl education must. play In the education of
‘handicapped children, The 1963 Voeatlonal Eduestlon Act ipect-

) ﬂc;lly ﬂlmdrd vocatlonal edication services to both handicapped 4 ©

taged populstions, When expansion In program ef-
fort did nox faliow, the 1968 Amendments to that law" required
#ach sate to spend & set proportion of the federgl vocational edu-

+  eatlon monjes to provide vocational edycation 1o handicapped stu-
*"dents not otherwise belng served. Even then, the r

"“‘“ﬁlﬂ‘fﬂﬁ\ﬁml‘fﬂﬂm pEOL WaR They were They uﬁe\-‘:*

* wsually slio¢ated to the.development and support of special segre:

.- ‘guted vocatlomal educatiod programe. A scathing Government

- Aecounting Offiee report,(1976) eriticized thib approach aa both

" educstiona)ly unsound and ﬁ'nmmlﬂlly InefTiclent, The report

. paggested that larger numbens of handicappéd youth could re-

* eeive more meaningful and sppropriate tnlnlng umm;h Integra-
thon Into existing programs.

- will na lopger be tolerated s clearly Indlcated by the provia
"the 1978 Amendments to the Vocational Education Act and by
Public Law. 4. 142, ‘The 1976 Amendments specifically mandated
thathandicapped children mux be included in regular vocational
. edueation programs whenever pun,lhlg In addition, Public Law
. H-142 requiren that appropriste grograma be pﬂﬁlded for handi- .
capped children in the leax restrictive environment posslbe. It
specifically alludes to vocatlonal educition and, In facy, It provi-
© dond fupetsede thobe al' the Vacational !du:-tian Act and lu
. smendmenu.~Consequently, it can be expected that the Indi-
! viduahiied :dut;linu pﬂ:ﬁlm- developed for most high Incldence
mildiy or mmkultly handic#pped children will specifly vocational

tion clases will:be determined to be the least restrictlve environ-

.- ment in which the requisite training can be provided. Cooperation
beiween vocational education and special education s na longer »

_ mater of cholee; It b fast becoming a matter of cpmpliance, By ~
virtue of the provisdons of the Vocational Rehabliltation Act of
1973, vocational rehabilitailon counselors will also become In.
cresalngly Involved in the delivery of sdivices 10 school aged handi-
tappedyouth. S ’ )

SPECIAL EDUCATOR/VOCATIONAL EDUCATD!.
morm*rmn ‘

Dt-plte federal mandates o the contrary, m‘}ﬂlllﬁ efforu.
toward providing improved eareer preparation opporiunities to
the handicapped are not yet s widely prevalent practlce, Several
{sctors sppear ta acdount for thia. First, the historical orientation
and training of both special educstons and.vocstional educators
) h.n not Egtn lmid programing for the adoleacent handicapped
Yoesti ducators have"developed programs for non-
lrnp-lrtd youth while special educators hiive edncentrated most of
their efforts on programing for young children, Consequently, few
. profemionala in either dhﬂpﬂm havs been trained to meet the
unique needs of the adolescent handicapped Individual. Nelther

the shills hor tbe attliudes required for such an orlentation have
been developed. Finally, neither group has been particularly
lﬁﬂiﬁld o Yenture imﬂ this pew arens. Wi have ﬁmnﬂ- It l:!li!r.

That_the educations} nqlél ﬁd mismanagement of the pm

- eduestion training as appropriste and regular vocatlonal educk- - -+ . - e —3

- Altempts to remedy these atustions have been made at atlonal .
conferences for teacher educatots from both the special and voca-
tlona! education disciplines, as well as through the development of
imenlee snd pfﬂefﬂﬁ pmgﬂm for publie u;hml personnel.

THE ill" PIDGL!.!

All profeialonal prnnnnel concerned must be pmpnﬁl to dtrnnn
arate the needed competencies in ameming the student’s akill,
planning “an individusiized program, determining the prﬂfﬂm
placement, specifying the instructional components, and evaluat-.

f/hi the total program, Thia article focuses on 'the developmedt of
the individualized education plan as the structure for the delivery
of services. Vocational edueators In ;::crpernlm\ with ypecial edu-

cators, other teachen, parents, sdminburston, snd when sp-

propripie, other Individuals, mus share in the process of develop-
ing, Imiplementing, and monitoring the educstional programs for’
hsndicapped adolescents. The following discusilon deals with
some baslc conuiderations inherent lﬂ this procens.

. A!u:mml

Amessment should be v\t\-ﬁl 23 & two Mage prbccm: amcwment
ﬁccuﬂn; pﬂnr w0 the inltial dmlnpmml the 1EP, and the pro--

nl ;bllkla ;nd lmefﬁu




. - : . rer i : . . _ s
S P . ) L ! . . v
.

Mptitudd tests that are potentially useful fGr both the seademie - pre grams for the entire vocational training sequence while others
© -and 'vocatlonil asesment of the ndolescent handicapped studefin,  will recelve only thay training neceisary for them to steain the
. The scidemlc shills of the mudent can best be-asesmed through 4. minimum entry level skills for the Jobs of a particular occupational

"combinatlon ‘of sandardized tems, Informal Asemment ploce: | elumer. . - T P S

:  dures, and behavioral observation techniqués, These amemmrients - . .
2% will provide a basia for declslon making regarding the idgheifien. C R
.. "Hon of the child xs excepilonsl, the spproptiatenies of placing the / Each program alternative available to meet. the needs of any-
o, ¢hild In selected malnmreprn clases, and the prescfiption of  handicapped student must be considered In light of the auirleulum
* + pecemary remedisl procedures. The assessmens of the studenth  design, An excellent framework for the development of the eurH- .
oo 7 skills will suggeit a general direction for the careef preparstion  culum of thé secondary program Is found in Brolin's (in prem) com,.
© . companents of the program, ;o 4 petency based spproach which specifies 22 competgncies and 103
Additionsl tews and techniques, such s work dample -rlémn subcompetencies that mildly handleapped individusls should
* provide iht evaluator with data that delineate or further sipport . attaln, The provision of Public Law 94142 for the extenslon of -

'Currieulum

oiren. A0 Identified obill aptitudes of ihe sudent ss.wall & with Obbetvi--— meondary programs WAt agé IThould mean thai ample tme ls
= zﬁqg lata on 2 'wide range of behavioral charseterisiles. Data  svailable for this competenicy ittalnment. In this systen, dcademic
such as chese are the basls from which tentative long yérm career  gkills play & suppontive role,. belng viewed ﬁrlmiﬂlrn ameansto
objectives are developed and program experlences planned, attalning occupational, dallyliving, and.personal-social compe
As a function of his or her career development experlences, the lEﬂflEﬁ"ﬁh approach’ has significant Implications for the cur-
sudent should develop new, skills that,Will facilirate exploration  rlculum experlences ipeeified In the 1EP, R
und clagifieaiion of lndlﬂdﬁpl’bﬁﬁg}iﬂii}ml inferests. Through The career eduication model also has Impdteant implicatlons for
ongoing asesement with the student, areas of urengths and weak: . the sehlevement of skill levels of studenus entering secondary pro-
nicwes and career Inieran will continublly be scrutlnized and, grama. During the carcer awarencas stage in the elementary years,
-where Indlchied, appropriste. alterations {n the education pro-- and thi'caress orlentatlon and exploration phase of funior high -
gram axInlklally weliten can be modified (o include theie as re- school, students can be Qgp”eﬂeﬂ 1o develop the cuential iyl
flecjed inthe tEP. . -/ ; ' . #nd skills prerequisiie 1o the more specific occupational oriia-
S _ S o : tion of the.sccondary level earcer prepatation experiences, ‘This -
. Plactment cod should simplify the yask of vocational education teachers, a8 they
It has been siated chat the initial labeling of an individusl gs €0 then concentrate all of their effopts on skl development
handicapped will probably be the most significant event In that H‘l“l“!{ N"“th'};l’ﬂ-—' 'hF 'Fﬂm gﬂu:;dr@vpﬁgrgrrn‘e?rnrpnnepu
petson's life. Another event with similar significance Is the devei- 8 the secondary fevel should continue to emphasize Iht l::quhlgcvin _
. apment of the education plan that culiminates in & special educa: —of those penenal characterinios and sttltudes necessary for fug.
tion placement for lht‘:ndiﬂdull. Declslon making tha leads to “‘;{f‘l H“P'm“' O -
Initial special educatlon placement ususlly occurs ‘st the ele- \esearch hag Indleated chat I ls frequently deficiencics in these
mentary level. Howeler, of no less Importance sre those decisions 7€M that secSunt for employmen? failures amorig the handi.
that are required 4'the student’s program s reviewed and revised.._ {*PPed. The vocational edueation teacher may find it necenaryto
throughout his of her educational experlence. At the lecamﬁﬁ Illﬂ Instructional methods (such a3 substituting oral directions for
. lﬂrllhﬂ! Fﬁflﬁ! decislons have a direct and foresceable lmﬁiﬂ . written ona), to adapt machines and tools, 'md,»m differentiate -
" “on the quality of adult sdjustmént that the individual s able to Inatructional goals for the handicapped sudent. The IEP may
. autain, Programs can no longer be designed primarlly in terms of :ptflfy {h,-g the 7-““?““ rmﬁ'lp!ﬂg Vl,h-E entire m:urlpn:l ,',“i“hi'!
«+ their relationap to future academic programing, a1 often s the sequence or only & portion of Wt. Even though an Inltial IZP. may
- case during thé efementary yeans, “The Immifence of the secondary call for f:ﬁl;:!!@llgd level gl’v@cnlqnglrl,klllrlr!ip!ngr. lheimtaiﬂg
gudent's adulthood requiref that the quality of his tgtal life adjust. ,"fe‘“}“"! of uudent p rogress and abilities may ',m%ki'? that these
rent be of paramount concern to those prersons involved In de. z};ﬁ;;ﬂ should be revised to Include more mpl.:, ticated ‘skill
veloplng the IEP and designing the rducational esperiences. LB . e .
ll'pig determinal |hg€np!-‘:nm;-'m ina !Pﬁhip:fdlifll!dﬁ pro.  Two seu of curriculum materials that should be of particular
£7am continues to be the apprapriste placoment for the manat.  value tb !'i:li?l!cjnll cducators wishing te provide competency based )
capped student. » wide range of progfam alternaiives are avsil- IR : . j !
able, ranging from sell cantalned special education programito . R i ™
almost toually mainstreamed programy: While there sre many ) tey a
positive benefit to be gained from the Integration of a student into
the reqular school program, It thould not be amumed that this
programing alternatlve will be appropriste for all handicapped
“wudenus, Some may not have the skills necestary to succeed in
reqular academle or vocational programs, even with the provision
of .sdditlonal suppart servicer. Further, the focus of the regular
program may not be compatible with the needs of the Individual
" handicapped sudent, - : . "

'One recommendation regarding mainstresming that has a grest
deal of merit includes the prescriptive placement of students into
those clamrooms that offer the bewt mears of obtaining specified
competencies, with uudents remaining in these clamrooms only a

| Jong as required 1o achieve the competency or competencies: This - -
© muggests that some Ruilents may be placed in vocatignal education

Maintalning Momentum
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wrilym, and the Competency-Based Vocational Edueatlon
* modules developesd at the Unlveralty of, Kehm:ly. Both of these
* programi afford Individualized, competency based instruciian
“AcToe & wldi range of nfmputlﬂn;likllh. Dng of Ihﬂ'ﬁ a.combi:
patlen, or nelther might be deteymine | to be the most appropriate
> approsch to the curriculum d:llgn e eritical consideration s
- thaf the progiam be devélopéd of modified 10 follow s Togical skills
sequence leading to the sudent’s schlevement of the long term-
!mll and nbjcﬂlm of his et her IE,F ‘

Pivinm -:umt ’ 3 'q

- prammln; are Ahe' Lmnin. Aciivity Packages: (LAPY), de- B
vilaped by.the Interstate Distributive Education Curriculum Con.

““The deyelopment of the IEP la the Initial step In appropriate

programing for the. handicapped student, - However, equally
important ls the task of monkoring the implementation of this -
plan. If it Ip determined that the student's instructional heeds can
best be met through placement In speeial education classes for s
_portion of the day, the speclil edueatlon teacher would be re-
" iponsible for the implementation of that portion of the plan, How-
" ever, If the student can perform succemfully for the remiinder of,

= the apeciiied scademic subjecti in r:gullr :llumm. it would b¢ ..

* the responaibility of those teachers 1o manage thoie portlons of the
educational program. A third alternative Is the placement of the .
student in a vocational educatlon program under the guidance of
elther s regular or & special needs vocational teacher, This teacher
Is then responsible for programing for these goals and objectives,
Al of these teschers“share collectively in the responsibility for
mnﬂharlng the sudent's progres toward the goals and objectives

+ of the total program. Public Law 94-142 requires that the place.
" ment committee, which now Includet those persons who originally
developed the JEP as well as those individusls' designated as re.
sponaible for portions of the prescribed program, meet st least
snnually to review the lluge’nu progress and determine what

Eulultbn

" coincide wi
can be made as to whether the student should remain in the samg -

- progeam exterslons gr Ei]'.lll'lllunl !huuld be wrlmn Inta lhe 1EP, —

eavor is the committee man.

A key perion tp the success (of this er

sger of chairperson, The manner In which thls rolé s fulfilled ean -

be critical bth to :umpluncg with the law and 1o the schievemnent
.level,ultimately attaingd by'the handieapped student, The follow:
ing pnceplunllnlhn outlins ome of the ﬁujnr responaibilities
ofiby program manager,
-1, Monitoring / h!ﬂll"lal The program manager, through
< "colsultation with the responsible teachers, must determine
thal the, .ml; and objectives targeted in the 1EP are being
me| b’(he specified dates.

A fa fnﬂm; commilier mambm‘ LﬂmthE mmbgﬂ must

7'ﬁﬁ|ml tnmmﬂln meslings. This must be
ey (argeted for the attain-
g s

rent'data piwldeﬂ"by the teachers and from

amemments. Rglevnm Inﬁ:ﬁnnlnn felnin; to ih "imlnee

:T% 'lﬁdlh!mﬂqiE pmrﬂm;! tampermlﬁ of the staf ﬁtili!!d

" inan effective and efficient manner.

— 7" publiahied manuseript. US O
- Gaover G B, Personal communication.

The evalustjon tnmpﬁnmt h the hey to Imurlnj the lsudélﬂ!
succenful progression through his of her individualized educatlon

pfﬁgf:m Evalustion by ialtially structured by the writing of short

-term Instructional objeetives. The objectiveninclude statements of .
ach terminal behavior, expected condiilons under which the
behavior is to occur, and the criteria for evaluation of the student’ s,
pérformance level. Monitoring and evalusting the student's pro-
gres b further Indicated by the projection of dutes for the initix-
tion of a task and the
snnually, s required by Public Law, 04-142,
However, In ofler 1o monitor the 1EP effectively for the student’s
miaximiuni sugkes, the review should aceur Afuﬁ:q as necemary to
K the objectives. In thii way, an approprisie decilon

program for an extended but specified period of time, whether the
program should be redirected, or whether additional componenu

SUMMARY L :

This article’has reviewed the implications for secondary level stu-
denis of legislative mandates requiring individuslized educatlon
programing for handleapped children, It Is clear that these young-

sters must be included, where appropriate, in vocational education

programs as well a1 other malnatream programs. The development
sad implementation of the IEP was discuised s the structure for
the delivery of these edueational services, Five basle considerationd’
for the development, implementstion, and monitoring of the IEP
were discussed: ssenment,. ent, , curriculum, program

1
L

management, and evalustion. It was Emph;xhed that the role of
the program mansger is one that s essential to comply with both i

the letter and intent of the law.
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““‘*Teachﬁl g Y

;’_ Eleven

‘to Good

SUSAN HASAZI :mnzn'rmgx ’

o uting the past detnle the eduulmnnl rights of h!ndi
. capped children and their parents have been recognized

and affirmed. Perhaps the most important affirmation
of these righta was the pamage of Public Law $4:142, The Edues:
tion For All Handicapped Children Act of 1975. This law sttempta
to irsure.that all handicapped children are identified and recelve

- ffee, appropriate public education. To insure the sppropriste-
« nes of & child's program an individualized education plan (IEP)
must be written for each student, A first glance the requirements
for the development of each IEP may appesr to be Inordiniately ~ listed belos

sicrisfve and/of cumbersome. However, we believe these requi
meny are not extraordinary, but represent eps typicslly per-
fﬂlﬂd In.the course of “good teaching.” .

.rl‘i"pllllbﬂ ni this PApEt Wai w

In our view, good 1eaching ls comprised of & series of inter-

relnrd nep} lhn appear to -apply cqually to handicapped and-
d students, all teaching environments, and instruc:

tion on my i, Many of these ueps are similar to those required
in the development of sn IEP. Not surprisingly, these teaching
steps have been identified by other authors and might be termed

a common sens# approach ta teaching (Christle, Willlams, Edel.

man, Hill, Fox, Fox, Sowle, & York, 1977; McKenue, E!flﬁ‘.
Knight, Pﬂelmnn Schncider, & Garvin, 1970). These 11 uéps are

,ribﬂl more fully In the fnllua'lnx nlrr!llve

e

saned {a part by Spec clal Projects Grant
MHI Ml! M!Sl mi‘ ri‘uﬁlm Aihunﬂ Gramt IMTMI! from the

» me TEAE}HNG Ei:iplh}ngl (}nﬂdnn SpHng 197! pp. 63-88,
Cﬂpyrlihl G maThi Cmﬂcu hl‘ E.n:-ptluml Chudm



| STIFSTOGDOD TEACHING , .,
L Meet and learn about the studenty, . '\,
g .

tnine what lhe'im'de,mj wint tollearn and/or what
their parenta want them to learn, ' ’

3. Drterminethe studenty’ current shills,
v 7 N A Détermine the skiila needed by the students, -
© =8, ?:pg;lfgti\EgﬂﬂhﬂfiMUdﬂiﬂﬂ. ) .
6: Dreak the goah down Into smalier, teachable, and measur.
+ able objectives that, when acquired, lead 1o the realizstion
. Ofthegoabs. L e

Select instructional procedures to teach those obifletives,

8. Seledt materials; ta ;
the objectives snd instructional prucedures.

ACH - implement ihe instructional program,
0: Meaaure student progress on the objectives.
11, Evaluate instruction.in light of wudent

progress and make
. Appropriate revisiony, L v

Mr’;: and Learn About the Studenta ! o
. It i§ essentlal that evéry iu.l,:jtﬁl be viewed as an individual with
* unlque sireiigihs, weaknemes, and learning experiences. Senitivity
to Individust differences and knowledge about each student are
‘Important to the development of quality Instructional programs.
- Farhilinrity with studenta allows a teacher o accurately assess skills
and [xcilitate optimal performance, A teacher's knowledge of his »
* o her stuiénta Is the bat single inforth
+ and revising instructional programs,

Determine What the Students Wani to Learn and/or What

- Thelr Parents Want Them to Learn -~ - - - = -~

The guidance and cooperation of students and parents Is neceisary

In the development and implementation of instructionsl pro-

grams, Since parenti have had the greatest opportunity 16 obeerve

% thelr éhild's behaviar, they can provide valuable information re-

garding currentakills, as well a1 particular prelérences and dislikes

the chilil. may hive. Further, parents a1t in the most appropriate
poaition to predict Tuture needs and lifelong goals for their chill,

Dﬁermlﬂﬂhe&(udmufﬁqﬁi -

= We believe the best currently available way (o de
dent’s skills is'10 compare hia or her current repertoire sgains
comprehensive sequences of skills. Such skill sequences con

level to competent functioning in major developmental and
academic areas, Similar to the mathematieal concept of & number

line, skills can be ordered along a cominuum of Incieasing

complexity. However, instend of being comprised of a chain of
numbers. skill sequences nre camprised of behaviors, These be.
haviors can be converted jnto objectives far amesament and:later
for instruction and evaluation, Flacing each luide, -within suth’a

sequence of skills allows the formulation of a basic map of where
‘the student is and what ikjlls might be sppropriate for instruction

ng: Further, it sugyests thar 1B
ruction; thus encoutagifig t

ke, 'and physical :r!_;ggs-in'enu.lhgt 1

Sidonsource for developing -

- pulls™to knees, (3) lowers from kiees, {4) knee

tof .
hierarchies of behaviors that progren from the most rudimentary

E : 4y : .
Determine the Skilfi:Needed by the Siudent’ _
Following a comprehemive ascsnent of a student's skilly, a care..

ful kvaluation ‘of the current and future environment must Be -

s made, This proceds will amslst the teacher. In determining "what”

skills are or will be needéd for adequate functioning. Teschers
~should providt a tationale concerning the value of a skill'to a stu.
dent once jt Is acquired (Brown, Nietupskl, & Hamre-Nietupshi,.

Py 1976: Williains, Brown, & Certa, 1975), Quentioning the rationale

* behind the teaching of a specific skill will also aulst the teacher In
priorititing objectives, . ’

L

~Bpecify the Gaalrof Instructlory -~ -~ i o oo i
Fnllqwinf:nmpleunﬁgf stepa | (?waugh 4. the teacher bs ready 0
#dlect "the goals *mowt dpproprinte for ‘theindividual student
(Hasal, 1976). These goals should be selected. usfng: (1) input -
gained from Interactions with the student and/or the parems,
(2) sssesiment of the student's current skills, d (3) the teaché

© "amscusment of what ikills the student neegl{';n acqulre Inorder to° »

function successfully.withjn current ind: mhbable future envifon-

. e R e L et B
S ) : e

o : T e LTy
Break the Goals Down into Smalles, Teathablé, knd * LA
‘Measurable Objectives That, When Aequired, Lead to the
- Realization of the Gosls - o T :
Specifying goals I much easler than developing the éarefully
scquenced set of objectives or steps that will lead to the realitation
of those gusls. Dreaking the goals down fequires a careful analysis
of the compunent akills comprising those. goals. . For example,
walking across & clasrsom within 30 stconds may be aw eatlly

- agreed on goal, However, generating the sequence of objectives -

e R

- from head control to walking ls corslderably more demanding and

mighs lnclude steps like: (1) creeps (hand/knee lecometion), (2)
with suppore, (8)

pulls 1o standing, (6) lowers from standing, (7)
(8) standa alané, (9) walks sideways while helding onto a table, (10)
“walkiforward while holding onto a table, (1 1) walks forward slong
& wall, and (12) walks forward with support (Willlams & Fox,
1977). "
. The procen of breaking guils down Into teachable objectives is
often referred to as task analyus. The seven hnsle steps of the task * .

- " analysis process are lsted here,

Seven SliflquTq’jErﬂﬁéi’fjjﬁ e L
.-DeMneate the instructional abjective, . e

Review relevant ”l;lﬂulf and resources (normal dgyg!ﬁpa\ :
mental sequences, eurticulum guides),

§ required (Williama & Gous, 1976); : .
5kill sequences developed through sk analysls can be sdapted -
toaccommodate varying entcy levels as well as differences In class.
vom environments. They provide a fram work u
: n-be designed

ERI
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stands supported,

3. Derive and sequence the component skilli of the objective, ol
o 4, Eliminate unnrfmg;y'glll. : LT
' 5. Ediminate redundant skills. - -
"6, D(‘X‘Ei!;;ﬁiht préi;quhixe akills, v
7. li;ini!ﬁi student performance and revise the task analysia as
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. . [ L ) : RER U sy , . . - i
'tlons under which lumlﬂﬂ h}ﬂ oeceur, 'the npa;ltd student be: gﬁmp instructlon, self qugﬂﬂl Inmlng inlvﬁiu. lnd ope-on-one
havlot, and the celterla for acceptable performance, This format teaching, &nphuh shiould: be placed on dalgn!pg doh choosing.
tglp 1o asute that progress toward nehiﬂmem :;n b-r r;-li:b!y . hnnhi! mmerhh thaf “kre fpﬁttlannl enhyiﬁle. itgd have : -
nd mﬂmied ' . f * Feneralized value to the student, This requires that's Inther be.

cl : ' a ) able to manage an edycational environméht deslgned to écours
llhﬂ l!imlﬂhnll Pmdumm"fﬂ:h Thoe Dhjetllﬂ:i "y'¢- age diverse learning EIPEHEI;IEH lhil are ittep(hn to the unlqug S

Whlle mﬂdﬂlbli& d.;lmé exlits concernlng the “best” lmuu: needs of eschatudent, - o
rhﬂ Pmﬂ’\“é‘- the fact that some procedures are necesary by Aspecta of this step ate bath :nm;epmnl lﬂd:n::hnr\luk he
! genetally accepted. Even advocates of “discovery” of "self instruc: teacher must both. decldé that kn’bbjeciive, such a matching -
" tional* spprosches typically sttempt to arrange the educationa)  "UMErals, can'be taught through a Simi' and then amemble itie
* enviroiment w0 that. “discoveries” may more readily oceur. We necemary materials Pk develop soclal, 'mer;t
“eonslder-any Attemptr to- Srfange oF ereate un environmant thay— - o the student peeds » ct with-and a place In--
produces -Fﬁmd changps (n the stuident’s behavior to be Insiruc: ~which fo Interset.’ Fhese ppﬁﬂuhlllﬂ for interacilon rust be . -
“tional procedures (Browit & York, 1974), Primarily, tHese Ihnzp:, rrgul;rly n;hfduled withil) the time avallable for'instruction, Thia
" tlonal procedures tay | bé brokgn down Into three components. ' LA7 ‘myny. Q,g(ellluru. tanging from how the fumniture will
Pifu, the ‘edueationdl *environment preceding “the task thiy: ' :hw'hh“m“" be ““lh' and ‘E“ﬁl l“'"““"ﬂ
In:hﬁ wanty the. uudem\zm pirform should be nrmlﬁi [1 N ' ?', ” . : T . )
- mnximize the likelihood that the student will perform that task; TZ.AE 1—I 1 m Ii lonal P : " R
‘Thia could Include such antecedent events as giving'clear direc. H=Implement the Inuructlons mlﬂm '
dlone, préviding ‘vpecially deslgned currlculum materials, or Thi I, of-course, ghe rpow obvious thing a teacher must do and

“changl h :“ m“h ment ‘ en ii “.perhaps the most Impottant step. Time engaged Iy direct istrugs—- -~
:ﬂlﬁmn‘ ”A"’: P‘ Yﬂ g “lf iocial inter- .. - tion of a skill has been shown to be the most significant deter-

- Second, ‘the ;null I:ehulm- ln ‘hlth the lm“m“im“l P"ﬂ minant ‘of whether that skill was luhequemly acquired (Fre-

cedure la disected muss sho be conaldered. The specific skills, .dericks, Anderson, Baldwin, Beaird, Moore, & Grove, undated), 7

“knowledge; and ‘attitudes a teacher hopes to develop must be However, we have seen teachen e 86 Involved ln the d(hzr :

“ specifiedl and provisions must be miade for the unique phyiical and  Mepe unn:hin; that they lpp:remly l‘nrgﬂl tateach, © - -

behavioral chasacterlstfcs of each student, Consequently, aliernste .. RN

(patha to the same goal muat be dﬂermmnl-ln order to accommo- M“"“"‘%S"“d‘m Progreson the Dbj"'ﬂh“

‘date these ﬂili‘!:lﬂhﬂ:l . . . ik, - v The two jnr reasons for measurement of gudent pfﬂﬁﬁ! e to
Third, the consequénces for correct and incorrect p«erﬁ:rm-nre " determine the succen or failure of current teaching efforts and

must be specifted 20 that the student will teceive sppropriste feed: revise o continue thoss efforts as appropriate; and to document

back and continue to work st the tudk of lenmlﬁg Feedback and studént progress over time so that, the studena, parenis, lnd othens

_relniforcement mus be provided to guide, encourage, and nurtire irg_,nfqm;-hln updating goils: Thus, me ot

the child’s love of leamning. What the student learns should be of - .. or data collection is done to ald snd improve declilon mshlﬂg

funciional value and amist the child in effecting his social and - Collecilen of data that ;mmmrﬂ these pufpﬁghm‘u, gf i:

phydnl world. Ideally, the learning environment Is one that- little or no value, o

promotes l'uriher lesrning by stimulating curiosity and motivatlon.

Evaluate Instyuction [n L!;lunl .Smdml,.l‘mgmu nml Mgh Coe

Salect Materials, Tasks, Phyrdesl Arnnjm;ntl. and Schedula’ Appmprht: llgvhlnn; S TR et
dm Fit the Objectives nod Inmructionsl Procedures . 'ﬂw lmprm nce of wrmn; obscrvible and measurabie goals s .

| erfvironment should be srranged laﬁﬁemuu iﬁiw Muring ghi yrocess of evaluation. If the goals have
volvfi afid cooperstion among sudenu. Further, the . | wen In such’s way that"icls cléar ‘whether or not the )
ﬂwlmm'ntm should be ﬂe:lhle enough to allow for laige o nﬁAIl :luirrd bghnvinﬂ have been learned, ﬂllumnn bEEﬂmH linkegdto .

Ha
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Inatruction. The quesion teachers should sk ls, “Has the student
learned what I had hoped to teach?” If no progress has been made,
If progress Is not apparent of Is lew thin expected, the teacher
needs to carefully reconsider all 10 wathlng ue
*/this’ point. Examination of these pipe usually

uggeits several

leading up to

.. powsible program changes, e.g..ls progress oif objectives dow be. :

~ tiuse some prerequl
. duirei ineflgctive beesuse of unclear instnictloris or uninterenting
¢ eohwequences! Are we ménnirlhy the wrang things and miulag
-~ progrem? Thils, Miving problems usially menns, reexamining the
“—fine:10 seps of “good teaching.” Ofcen a {teacher's own analyls

will identify a prnem#l problem snd suggen appropriste revisions
ofthituep. o © . ' . ,
25 Hokills e belog learned,,s teachey mius mill sk the quentions
" "I learning fast enough?” and “what s the quality of learning?”

~Teachens tust-be concerned: with the quallty of their instruction . .

- and iu effectivencm In preparing stadents to adequately function

ha durability and: generalit. of Instruction,

 expiendedito theasure t

e akills pre inissing? Ave the feachifg proce

i;

working environmenu, Thus, effort heedi to be

Are the shilla that were taught functional to the studént as he of she -

performs the taska required in his or her daily life? Are the akills
. dutable so that the sudedt o able 1o wse them after instiuction is
over? Do the' sllls generalize to new 1
teriale? Liakill
snvironment}

L3
§ -

SuMMpRY R
The 11 leaching ph ihat hate been:fresented cenainly pre-not
revolutionary. However, ‘we feel ihey define the bass of Vgood
teaching.” Further, the development of an indlvidualized educa:
thon program requires i_&;,s_mngnmiggnpibﬂaﬂﬁyed and; Ig
fact, spbtified In writing! for each Kandieapped studeiy. ‘As timpsle
™ they seem, their succemful Implementation usually n
subsantsl smounts of hard work, However, their
implementation appean 1o lead 0 thit most desir
tenchar:; ;.. mgd;?l&ihnkam and grow o %
.. 77T V7REMRENCES
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Meetlng
Chlldren s
Needs

“ nﬂ f imj‘t than &p-b:fpm special education’ \ﬁch&'
: m ; y af Inuructfonal materials fFos

e iﬂf i h:gqu i'iuu'rin].l for
) w fiw al edues,

‘abound, An exteruive and mfm;mly growing library of hlgh lmer-
o, Tiw' readability materials op =#-wide range of topias for the

'ﬁﬂtfﬁmﬂ’fﬁﬁlp Ff pmblem readens It nnll:ble 1o the teacher
‘and uudm|

Ly lﬂﬂ'l lhelr hmdlzlppzd sty
thon includes muhi:h I'ui hul:
__tal jubjecir (e.1.. apel

TTee) wn well s als In many content subjecus s c T mied res [ 1. th

’ ] dtﬂjﬁfﬂ for the apecial or ‘remedial sudent. Materialsfor jpp- ] midst of such sn abundanee of maierlsls snd ll.'thmﬂén. ll.'lchifﬂ

fhihrd AHII arem ;uch [ ptrttpm:l m@(nr hn;ul;e. reidinﬂn. are h:ed wllh the l‘urmldlbl.r_ inik ﬁl‘xlmlng materials o match

. ucmumlﬁ
(lte mﬁiﬁlhr p::h;ﬁ. Iﬂcludﬂ a phmum:ﬁll srray of :h:tlmnk:‘

A iona lldrln Sprlng IB?B pp Eiaﬁ!
Eupyd]ht © 1978 The Gﬂuﬂt‘.ﬂ for Exciptl’anll Chlldr-n
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* SERETION O MATERIALY .
- selectloh and um of specifie cyrri

+:, Informatlon a4 g ; :
1, mance (this miuch st least Is required for compliance withi Public’

s

~{The special-teachés- very likely will

bﬁn@:fﬂpﬂrﬂ:ﬂqﬂlh the

"° phase™- (ke teaching phask b ifi
Ipni pﬁmﬁﬁi;ﬁnﬁm:ﬁpﬁ-

o'éhe child's current levels of educational perfor: "

 Law 94:142) n
weaknessen [n
.. tuccesm, A f on vl §
~ eIy 16 Tai i onal matedals that fis the child both In terme -
of specific.academicor training needs (e.g., comprehenslon shlils,

_ word ataék'skills, aptlling errors, éte.) and Individisalislc learner.

¢ éhlld's performance that are relevant to. school

“eharacreristies (e.y. | preferred lesrnidg styles, special interesu, i

o) - . o
‘The major objective for. the teacher in maierials selection is' to

. place the child on a level and (0 choose & task at which he of she

can maximally benefit from Instructlon, Tht: is.. the teacher Is’
Z..Mriving, In the ieletrion of a specific curriéium’ and the place- -
“'ment of nudents I currlcula, t6 find the Hight balance between
-what the child"already kiows and what needs o be learted —
between challenge and frustration.: While various procedures and
«riterion. nandards are used (o judje when a child Has been pro-
perly placed into & curriculum sequence, in the end thi teacher's
Judgment must prevalk. St

£ i , 7:‘.'" - ) : e
+ INSTRUGTIONAL LEVELS ARENOTENOUGH . ¥
After conducting a thorough diagnosis of the child's learning needs
and, carefully selecting the curricular materials, It may be disco
éerling io the teacher to find thay the student sill s not experiene.
lighta the fact that knowing a.chi natructional level may not be -
- enough, 1o insure the.child's success. Certainfeatuges (or lack pf
- festuren) of. the material ltself, which may otherwise be »

- Ingruccen.- This shrustlon — wh E‘Eg'pqc sall uicommeon = high-
fwi

> Further adaptations ar modificatidng of thie lesrning materials are

Logmap s

chjld typleally will 'yl 0 with phyileal or sensory deficits, Teachers need (o be as )

should revepl spedific patierna of urengths and . pisterals, Teachers of exceptional chlldren should 1
with this Informailon, the le!tierrtpﬂj;l)iyqﬂ_ggé;-

Ll

. ; i
L

ate, may ‘present ik dbinstlg fhat the child eannot. overcome.

‘often necemary 10 bring mastery, i;f,lhe‘_cdmem‘ within th
No one ‘quentions in Vhﬁj'.i;féi'--ixvdipﬁ‘:‘d matgclals fot «l

 and creative for children without obivious-physiéal limltations vriier*
. may neveriheless require something special 15 the way of

use o

i order to meet
nplishments of miny
uilile through the adapea; ' .
phasiie chat all special teach-

atructional enginieers.

AZIOURCESFOR'QMETEACHER - =
" There are several references to which ihe teacher ean sfer for
guidance in the identification of appropriate Instructional ma.

+ terials (Goodmian, In prem), selection of materials (Boland, 1976; -

* Grospeluls, 1978), and evaluatlon of materisls (Wiedsrhold &
McNutt, 1877) but few sources that offer guldance specifically on
currlculum/materials adaptation. One very ‘helpful reference s
entiled Mainsireaming the LD Adolescent; A Staff Droulogmunr

.Guide, developed by South Carolina Regjon V Edicatlor

vices Center, This guldebook offers specific and syt

‘dured:for adapting materials; and, despite the focus-ph )

:with learning dusbiliies, .the procedures are applicab Eroes
various handicaps. A few suggeitions will liustraie the varlety of
ways in which the teagher ean begin 10 modify materials. Some of - - -
the variables under llzg?cegghgr‘i copteol and exampled -of their

# B = E

adapeations Include; |4 .
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. L
- L,

1 Thi Jﬁﬁﬁf mgnﬁul fo ﬁ; n;:d _lype ql m;m-hi lople. ln nddhlnn o the mneﬂnh (hemglvﬁ the’ tencher has :nnlml R

' lnm!u level,, el:,r ' - averthe klmln.envlmnmml and can lﬁlnlpﬂllllﬂ“ﬁ’ﬂnmcﬁlll )

: !. The lmmmt of mnﬁal pr-mmd iﬂ ihi almi-m‘_ ll' a full . factor to futther enhance the lea |ﬁ! 'hu‘l}lﬂn Sn_mé_ l_ll,ual!m\!l; ’

- book or  whola page oveFihielms & child, the dally portion” ,.factors under the seacher's direct
; canbe reduced to s lﬂn.'r amount; if 30 srithmelipproblems . . |, T]mei_whm the !nmln. .;(M,
ate move than the swiderit can accomplish without wander.
ing off the ml;. Ewer pmblernl can be Kiven at one time, ete, |

'8, The duﬂieun; lnul of the material;: diffieulty of m:t:rial

: Iluhgphm S
2, Splce whcnlhe learning will iake place.

tut Fﬂﬁ‘f R ,-»i L =

8. Student !muplng-*l'rnm individual lmlmcilnﬁ o' ' peer %

L. muy hinge_upon lang age-complexity, _conceptusl. comy, ;. ... L
: ’ d!gl?lly. u&mni mntrﬂil ﬂﬂlplF. £te., lnd v & 4, External mmlvnm‘i b!hlﬁar mndmeninn (:chniquu,‘

lbﬂ i:inﬁ c;i’ﬁ hn!mgd ‘ in K .' mﬁem tumrmln; student self monltoring, eee.

4 "The seqilincs uj pﬁﬂﬂmmm ﬁhﬂe kil hierarchies affer a- -8 H"m“'ﬁfk and parent’ lﬂ"ﬂl“fmenf fn the lmtmuloml
* general yuldeline, the apecliic sequence need not hold for all © proces,
children, for some learning’disabled youngaters cunslve wilt< . While we encourage insiovation and creativity, as teachen begln *
. Ing should proceed or m:ll, replace manuscript writingeven ¢ 15 m@éll’y materials and/or the I:smin; environment they should
though the Hldlﬂdﬂll pmpﬂﬂoﬂ is lppmprhte l’nr rﬂmt ' hﬂr.fﬁ S'ﬂﬂ'li principles In mind. _
children. el i+ Firt the best curricular package h not going o l\lll ﬁeryzhlld! s
T B The modeyf p Pf""lfﬂfﬂﬁ' if 2 sudent s unable 1o fﬂd the " aliEFations and modifications to Individual Jearning misterials
.materlal presented: but is capable of dealing with the eon: ‘ ought (0 be the rule not the gi:eptlm inapecial education.
‘cefs It contalns, a tape recording of the text ml! Fﬂ'Eﬂh!lY . Seeond, ‘initiste s few slterationn as pomsible to achieve the
; me theobstacle to siccess. | Co - desired resuls, Experiment with one variable (task dimenslon) at

ng we wish to teach them but are unable
thefr mmtry of ‘the content through thé
e. . Written; (imed examinations; llp
Fnﬂ‘g mn-dn. nnl ta, umimeda;mimuonl can

. Are permanent. But for mmy of out children, at somé later dsteor
Ime, it will be necemary 1o retrace our steps to prepare them to
- agein funtdon adequately snd appropriately with regular ma:

(zﬁnhfln regular clasroom settings. The lem we hiave to undo the
. better. Try lhedmplat and most obvious solution first; forego the
tqkm :mmmy if & smile or an encouraging word will do the job,

- Third, glve any slicration a reasonable ifial period. One lemon
is hardly a fair test sltuation and three moniths Is far too long espe-

" changes.

mance for abjectivé decision making. K
- Every teacher st be concerned with utllizatlon of maierialiso
. ithat the lestning of sudenti-is enhanced. Every teacher mum
: m;nlu that Inmructional materiils are one of the special teach:
er's most potent tools; the selection and usme of instructionsl ma-
teriils are two of the special teacher's major reaponaibilities.

Ca
+
[l ¥

HF!RLNGE!

B@lnnd. S K lmuuﬁl-ml materialism = or hﬁw 10 stlect the
" " shifgs you need. TEACHING Excapiional Children, iB'IE 4,
156- 15!

nry lEhoél;; ‘Where do we 'hq-lﬂ? CEC Invisible Eallep on
Learning and Behavioral Problema of Handicapped Studena in
Secondary- School. Programs, Remon, VA: The Council for.
- . Exceptlonal Children, in pres.
Gmpﬂuh A. P. Belecring medis for leaming disabled studeny.
Avudiovisual Instrucior, 1975, 20, 14.28,
— SRty mlim -Region™V - Edueationsl Services- Center:-Muinr———
sreaming the lrarving disabled adoleseent: A daoff develop
memtguids. Lancamer 5C: Author, 1977, :
“Wiederhold, J. L. & McNuti, G. Evaluating materials for hlﬂﬂl!’
' ﬁ“lppi'd ldﬂmu.]nml of anmi Duab-‘lmu, 1971, 10.

M teri l; Mﬂdﬂlcutlaﬂ

..& time, 'ind, amess Ita’ effectiveness before undertaking multple - °
thnngﬂ "Fot some children ﬂlfﬂt\!llf modifications (e.g.. braille)

‘clally If the student has ot responded positively to the curricular ” -

Firially, maincain records of the, child's behavior and perfor.

1
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Goal Sefting ... = APEE
c . - . s ) - R
the child Imhvizlually and .ulrmpl 1) sl lhc
goal then,

As parh child pr(:mnls m; goal “In the
meeting, the teacher, evords 1 oh chift
paper, When egmpleted, the chart is. poisted
A the classroam do serve as 3 visual ro-

: m]mlt-r 1o ihe chitldren dis g the week,

Childien hay Ing allowed to carry a gual
from one week o the next, Howevat, this
showiltd occur unly I the child denonsirated
- that the goal was rot {ully-achieved, some
childben wamt to carry a goal over even
though ghey bave achieved H, Under these
comtitins the téacher encaurages the child
to select a new Joal, explaining that the old
one has already. hu‘n accomplished,

a goal.. They refor only ta the orderliness
with which the mesling is carried out,

The purpesse. of the merting s lo Help
thildren sel one gaal for themselves relaive -
to some aspect of their probilem behavior,
“The child will wenk on the goal for a
minimum of ane week. Tn ace umplishy this
¢ the teacher yowg .mmml the vircle asking
. . dach_child to identify his goal, Decasion.
The purgrose here is nu! ] l.t"; abow gl ally, particutarly when a chilit is new In the
sullng by teachors, huwever, but s toevelipn  sclassrdom, e may be unable 1o ldentify a -
wow i lures fow | plng children sei goals fos uml In thiv. cases: the teacher prixds Jhe

themselves. This is seen ds the fitst stepin | child with sume leadhing questions 'ie.g.,

“thelr achisving cognitive control—the abil- — What Kindds of things du you have problems

ity tad identify their owey protitens behasioes - “with in sheal? What lhmg\ du you get in
© Lo ell ag alernatives o thess problens be- ~ wouble for in schuolf).- if this -faiks, the .

T Teachery” nf inatinnally disturhed l'lil
o dren h.wmrlwaw sl gonls for children
with whom they work. These goals help the
teacher fpcus' an specific ' tegias 1o e
wvtl to mave the child fror petial sl
_bing tos & regulor setting, Without some wnt
ol gu.il u-nmu un "il' tra N“r'{ Pt

= havlors, a’

The nution of (hildien n slling goals foe
themselves earries with (1 fwn tmpsrtant
implications: ta t means that childen aeed
ta oo dware of their pmhk'm by
h.wmﬁ Al be abie 1o verbalize thim, (1) In
the process of goal sething the child makes g
connmitment o Change as well g g com-

“tegeher” could sk, other wroup members
what they think -a gl goal might e, i
sometne suggests a goal, e ieacher should
determine whetl w original dhld will
aceapt it. If the ¢ hild does, then the gaal is
set M there bs still resitance on the childs
n.nl the tewdher should drop the issut aned
R on W anather child, Later, when the

The grodls selegted shouli always repre-

sent a challenge for the child, If theé goalis
. dow easy the child will not be truly Involved
-in the program, If the:goat i ton hard it will
< e impersible for the child 1o achieve and
frustration will oceur, Figure | fresenly
examples of goals st by children In an in-
lmmﬂllulu dasy for the smotinnally dﬁ-‘

) mllmvﬁr to be an ally of the oacher in the group bredks up, the teae her, shioull 1k 1o 2
change pris eas, 1f iy uuwhlg‘ 1 change 3 . . *
hildd’'s behavisr without a commiment, but ) [
the cRanges are opsir wlu-n AR e ST I B . CoEE - B T - =
- Puigly, . ' FlGU"E 1 .
i ek e - R et E SAMPLE GDALS
THE Fi()(:f“ OF GOAL SETTING [ - — ¥

Luuj

lhuly 1 will Aoy “bug" sryons whan thay Rava {eld e to top

| mll nail talk to my neighlor duting study himmg

Goal setting bs the firsl dclivity of each
weeh dEis carnied gnt i a groupon \inmhy ;
. o marning T The selling is a circdde of ¢hars
’ waitls thee freae her o fode o as part of the ¢
tle. Rules M behavior Lire setup Wimare
the orderdiness of the Aresting ~ lln- fule
have oothing tor duow ith thas quality of g, 11\
\uguv'slnhu wllh wlu-lhi'é Of 00t ¢l 2ot

daing 10,

‘ won'i cusd ot llwuni h(lmhﬂu the tRschar,

i dumty ihings come

lml« nlsin llu' Ill ulumm'nl of pwr-
I\\I'

[ ]
in manigmg ehaviory on an’
Buinis dlis oy the miembier of ¢ hilddfen it

( lhmnm teachery piten hm.' pmhlmn )
[N7RY]

“ihis olijpd tive

clasy The sizes il the o Lis whay bt the e \nmgll A gnmp lll'u(i\'h whih, “--
Mvnunt of fimw 3 teacher Qan el \.\:!h i

inchivieingl pogals 1 b baseny statedd that 'y

Inj ¥

wwn bl i\fim He

Ty erth all 5 b A
. Aitls cach sudeat

Sth Rmups of vruvmg N,

tacher wtls probless ¢ alifren speinids fww
tow swaith s hililren anvway, sy fin
s spenban bvadual ovinragement PrORL AT

s bt vl spent This s e ol course, hu!
if e herscould use grong
e,
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SETTING UP THE FQW WQW
1. Seat the children in a circle.
2, Explain that this Is a pow-wow and
< that they will each make a behavioral
i goal whikh ihey should ataln by lhi-
AREL [W-WOW.
Ya. ‘At ihe flrst pyw-wow, brglﬂ with the
ehild on your feft apd state sumethipgy
like the folluwing o each child in

‘tura: i we hatl done this before yon -

wintth] new el as whether o not you
achleved your gaal, and then &e
wotdd ask the pthers if they thought

ate doinghis, you should mape 4 goa!
for nest time. Explain Lo the childien |
witat & goal iy, Hiving examples if
metesaaty. Godle it be statef inob-
servahle behaviora) tenms and miust be
olrervable in the §ladwoom. Al the
*lirst pow-wow, proxeod o step B after
the child has stated his goal,
A A the second and gl joljowing
- pus-wows, hdve the child.on your
Aufy restates bis gioal, Readl it lor hinw
b dhats st remember o,
4, Ask the chitd if he achioved the gosl.
o Thy child may only answer yes™ or
ryt and rn.w u"t'r M estires if lhg
answor iy o
5. Guarou] the e asking the other

chiledien in turn it they fest the gaatl

wat achieved, If the answer is oo,
plicit a i instance. H none tan
e given then it,is assumed that the
-~ ohiled has achieved his goal,
- After all the other ¢hildien have been
- aaketd, retuen to the hirt chdd and ask
Titm gpaln whether or ne ) e at hh-vt‘d
his geaal ™
7. Ask the Huhl o qghe e el -

o dhilddien of thed) gk the new goal is 4
Hewnl one 1 someone \.\y\
the reason.

mdy T g
10, Write the goal on a Lirge pate of -
mipes nest o the Chilifs name, 2
L Ga arounsd the ™vin e =asking "o

yuui did.'Since this is the first time we

G atonmd the cirdle ssking the other =

gy, eligit -

mggnlium un le;ilng llm thlhl
‘achleve thie goal. -, . »

12, Ga around the cirde and hmm each
" dhild make one positive L':mrﬂvﬁl
.\Inml the ¢ Hild who Just fini el m,||:
ing'a_goal,

S Gote ther next child and proxed wﬂh

Catepn ) Ithugh 1,
14, Alter thie last child has Tinidhed, pml
. the guals on the bulletin board - or
somne other place whepe they can be
Cwen by lhv tlass,” )
SOME SUGGESTIONS, i
Kew'py the pow-wiiw (umfml.thl-énml ﬂmL
hife, hut keep the fu"m\rlng qup;.wulnm in
minl, '

Keep all studenty involved wnh the
ponwewany, {3 studlent leaves, the piw-wow
stopr and everyone wails uatil be returns, If
SO [.mn”l think of a Rll.ll cverynne

waity intit a4 goal is decided on: After a

periced of time, the, teacher may ask for,
suggestions from the other childien,

Dise gurage extraneous talking. Only one
persan at a time s allowed 1 spoak. Mo
side commients o arguments are permitted,

Nol caccepling: excuses and  rogquiring ©

specific examples terdy to minimize this,
Kevp groups hetergeneous, Al the prob-
lermn children shiould not be placsd in one
wradpy, [HvEle U the cla 5o thaTthe .
dents with problenss are together with those
blems, This will give
the problem \lwh‘nls positive motels while
prowuhing the nonproblem students with a

netter un(hnl.mding ol the pmhh-m's if

~others. )
Whoen it groupr-is formesl, i, ‘huuhl \uyr
together in the powwow for a”

= e, i oot a Rmnl itdea o Lhange Hmup‘

olten st e students in one group may nof
kneny the goals of those in anather HIoup.
G UFARE sulfh'nh et Html\ !h i ("{l\

[ Iudt; alixni .mylhur
cew together, forevam
hmm ean 'H' u!rﬂl

L then et ess bes
the p.ulmrnuhnwl

“atceptable goals. The

by i gaini e

D not expeet Instant results, Some chils.
dien will have o harder time than otbers
with the pow-wow. They will need more

" time 10 fearn what Is expecied. Do not give

up, it may 1ake five or six st'sslﬁns lu:fnm
yol beglit to see fesults.

Feel kee o modify the procedures. Al
llmugh the perw-wow s A rliual ahd shoutd
be conductes inthe same way each time, it
is sometimes necossary o madify the' pm—
tess, However, remembor the previous
suggestion and give mexdifications a chance
before” changing again. Reports from

then have achioved positive results, :

The powy-wow mnt e done on a regular
hasis, A powewow rlnm;' once anrl then nut -
u-pmlml fur ?ﬁ*w woey q Inve few, l’
Aany, rosulls, The ﬁ[q

up o the teacher, Many hhuhrrs hotd the

is, but if this Is not .

oav-wow on i daily b

possibile, It shoulrl be_ held at Ii:nr.t rmtr{ a_

week,

The tweacher ihuuhl lx- ’U”}ﬁfl)ﬂlml"l‘(’ lu
the posv-wony, Unloess there is a fire drill,
pow-wows shaulid be bl as scheduled. jf
it is at all possible, neithet assemblies nor
testing shawitd displace the pow-wow. If the
stutlents know that the puw-wow s impor-
tant, then they will treat it as such, 1f it is
d as somelhing done haly as a time
e studenty will pick this up and

progress will be shaw, (it happens at afl,

The teacher shiould partic ipale in every |
pow-wow. Althuogh there 13 much rep
tion aned ¢hikhiep ean eventually proceed
ndidded, the teadher must be there in order

- fur the chitdien to have & moglel to copy. I
~only ponacceptable mudelare available,

the ¢hildien may pot be able 1o formalae
teacher partichpates
fully except that he does not make a goal. it
hay been found that when teachers make
soals, students tend w spend foa much tine

atching thenmsetves and eadh other, —

U you think the pow-was incthad might
work for you, iy il e = "o g Gl ine
eand 1o plan - Lo studenis
wl\u are Aot i the puoss oo grod, but it

Lan b uu-ful l(-thnnun- ln .ml ydu In

.ll‘éthFS who have Insfituled the powwow L
1 their ¢lassed ingdicate that nearly all of
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. id\nhh(‘d in the pow-wow, Jand we need 1o

provide the child with reinfarcirment for the
few biehavioe when It o Curs.

As an exainple, dimsider the Case of a
child who, in gual setling, decides that hiy
goal for the week s 1o fight lovs, In pows

-winy the child decides that he will countto

S qunsi. : T "
: BTUDEHTPQINT IHEETINCLUDING C ’
. P THEWEEKLVBDAL R N
) ' ; - P '1 '!ihnmi L] wilnl wiiug : 7
af ] al i i ;
= !F\ K Al B = g . i
31t iggﬁizégé.aé* Iy
LT T,
" ! “Z‘ * .
= B SR I 1]

.m:d with & mml or token system. A list of
rules” can be dentificd, with point or token

valies assigned fot cach bebavior-on the -
hst. An l.‘!-lmpl[‘ of such a list appears in

Table 1,
It should be noted that “paints -are ot
taken awdy of given for interactions .1muml

10 and walk away fron situatidns that pre=+ “the content of the meetings. Paints relate
¥ K

viaisly léil to fighting, The leacher may
paint out madels to the child of ather chil-
dren walking dway from fights and make
sure that the child's behavior is feinforced
when he walks away from a fight.

 These things are mnst imporant. Without

the teaching procedures and the reinfofie-
ment s stpports, conitive confrol tegh: b

nigues will be welatively ineffective. .
Cognitive contiol technigques are en-

hanced by a clinsroom which operates ona oo 1§ " wh'“ 'hﬁd‘m_m 1Imuh e

puint ur token aystons, The chifil‘s gnal ¢cin

anly to surfges behavior that f.\uhmm the
- orderliness of the pecting.

Hobbis (1966) Indicated that dmmlx‘d
thildrencan and should be taught mgmlwc
control, Aunrdmg to Hobbs:

_bn h.nlm lh.m the norm

be listed g% une of the behaviun fior which -

points or tokens may be eimed, For each

time penod. in which a child v grven points

of tokens, et points of tokens are earmsd
i he met his goal. An dlternative s to give

bonus puints ar tokens for achivverment of -

the goal. Figure 2 prtents an evample o
puint sheet with e provided for. the
goal. B
In order o lhu-w mﬂhng\ to =

Hobbs is saylng - that children can be
taught to inistryet themselves about applo-
priate lmhavtw and that children should e
able to administer Sell inStructions
wheneyer they get into situglons where

‘prablem behavions wecur, The management

techniques of goal setting and the pow-wow
can ald the teacher in developing successful
group processes for behavior chaiige.

Ymk Harper & Rnw Hﬁ')

_ Hobbs, N, Helping disturbed children:

Psychologicalzand ecological strategies,
N Arm fcan l‘w;hnlﬂgur. 1966, 21, HDSa
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INDIVIDUAL NEEDS,

TR .ot o -

TA SEVEREL’Y HEA’RI NG

IMPAIRED CHILD = .
IN THE MAINSTREAM =

Palrh:hﬁ Caltman S .
Kathleén K, Eggleston ‘ T

'u-u!ph F. Collins .+ : st
Belly D. Holloway s
" Sandy K. Reider 7T 07

Patrlcm (; Coleman and ﬁalhleen K. Eggleston are
classroam h:achc:zrs ]meph F Cnlllm isa cnniultmg

and Sand_y K. Rmder isa !vzﬂ,;her of the de.—]f and
learming impaired. All teach at the Hinesburg
‘Eleméntary School in Hinesburg, Vermont i

-t .
s . . s

& Cooperation and fi‘upmjn dre ni‘((‘iﬁrs‘\r’y ip ‘Alr:ny"udu{\-1
" eationl system. They are especially important when
the system includes s mainstreaming children with
special needs intg the regular classroom, Birch (1974 4
referred to mainstreaming as the practice bf pl.lcmg

o hmdlcﬂppod pupils in regular classroams and provid-

ing special educalion services for them in that setting,
Ad(lnnm \Ily, mmnilrcnmmg to s means msurmg lhnl

fnrm sfTe s\fully in our s()uvly .

In order to facilitate the mmlumunmlmn of
mainstreaming programs and nmrv.m- the hkchhmd
of their suc s, nlumlms mml first be_willing

tion” Ly kie, 1971, p. 20, The idea of accepting
childien into oor schools who have not previously
been educated in the mainstteam involves thi\nmﬁp,
“the attitudes of the se hoal-community. Impurl.\nlly,
.1|m means providing finansial suppert to insure that
teachers and school personnd recewve the training
and resources necessary o provide quality spvtml
cducational services \Mlhm the regular ¢ IL\\H)()IH

A MAINSTREAMING SYSTEM EASED GN

seconi, m.lki- J‘(]I‘(ﬂllh‘ pmvmnn F[ur their” Hh(.ll :

-

,5..

system which pses a daty based niadel of instruction
gner, Knight, Perelman, Schneider, &

(McKm\z';, ' or, Knight, P
034 Educmmnnl de isinns for children are

made atturdmg to performance’ Based measures, and'

tfaching plans are formulated according to the'specific

-needs of cach child, The classrooms are large open

space environmenis contalning from 40 to 60 chil- ,
dren, Teachers work in teams with the aséistance nf
one paraprufﬂssmn.\l, The rooms are .wmngcd into
learning centers so that varied instructional .jchvmes

_may be occurring’simultancously,

Each child Has an individually prvsfnhud ma!h;:-
matics and reading assignment to mmplpm daily. In-
struction is provided in large groups, in small groups,

and on an individual:basis, All of the teachers at the .

Hinesburg School have regeived training In assessing
instructional entry levels, dwelmiihg and sequencing
abjectives, developing -and implementing teaching-.
learning procédures, ard evaluating thi effectiveness
of cach procedyre they design. Full time special ser-
vices personnel include a consulting teacher and o

reading sp('u.nhst whn is also a speech and hnxuagc T

_i:hmu.m

A SPE{:IALIZEB-PRQGRAM FOR LAURIE ‘
This_year ‘when o parent from the community re-
quested that we consider (-nmllmg her 9 year old,

hearing i impy rirei] d.lughlvr in our mainstreaming pro-

1. we wepe all somewhat npprdmnsnu In spite of
(T.m ‘that wr- “had _been pmvulmg “quality special

.ulu;.lhun services within the regular classfoom o
- children who might bé considéred educable mentally

retarded, learning disabled, and/or emotionally dis-
tuthed, woe:were unsyre if we could provide Laurie

-with_theZapropriate instractional program. The spe-
“cial school for -hearing impaired children which

Laurie h.id,.—!lh:'!ni_h:—d for her first 3 years of school was
wituy to insure that the skills she had learned would
be mdintained and that "her rate of learning would
mtinue to improve, Since Lauri

¢ of 75.dvedi '.,n\q,?(,)jlu('islicla

had a pure-tone.

ki




: Fnlluwlng & numnber of meulings lwlwm;n Hines " Witson tnitle) Bytitax :Ill;illk/duﬂ//;‘f;‘t}l;;’EE;;?I?P‘ .
o burg staff members and the i[u‘t_idl school staif, we !g Program ‘}’gf{‘“!"f‘i . gnd expressive lunguge
-+ declded that Laurie, could. fynction in our school in g i R abjectives were i/l‘-!@m‘f/ v
“the !uurlll #rade’ itwe could arrange for anndividual . - i " P  fur Lavrle, based ona !
Julrfr 10 assist Laurie I the transition from asmall spe- - 2 § . S m ""H"h ) e perhd,;
“clal s(h[ml frogram. iy our large open, space envi- LT i,
- ronment, Fnrlun.udy. the Special Education Division” . 3 gﬁ S !
-i,— of the Vermaont State Dey I Cducation agreed E ¥ . / . )
: rwith ouir plan and provided Laurie 'w th a lull dime . '-: Fa
. Wtor during the school day.. We were lucky 10 findatio . §F 3 - Y '
ttor who wiis experienced in feac hing hmnng im- £ o )
paired rhlhln-n = o
.. ” e , & LN 1\
! P . : Mnnlln of 1he year 1 . o4
b d . e . R l!ll;qu&h lrullﬂny e g
ed on -al.lnd.lr(hmd ,mil mlnmml ('nlry h‘\ml tvas, which in- o
medsures, we formulated 0 comprehensive plan to «ldded articubation, )
F--Imrh ural .md wrllten communication that wnuhl v Intonatian, ur{;lp/]nﬂl[lq X
vaidu inmuumn in.thiee basic areas: proctice, werd i ' ; :
) wally de sighed fur s E2U. *
i, Auxhlury Immmu Iu f itate diiﬁfimiﬁﬂijuﬁ be-, . avrle, Ihese objectives :i _
“tween sounds and patterr “used jn spoken fand aho Induged speedhr o
Buage and 16 reduce dependency on visual cues,  SP0Ids thatshe amitted- - § - ‘ T
2. Spoech Training to consist of .ml(ul.lhun, mlun.l- & "’}if soken-longuiye, - »
tion, and phrasing practice, ’ i ?
3, Re coptiveancd Papressive ldﬁ}gudgl' traiming to de- . -5 ; E
velop wnl.n and a more suphisticated oral vocah- ! = ' ;»fk
. ulary, ; , . ) {‘*
Rased-on th‘sL lhru: ajor areas, we Il(:vulup!'ﬂ hp Vi N

selof 70 spec ific vn.nhlmg nhu‘;hws to bé completed
by the end of the schoal yeqr. Accompanying the ob- o
jectives we re estimates, of the amoynt of time it wuul(l;
“take Laurie to Tearn the skifls’ necessary for mastery.
Charts indicating the pumber. f objectives achie
- were pn'p.lrwl a8 a rm‘lhml ul “communicating

pu . .
During ll.nly 1% huur lulunylg S045i0N (nmluclml

W i Wm Gm Lk i@ Bk Agd In‘
v Mumhn i:i tha vIlr
H-imna Mlnlrﬁum Dhlm:llvn ,’ o
Graiss K B | i

in o quict alcove .uh., I

.+ Ritor Lught hor the:

"The mstruc tional_ni,

tion-of these ﬂhjL‘LllV()ﬁ inclutled the v

Synl‘n ngmm thr

the n‘gul.lr (l.nsmum Mnnlhly mee nngs w

5 hl (lulml L0 lh.ll all
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would h.we many r)pgmlunlllca o IﬁlL‘f.JLl vuibnlly

with both staff and peers.
Laurie’s school day was spent much Iiki‘ that of lhv
other students. With fhe assistance of her tutor, Laprie

participated in hnlh large and small group activitices. .

E%Cl_‘pl for the 90minutes of instrdction,with her wtor,
1..luﬂ§3 spent the rest of the day with her preers. Along

with her classmates; shid hat an individualized p.u:l-(n )

of materiils in .friihmelip and fedading rvhlrh wais
monitored- daily by the teacherss She played on the
playground, afe lunth in the i‘.lfuh!rm anif rode home

on the schoo! bus. wnh the children from the ommu-

nity. H-f )
* SUCCESS THROUGHCOOPERATION AND
Y SUPPORT . ., :

Thus far, Laurie has demunslmlud suu.xl and
academic gains slgmflunl enough to warrant con-
tinuation of the program.i By June, Laurie had mas-
rtered all 70 of the .objectives specified Tor oral com-

" munication this.year. Hor reading Yad increased from

3.0 in September to 5.0 1n june, Next year, hased on

" Lauriess rate of PrOgress, we hape o Br: adually with-
“draw the. Iumrl.ll prbgmm :

"'._,

Musl im[mrl.\nlly, asa n:sull al mL Lnupvmlir}n he-

“tween the State Department of Education, the spiecial

schools and out stafl, we have provided Laurie withy
the kind of education that her parents requested. The
additional financial And pmfu%smnal support pro-
vided to the Hinesburg School has made possible the
dm.ri_'lupmunl and lmplumunlﬂlhm of lhls successiul

Ldu:.\lmml plan. . oh S

Ixs g

, - nEFERENCES R

Hm hy I W. Mmmm WNing: [(Iumhle ml'nhlly =
tarded children in regulaf classes. -Minnesolat

Leadership. rmlning !mmuw/‘mi-dal Education, -

1974, .

Leckie, D, ). Cre.ﬂmg a receptive climate in lhe
s mainstream program, Volta vauw} 1973, 75,
+23.27. . i '

McKenzie, H. 5., Egner, AN, Kmp,hl M. F Perel-

man, l' F.. Schneidur, o My & le’vm ] &
Training consuMing IL'.IEhL'rﬁ 1o assist L‘Iurm-ﬁl.iry
" teachers in ‘the manngenmnl and education of
handicapped  ehildren. Exceptional  Children,
1970, 37, 137-141, )
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AModelfor . -

Severely

~Handicappe 1.
-Classroom e

PATRICIA ALMOND
‘STEPHANIE RODGERS
DAVID KRUG, T
PP he Autisic Eduéation Progiam, FPoriland Public
I Schools, Gﬁ:g@n. like many programs for the severely
" handicapped, war not housed withir a public school

© ~ building during its -Inltial development. Because of legislation

(Public Law 94-143) assuring handicapped sudents of accem io o

. education in the leam restrictive environment and based on the
continued belicf that community living is more normalzing
(Wolfensberger, 1972), ipecialised programs:are now being placed:
into regular elementary and secondary schouls, In it third yearof
operation the Autinic Education Program mavedinto & local ele.’
mer

" tion, . , ; i .
- Several lues inherent in the special education process come for-

a1y school in order to betier meet the goals of the new.iegisla:, . *

Fi-

L

ward In such & move. Normsliration, one of the originating con: —

< cepts behind Publié: Law 94- 142, recognizes the right of each in-
dividual within » society 1o “pateerns and conditions of everyday
life which are close 1o the mairutgeam of society” (Nirje, 1969). For
- handicapped children, part 5f this routine includes the right to at:
tend & public school, When, during the cducation proges, a
hangdieapped sudent progresses s that part of his or er day can
be spent slongpide nonhandicapped siudents and engaged in non-
specialized activives, then the true benefis of mainstreaming be-
comes posaible. Peers alieady functloning within the malnstresm
become available as models and the adtantage of social relation-
ships with these peers becomes possible. Finally, providing Instruc:
tion that best fits the needs of severely handicapped stude
requires an individualized instructional t

" tion behavi

. the 12 rudenu from an intermediae level Eduf!blérmlnl!“ffé?

gl

" gram. ggg_dgveippe'd? With p;;ltnh!i!:hli‘lx te:;hnnig;!u. i€ did

niot ippear feasible to expect the severely handicapped authatic sty
dents to perform “normally,” s the nonhandi dapped sudents
, were broughi into the clasroom and tralned to wirk and live with
" the nutlstic studenn, ~ L
The Autltle Ediention Program curriculum ls based on the
work of Ivar Lovass (1977) whose success with autlitle children |-
ivdlved ont to ane Instruction, Each classroom within the program

:; 18 regularly staffed with one full time teacher_and.one full time
s'aide. Child'tralner posicloris are filled by, graduate st\idents from
" nearby colleges and universitles, s that the program la able to give

- each child ane to one instruction for sppreximately 70% of his or

. her school day, The children entering the Autlitle Education Pro--

gram exhibit extreing delayy in language developmens and engage
In behadors which make group inatruction exiremely diffieult s
conduct. By [nitlating Individualizéd educsiionsl programs on a
one ta one basid, these ehildren learn 1o pantlcipate In the Instrue-
tlonal protess and make vptdmal educational growily.- When Jan-
‘guage growth has progremed iently to teach group partlcipa-.
5. the children begin 10 panticipate in smiall‘group
dctivitles, . ¥ R ¢ o

JRRTCUE 3

[ L

‘IMPLEMENTATION

l'{imnﬂ.ﬁ.n’u U o . X
The supervisors were drawn from the 138 member nonhaadi:
capped student body of an elementary (K through 6) school and

tirded clam. Three clasrooms with a total of 16 autlstic students
ranging in lsnguage age-from .2 .months -to 3 yenrivind in
thradelogical age from 4 years (o 15 yehrs made up the severely,

handjcapped, nonlanguagy, autiatic students.

walk their

two sixth gmdi student supervisors,

chargea to the taxis, ’
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e et et — e (n:ejf;b per wudend), Students removed the selected Jubrallp from
JobThle ... _GradePreference____ . - | the job board, filked in'the reqlifred lnfmrmllnn ohtained the re.
’ quested signatures of approval, and n}mrnnl the job alip to the

'_ Diyi e Time . Place .. | - wnuﬂ person.
Whg to Coniact - T 5 "~ 'Afinal schedule {Figure 2y Wi developed when ‘jobs weie filledr,
. T T s . e This schiedule collectively listed sl volunteer supervisors and per.,
D'R"P“ﬂ" ﬁ' Duﬂg; I S — T tinent infarmatlon about them and their work suignments.s, , '
et e . ~"’ﬁﬁ:!§pin; funterncilon § hx'Trnining
APPLICANT B NAME e - Each volunteer supervisor Wimpleted a training ptriud that famil.

jarkzed him or her, with interaction guldelines. Qljectives were
N—— limited to. gfnnll interaction sitpstions ln whlf:h a yolunteer
th ? r ot T T aupenhﬂr mlghl be ln\m_lvﬂ.l q'mll as how 10 :e;c,h ataik, The ...
T ——==—= ] procedura developed wa# based on the texts frequently used in
APFRDVAL"" . i ', © ¢ training parents and. future teachers In the baslG of behavior
L A@“""—' o, ""‘f'f‘ﬁi“ " modificatipn {Becker, 1971; ﬂe:hfr.,ingrlmmn & Thomas,
;" e . e S 1T P!'uetlﬂn & Gullion, IBEB) .
S L T Over a period of thiee days the supervison wer: involved in .-

Figure 1. Job Slip. . : * teaining activitles, The fimt of the twd phases of the trdining

Hlvi ‘fau Baan A Supmmar Eafnm?

) od jnvolved 15 to 20 minutes of observiition hy the volu

- * » : lupgrvuﬂri ,}he supervisors viewed the climmml in which they
Fromotion : Wy, would swork and observed students, pm!uml. and interactions - . .
Upon cumplﬂlun of planmng lhE Vﬂlumegr Supermnf l-grnjr;m S ﬁklng place! .
wis presented Lo the elementary schoul principal and the regular " The wcond phase was covered in two 15 minute tralning sessions’
clamroom teachens. The rationale and procedures involyed were and involved explanation and implementation of selected objec:
discumed and input from njlunﬂ'mtmhrri wai encouraged. Alves. Emphasis was limited to three concepts in the classroom

Following the saff orieniation, the program was advertised to _ training program: prabe; clear directions, :m!'helpingi Table |

thestudents st the school, Posters about the program were dis: sammarizes this training. f .
pl.‘lyrﬂ aisund. the sthoal, Frumu(h:m; were made to each clais- " During the fint Iiilning semslon the idea of pr:kmg ‘students
room to inforrp the siudenn sbout the: Volunteer Supervisor Pro- . who were doing the right thing was the main leson. The tralner
gram and what Ihrir roles would be if Ihry p:mupau:d inthepro. . demonstrated - descriptive  praise  statements such ’ ai “good
gram. t ) ' r.l;ppin; and "nice walking.” The. uudtnuuptnhmnhm plhrd !

. ] . . S © off and took turni role phylng both the student and the supervisor, 2
Foultions s = * - The second tfaining sewsion involved a brief review of dmripﬂvr '
Tuo determine what jubs wipuld be available, (he l;x:ben within praise. Following praise 3, demonmration -of helping or-using - —

thes Autistic Education Program aseased their needs and de .. prompts and & demonstration of clear directions or simple ane

termined when and what help they could use.'For each job sva cOrieépt commands wal glveir. Eaeh supervisor again paired off o’
practice the concepts presented.

able the teacher, completrd & job slip (Figuié 1) providing s d \
tailed deseilption of the work (o be performed. ‘Al the Job alips Onice this general tipining was tumplﬂrd each lmdrm répﬂnnl -

were then tacked on a job bosrd and categorized by clasroom a to his or her amigned job. The teacher In charge of that job -
signment and time period. Job positions covered a wide range of |~ apecifically trained the student in the deiails of his or her pasticw. <

rﬁpﬂmhllnia stich s 2 Munie Supimmr Playground Supervisor, : Thal instructions included such features a3 the location of

Tanl Supervisor, Data O Ieﬂnr and Child Trainer. , - e and washing procedures, an introduction to Ihr s
Llementary students iy a [

board. At that time




B S . - LR : TEE e ’ . '
i L b i 42 o g ) "
‘ i N i ' i - Ao o X ' i om .
' ; ' Tlhl- 1, Summm‘y (:d Glaurmm Tralplng ngram '

* signed contracts when training sessions we

x"r-ﬁ’b]eéilve S

. Concept ;v

Acllvlly

e, . the nupfrvuur will
Ruide the child as puch s necesary
... through the rorfeet action. Guidance

leither ﬂphnallun Irifhl‘? model

sle play. Siipervisnr role play in
vatied situatiuns,

"You (rhip, mlA Hf) nkr "

Frahe 8 - Fach ;hpﬂvlmr \vill reinforce lppm "anl "
(ninfnfremem) priate  brhavior . with  descriptive -l role play, Supe-mmr fole play in Nice (stting, walking, rte.)."
: pra’lgr. varied siuutiong, . : '“'" hat's a gnml (lh’mw [urlurr,
_ o e an = . ) #ic.)."
 Clear dipertinng  Each supervisor will glve rl?ar single  “T'eacher explanation. Teacher mudel  *Put ihe purde mgrlllrl‘ N
(cues). T ¢ command directinns .- e .0 -Mand role play, Supervisor, rale play in - "1langup your enat’” 1
v . . T “th'tl lll,u,;llmu P “Stand up., L . e
AN ] M L L me hete.® | - . iy . . L
Helplnx I amsistance is needed (o elicit @ cor - (r-rher uﬁlmumn l’rad’m mud:\‘ P (Child dmtllutf.lif: )8 de -

supervisor guldes ehild’s hands ihroug
«  torteet action, 7
"Put on your coar” (Child docs oot

will hia malinly in the furm of physical P vt ' put on ot Student iupﬁvl;nr
mnnlpulaliun S Lo Ruliles chikl |ﬁnmgl| edrrect mmln
—— - e — ——e e —— = — — ——
I‘gmlr:cu L " ) with 21% involvement durmg lhe fall tex d Endlng with 52%
~ Sipery met with the lfil:hi‘r to whaindhey weie asigned and mmlvtm:m at lh: ‘end of the ppﬂng quilitr. i\ll i6 luthuc MU -

,tumplﬂﬂl (Figure 1),
#f the supervisor and -
as long as the anigned’

The contracts covered lht e pnmlhyhﬁ’
“specified that wotk could be continued m%

- résporibilities’ were met. Guidelines wer negotiated prior.ty the

" sences were allowed, {

m’ u‘lular clawrvom:

- tion. I‘hr i‘,'ru BAEARINERT w

- and feedback lom the amigned teacher was reéquired. The
* back slip (Figure 4) pruved o be a'quick and effecti

signing of the contracus. For example, two ‘excused incidents of
tardiness weie allowed before dismisal and no-unexcused ab-

Daily Ssquence ) T
’FheﬁTﬁj'i‘iiy ol the supervisor jobs fullowed the same basic se™
queénce. ‘The supervisors went to their work location, rigned in or
checked in with the work amignment tfacher, washed their hands,

ghtained necessary materlals, located the amigned child, per— -

 flormed Job duties, teplaced the materials, and returned (o their

Observatlon :r’n‘J A!mm-m

In arder to promnte efficiency and’ berter ;urm, R

4

for the supervisor and the sutistic student, frequent nhlrrulmn .

mp-rnmnr

L . . : .

Figurs 3. Contract.

I WILL: - C
1 Complalo daify work nd laba In my awn clasaroo

om.

Wil docido what work s

: — Itﬂmhuﬂ
- annglm:mrv

2 Camea to werk on lirm:- 1 witi rapart to

(F‘\nca).

vide student supervisors with ml’urm;li

work, A'3 108 minute asrmment pru

each wpervisor weekly or bi‘weekly de
tiea involved in the job amignment. erutn guh,elmﬂ I'ur we of

the slip were provided on the rever

‘A [inal assessment (Figure 4) was used (0 summarise each voly

teer wpervisor's performance and pnw\;lr f

the end nfr.nh term. This
ments: from: volunteer” supervisors, Ratr rrguilmi tiehavior
changes seen in lupi‘rvmlu._gm] i:luﬁhunl the rvalua- -

P!!ll‘lJ ;

EVALUATION

[)uring |he
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;' Table'2. Percentof Apnmﬁflali Supervisor thnvlﬁ,r'

e — — BH

TR FURREE Sunafvlw;. %Sc:ﬂrn Ty
; Behaviors "' 8, 8y, 8. . 8. 8. B
g T N s

 Clar Directioga Jufeh o0 s 100 100 mo

Hc'ring -7 90 109 - 10 100 100 Ho
Praie = . £l 90° 75  100. 95 85,

— T T B

o . L
i~ =

Thr friost vh!ble muh of cﬁe Valumeﬁ- Supgnmr ngum ;r'u
dembnagrated by the untlerst

*nudenu and teachers, The nonhandieapped students demon.
. strated undersiinding and acceptance of the autistic students’ be- -

havior, ‘They can't control themaelves very well,” said one {ifih

guds hoy, “but. we don't laugh at them for it.” And a sixth grade

teacher whu had 14 of his 24 sixth graders involved in the program

‘stared that “kids ean be veyy cruel to handicapped children.”

. he went on to note that "the Voluntesr Supervisor Program side
_“txacks that whole thing." and further.commented that some of the

B A -
L

Figura 4; Foadback 5lip and Guidolines.

% and suppurt of the schouls 7

slower Rudents who were Involved In the program “have gained a
“sgnse of sell worth from thelf voldnteer work,” Thm same super: .
< visors were [requently the modt dependable; T
{fullpwing luhﬂng. aix of ihe_ vﬂlumtﬂ lupervﬁaﬁ uEﬂ: ‘Thn:

shows lh: ln:h:r eﬂecllv:nnﬂ of t::h lupcrvhm' w, ¢
Funhrr evidence of the effectiveriess of the supeivisors as teach:

ers was showi 'By the Tact that a select group of six supervison, *

* lhrﬂ: H:Il term durh\j wlﬂter lnd lprlﬂg. were lhe wle lElthEﬂ of

re 6. shows. pftscad-emle Kl taught. bg
visors. 1 this task & qupervisor would enter the clasr

m, set up
‘the materlals, locaiethe amigned autistic student, and both would
sit down at the learning station. The mg-:rvlmr thowed the :hlld
ubjﬂ:ll on a table and sald “Give. me x.” The child was to select the’

" . appropriave item and hand it to the supervisor, Each supervisor

_collected 20 trials per day per student, The supervisors used peg-

boards with 10 or 20 holes each In which to placg'the mhem (pegr)s

-one token for each correct rﬂpnme “The supervisots were able ALY
~ complete 19 preacademic programs with five different students

i

]

Figure §. Evaluntion of Student Supervisors - =

. Feedback Slip

Vol Supervisor ______ .

. Activity .. , e e

Tima__

Obdorvar -




) cx;lht:l,usmu

__weTe ;rullg ncelenlﬁ! h! (r;mm; the educationa coraminiiy:

'A.lphnbcﬁl
' =Thlrlnﬁ
-Latlars
~Alphbet |

- Bix Af;:ﬁjggilvﬂi__ :

. Flve énspejg

e

" Nino Numorala

SixColors

_ . Autistic Students . .

?iquri 8. The Bara indicate Programa Complated to
Grllnﬂcn Theae Programs Wera Tought by the Super-
- visors (o the Autistic Students.

& ‘ E . = o
i :

that would not hiv

These programa/ Inclue identifiecatinon  of six eolors, nine
numerals, five 4} apes, six adjectives, plus the letters of the alnha. -
bet. Only une glamroom had students ready to -urk in these pr:

ademic sr :

" During pla; d recess miny \mlumrﬂ! r:qumrd lddulunnl
Jupervisory rﬁpuruihnlny and many first and second graders espe-

- cially wanted 1o be included. Six autistic-students’ werg each ob-

served on the phygmund for 20 observation intervals during every
lunch recess using a time sampling procedure. During the baieline
period of obeervation the average number of observations in which
an sutistic student was engaged with snuther mdmdual was 2

After the nonhandicapped students were provided with training .
. and structured activities, the mean number of contacts increased

to 10,7 times. As predicted, the increase in contact was ngniﬁrim
t{8) = + p< .01, The total dally contacls ul the au
dtﬂll is shown in Figure 7.

The program sppeared to be beneficial 1o both the autiste sy

dents and the nonhandicapped sudenty involved and wemed 16

pﬂ-lllwly affect the lllily attitudes of the elementary lrhnvnl a
munity, =
The ;u(lillc students achieved pi?lt‘!(ltmlr |k|ll::\hal may nnt
have been develaped without the amistance of one to one instru
tion from the supervisors. In addition, contact with nonhane
capped students un the playground increased llgmﬁrnmly, ma
mure ppropriate social models available 1o the autisti
A significant polat o be made i that ihe gouls of no

The ncmhn

- - =T
ve been completed withous their mmistance.

. .. .The nonhar
- ity an they left thelf cla
’ les:heu and

-

—
i |-
|
o
-
o
[~}
~ |
o |
]
|
Ln ]
e
O\:
7~

i " Days -

1] s .
Flgure Playgfﬂund Contacts anh Nnnhnndlcnppod Individuala
DuMg 8 Da 50! Easellne and 5 Daya of Tmlnlﬁa N=a8)"

2 - . L : =
mitting |hzii§.izlv$ 1o regular antendance, The lnlnlng théss stu-
dents received on’ ﬂ:e‘Pb pmylded lhem with lhE Im:rpt lun;l
akills to relate
Eﬂ!g! Iull,“!t E

iderits within the school environment.

capped students developed a sense of responsibil. - -
stoums cach day to go 0 “work,” ‘The
Elpﬂ"ﬂf\l pumnre at

Eﬂlj

nudepu lelulu oni S
In the fuwure r}xi; mo rl © 'id l:: adapted for use in high

“schoals, communi® colleges, and'on the Jjob work experiencge pro-

grams, The uliimale iur}qtn of maintaining severely handicapped

- individuals \-mhirgl e cﬂmmunhy rests with the comimunity mem-

gﬂmu‘ lrﬂﬁimg nnd nufmfhun Ch ‘§“ Scu-nfg Rﬂe;rch '
Auﬂﬂiltp 1975,

" -Lovaas, 1. O, The autistic rhnld larl tnge teveloprmient Hirﬂugh
"brhnmﬁ mﬂdljmflmn New‘\k: Irvington Publishers, 1977.

j wciple and i human manage:
!{ugel and W thlfrmhﬂggr )
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Ac:hunl children, ‘wmmngly. the. niost signifi-
cint  queationy curréntly  demanding
Fmpirlrul responae celate o the identification

of {1} an upllmnlqﬂ of envitonmental gondi-’

Hons P whichy would u'mnuh- interaction
lwﬁvm'n retarditd and nohretarded rhil:lﬁ-n
_and (B} the appropriate educational- proce-
(Iurrﬂ for establishing nonrdtarded children
ns hehavior models and as reinforcing agents
for Ihrir returded clussmates. Among the var-
. inblea Which « ould be experimentally mynip-
1 ulated to,effect -ml houtcoines are () the ratio

of rf-lnﬂlml to nonreetarded children; fb) Ihn

nges, Imgrmgﬁ qkllli\ .nulmhvi-unm '
‘ol ther
(e} th perf
_and (ul] lhv m.llvn.nh .md .ulwlln-s vnlhln
purlit ular settings. .

*1975),-

fnrring ﬂgrnl n’my funrllun lu Imrmme pm‘r
frainers’ skill levels (Siegel & Stelnman,

This ianue, hnww[- needa further
clavifiention and thus remains a fortile, aren
fnr fufure resedrch.

B =

=

‘ Altitudinat and Affective Developmaent.

Finully, the developers of integrated Vprur—f
grams-should congider the jnﬂum:r of such -

programing om the nllllm“nul and Giffective

levelopment of both retarded and nonre-
tarded participants, Early integration, glven:

.~approprinte structure and Instruction, may
-=tesult in the development of an early ntfitude

ptance und understanding by nonre-
nlelmn fur those different fromthem-

Aironment lhnt mnxlmully facilitates their
vioral drvrlupmenl I'he da\!clapmcm of

'Lhih]ren growup with,

lhr i‘&ﬁl‘rh‘ﬁl.t‘ of directi personalinteractions
1 nrdrd peers, lhr- 'cm-rnllnvrl nl'

-
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hey<have, M course, had

cen-a part of our |
thpq ]n)hn m'ln"s nm

nf me (|H ines I"ullnwing Ihli
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change In totifijonry Vo the-legitimacy of their nped, the intensity of .
their Involvement, and the dynamic quality of their leadership, ‘ :
- Handicaps are not vcensarily related 10 the soclal dtatus of the
family, educational attainment, intelligence, economic influence, or .
environinental setting. They fespett no dne ind, becadse of this, _
< handicapped-children came from homes representing the complete -~ 7
“panorima of American life, “The result wis i pool of concerped par-
.- ents ponsessing the quatities neé®ud for the effective mohilization of

elfort on the behalf of their children. ; : o ’

~ Localgroups fiest developod informally, as sntherings of individunls ‘Trthg_;g_gjjjzj;_y -
~~=sharingwrommmrproblen T reison Tor coming together was to : .

“ help théir children and to help themselves by providing each other.. [Mformally -
mutual psychalogical support to cope with internal fomily needs ug - — s, 7
well ns externnl social pressures. Their concerns first centered nbout

- ~their immediate needs, Thire were Lo few institntions forthecarpof
the handicapped. und all types of handicapped’individuals were
placed tagether with little or no diagnosis or training provided, In
addition, miny of these facillties weregreatly inneed of —
improvement, Public education did not accept s its responsibility =

. “the provision of programs for_children_with limited ca

" either mental or_physic '
particubir, werd grently iminformed aboyl
ing this populition and were totally Gnaware

i

Thesé’éoncerns Tod 1
purpose of sponsorin
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4 ~ times, categorization, which has been Intensified by parental invol-,
’ vement, resulled in duplication of effort nmi fragmentation of pro-
grams and services, Even whef more than one handicap needed 4 ser-
vice, each urganization developed its own. Far example, vocational
. 7 ﬁ:h.lhlhlmhm wis. originally developed for the physically handi-

N . capped only: individunl legislatfon was sponsored to estoblish a -
“credential for ench specialty, On the other hand, the multiply handi-
capped were often left out, having no service available to them,
Becnuse of the hnnéfliq to the individual organization in the areas of
fuml rummg. legislatian, and public information. compaigna, they
ant lu cooperate uml hruudun |hEh‘ neope nf nctivi--

n arly history of parent sgwociations, confllét axisted between
Professional  the parents and the professionals. Having had some negdfive experi-
Relatlonship:  enees with professionals, particularly in the field of education but
St emes T yin ulhnr Huppuct services; parents lacked confidence inthemand
rée. At limegea relatjgnship which |
s ()hwrv IL- Huwr-w ST} lhu

v hy pmfussumuls In addition; the prufessmnul con:”
"'n’y .md r;uullnuny lu lhu I(HVIHL‘H ul' lht. Hruup :
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dent’s Committee on Mental Retardation and the President's Com-
mittee uf Employment of the Handicapped, with parents themselven
. boing nuimed as members, S ’
Recent history reflects an emphasis on advocacy, or the demand for  For Equal Rights
oqual rights, and parents and puirent groups have actively promoted S
the rights-of the handicapped. Disceiminatory practices are being
challenged in the courts, Judicial redress is being sought for statutes :
depriving the handicipped of the right ta vote, to own property, to '
~bear childeén, to speak for themselves, to obtalp occupational
licenses, or to be eligible for insurance..or excluding them from ser-
e vites The nature ofthe purmanen timpoactofcourtdectstong;
“althuugh at firstthought to be landmarks for the benofit of the hond=—— -
Cleapped, will be determined-in the future. Many of these cases are™ —
“ander further litigation, but at this time'it can be stated with assu-
- atance that constitutional issues are being nddressed ot o new level of
serlowsness. The nainber of luwsuits relating to education has gni
icantly increased. Suits are being filed-which seek to eliminate
= exclusion of lhuhuntlitza;ppu‘di_frnm?,pqu‘u weeeas to ﬂlij:nliﬂ[ﬁil op3
_portunity-and the stigima created by labeling children. :
ate legistation is enacted at the s
undoubtedly dimini:
port, -

L}

ctevely Involved inlegisla
reflects a new go thts of the handic

the rightpe oiuc;

tdy of the ha l{i_,
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about services. for the entire life span of the individual, This is
reflected intheir support of programs providing living arrangements,
employment opportunities sither in the cominunity orin workshops,.
and leisure and recrentidfid nppurmnilu-ﬂ At least one organization
. has recognized this and ¢ hanged its name—the National Association®
v o Tor Rehmlml Children has chonged s nivme to lhu Nnil(mnll\ssnﬁx; -

. tion l'ur R(-hlnh-d Citizens, ;

Help in Delivery  And, as puront groups brouden their perspectives, they must also pe-
evaluate the advisability of providing services in contrast to nhluln-
mp,' thin, 1t seems to be readily secepted that parent groups, us pri-

c e e et vate budies, con more endily nssume the rulm)fexpcrimvnh'rlhunnm

’ bureauceatic, public. agencies Fh('n-furv ‘It follows that new

——.l;x)prmn huq new techniques, uml m-w services might contjnue to be

o (h-v«-lnp(-(l un pilul hiasis hy pnrunl gmupg ()m ee ‘fﬁ‘( llve. wurlh-

on m i imw expurl-,
rated hy publl(.

lh(:y menu :
in the settin

nt uﬁniuns
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) lmmn- impruvul survm-a nnd w:;n.- inﬂui'n 'al lqlh_ enm:li . et oW
ment of stututes which required schools do provide special S ’
education programs and other seryices juch ag dmgnmli: a '

- clnages, spench pathology, physical ‘and occupational therajpy.
On the mllh‘mul level, they aucu‘ufully obtained legislation
providing funds for research grants, training grants, grantgfor - .
demonstation programs, and federal ald to the states, st '

. » ”uy have been® advocates of the riglits of lmndlt:uppt‘(l

L lhmughqpnmnnng legislation and in the judicial process, .. . . ,
®  They have been concerned about the entire life of ° lhfl el

handicapped person and broadened thelr perspective. U T

®  Their goal is 1o make nvmlnhlu the nur-th'd m-rvh en to every T
. handicapped individual, . — e o oade i

-®  They are becoming aware nf(hrhum'fnsln henc.rruml Tmmm e o h '

nrdlnnlinn nf --l'fnrls .lmnng pnrnn[grnup’s )

i Iruv lhnl mie h lu-mlwuy hus hecn mu(l
thirty y--urq "R" Imvu ot lwnsl bu

S
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| A Lost Generation of Parents
“‘:1 o ;--q;,;al;li;(lnn merl?n .';‘V.lﬂtly of viewpoints. One-

-8 uﬁmgnmm centers did not exist when our

. . .- =childFen were growing up; few exist now, so

licckic. the fifth of my five children, is pro- ~=we have-been *referred” from one diagnosti-
foundly retarded. The 13 years since she wa. - cianto ﬂnnlhrr \ - ’

born have beéen enlightening ones for e, |-

‘have, learned cnuugh :lbnut other parents and - - Th- cm“d Files .

'm; 50 m.my dngnniucl:\ns and t\hl\ns
Not m; )
ive 4 pediatrician

or- l}muly physu,an “who wnll murtlm.nc -l“

he ~information %

h;lﬁ(llhlppcd L}nldrén

are -cither munnd.nedw
_angry with them, of hmh parents who"iré
nn 'mmhly valwcd by"lhcm p.lr:ms ~who

ents gcn\‘:mlly }\rc nm
I out lht: appli




Q

ERIC

Aruitoxt provided by Eic:

.

not, and nothing that could not have been
discussed freely and openly with the ‘person
"who wrote it. And [ suspect that my case is .
.-typical rather than atypical. JSometimes ‘ the
record collection process-meant delays of 2 os:
3 months’ -before interviews for application
to a"school ‘were granted. How much simpler
it would kave been if I had been able to
- carry her records with me.

L
*

6 Now, we are often told that lhc best plact
fnr our children is in the community, in a
ntlghbﬂf‘hﬂﬂd *with his family or a sub-
stitute family. Yet there are not enough
group homes to begin to meet this de-
__mand, and faster_homes arc. cqually hard

_to come by. That leaves, as before, our

own honies with respite care and home- -

. support services, still only a pussnblhty in
__Mmuost comniunities. N

_The_ lronles.— ..

S Anyune who has lived with a handicapped

.. ¢hild during the last decade or two will be

“able to construct 'a list of ironies. that_he-has__ .

learned tn live. with. ‘The following ones are
derived from my Béckie notebook, as’ w:ll .15"'
~from talks with other parents. - - . -
1. lh\‘: rexpuns;bllny for mﬂmmnng our-
B progress through gthe . il’rag-
S mcmc(l service. system has been of Mt
~ the array “of phy cians and mhé"z&f!r
“sionals we have “seen have assurhed -th
_we_could__not possibly uﬁdcrsmnd

3

""73 It is now commonly a,,cplcd that our

children have a constitutional right to a

frec education, but extra appropriations
=10 "make the classrooms materialize have
'nnt ‘yet followed the Icglslatmn and litiga-
“tion. ‘We are told again to inform our
legislators of thc nccd Why must we tell .
thcm agam;‘ _

nadeto” feel gmlty
’whfn we rlld not mSlllUllUﬂ-lll.{: ‘our” chll-

v umplcxmcs of th

onies-of-otr past CKPEH-
dxlcm
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gesting that | place her on the rostet for
psrm.:m:nt rcmdcncs in the state instity-
tion. - ‘That- is, in’ fact, the only option
. available at present. In Maryland | cannot
‘even provide for ‘her Tuture by putting

- . money”iside and seiting up ‘an mh\:nl.;nu:i .

If 1 die,_and she must enter an institution,
the state's general fupd becomes héir to
her belongings, ands the wmoney saved <ould

the most lmpuﬂ.nm thmg yau .mumphsh. Ir.
- the parent’s presenicq is an obstacle (o testing
because the child will not *cooperate”
presence, the setup 3 hould include a curpplcu:
review of the testing pmu:duc with the par-
ent. _(Remote . vided - -viewing or. _oncsway -
windows are great*if you are richly endowed.)

agement plm part of
Give "the

Slake a realistic njan
the assesyment  outedm

in-his"

pirents -

ﬁ-—egrr—{’Hnnﬂhmg—-ﬂﬂﬂﬂfmtt-‘m her—welt- TTRUgEEstions fof how 1o Tive with the problem

being as . Inghw.sy construction. S0 we
worry about the Tuturé, but _planning for it
is not-yet really a fn,m,ful_:xcuvuy;

® We are tired. We hiave keptour childrei
at home and raiscd them ourselves,

uftm w”hmn

which _that unplm

“with

e L . 5 s
Call the extra démands on time and-energy »
mch

on a day to day basis, considering the needs
of the ihlltl the' mpmtws of the family, and
c ul' the :nmmunny. Let thc

,y .lspctl nf thc rnm.u._gcmenl pl:m
dues notwork. . _ s
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e

Ay veey little about the dhild at prfigéu and  The way you handle that resistance s im-
#"even lesy ihout the child of the fuire, Ciave  portant, Your best tool .is not anger. Some
¢ “tlon him 'h;ﬁ using that -Leb@l 1o Yexplain® . of your job will include the gentler art of
7 his child's cdnditions to other people. _persuasion. Stay confident and cool abou
Help the parent £ think of life with this " your own abilities and Nntuitions. You_ know™

= --child-in the same terms as fife with his other’ .your child better than’ anjone clsé;
- children. It i3 an ongoing, problem solving™ < vital member of the team of experts
provess, Assure him that he is capable of that" - "I'ry to find

you are

person who -can help vou

~problem solving
to hielp Rime-withi §

Lil(L,llLng}mux:péﬂLalwei’klélﬁ%““"i‘ﬁhfﬁ’fﬁﬁtf"*‘lh’t viarious - diignostic visits ind

ults, Pick the person with’ whom you have
] I y

. P W B &

Be sure that the parent understands his  the . best: relitionship, someone who under-
child’s -abilities And assefs as well % his dis- stands yolr . role as ‘the printipal - monitor
g # * i Feoox N IR YT i 5 Frsi . i1 N s
abilities and deficiencies, What-the -child=can == of -your - child's

throughout . life and
come a gaod one,

TPrOgress
= who will'helpyou |
7 3 = i)
you havp
t-_a_ notehook,

do, ix

far more important-than what he canz y
not do, and the parent’s goal theréafter is 1o Learn to-kee
Se-look Tor, ant ipate, ‘expect, and weléome new k;}'gnir th
abilitics and wevelcome them with joy :

m=1o he honest with i

she Has is 107 1épe Cehild , i remembier, .
him, and to help him “feel- Ml Sbout "hime = Ri 0 - you_asked an ¢, ahs
" osellb CTellhim e fhie-blam ell=h

L

‘records. - Assoon as you —
i child with a problem,. - -

{icnuie i
make zhis wiy through:
ices: Warn hin
L Tell

Expl
whaoify 1
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‘Talk fr:rly and upcnly wuh 4 m:my pr(r. prublcms as - lhmgs lh:ul can hc solvcd i
fessionals a8 you can find. Talk with other péople wnrk on lhcm mt;cd er.
‘parents. ]um i1’ parent nrgllnlz.llmn Hy
talking with people’who “have been through -

o it already, - you can- gain a perspective_on

" your particular. problems. You will also '

ceive moral support and will not feel qui tc ;“ fortunately |mpmvcd in m.myfwaiys\ “The
oS- lune. Getinformation. from parent- orga--— fagg that his_child_has..a. Jfkdl Fighi=to- gdm:n.
' mf.nmn-: .1l'mm .wmlahlc Scrvutﬁ :m(l .1lmut ~ tion and’ training floes not surprise lhlspur-
,'ulll(l he ‘expects programs to - be':pro

prugr am } : “ehild e .,{' zvided.o( ;izsczgugirltly.!nl\i ﬂlll(U(lE mwnrcl his
though it his . proved ither . <sch stemn and. th eople vin it is different.

_ Changes md the' Futum R

|
K
H

e

M

Q
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Commumcatlng Wlth Parents-

[ = oo ‘=

PAUL LICHTER

Paul Lichter is Program Manager for

"Moderately Rétarded, Jssaquah—ﬁfhaal

Dutrlrf Isst:quﬂh Washington

e
L : s

*m has beeﬁ observed in buth
“research studids and autub\ug,raphl— .
cal accounts by parents that oné
- effect of rajsing a handicapped child’
s isolation. Parents may feel iso-
lated from members of the
extended fami neighbors, ‘and old
friends who fear, resent, or feel
suncomfortable and embarrassed by
* the handicapping c;ﬁndmun Many -

. parents either anticipate or actually -

" experience social rejéction, pity, rid-

icule, and’ the rilated loss of self
"esteem and s@“al prestige.

If is - not ‘dncommon to: find
arents of ~handicapped children
withdrawing from social participa-
tion and altering plaris which might .
expose them or their child to aucml
. This withdrawal of relav:tmn
ther frustrate the parents
iefeby increase their hostility,
anger toward those
thrm This, in turif; makesit
more dikely that their family, -
friends; and neighbdrs will’want to
Rave eéven fewer associations with
them. Parents may find thémselves
in the grip of a vieious :ycle of rejec-
tion and isolation® .

whie

_judicial dec

It B‘egms Wlth Llstenmg

Thls becomes an' even mb
significant problem for parents of
young dicapped thldrizﬁfwhu
havegnly)ustbegun thcpamful d
lengthy. “coming out” prucess in
which, they publicly” acknowledge
their child’s hindl:appmg condj-

. Hon. Part of this process involves
“'the replacement of unhelpfyl or

negative family members and
friends with a new constellation

source of emotional support and
understanding. But, prior to the de-
ent of these new relation-

ships, it may be the special teacher -~
to.know and care
lteacher can’
. be a'powerful therapeutic helper as

who best come

for the child. The spe

the family struggles wﬁh problems
of isolation. :

thrusk of recent legislation and
has beef’to bring an
mcrmsm;, number of children with

From TEACHING | Exceptional Children, Winter 1976, PR "8B- 71.

Copyright © 19751115 Couneil for Ext:eptmn

1 Children .-

iight include other paremsi
of handicapped thildren, commu-
‘nity agencms or associations, and
: speual ‘educators as-their primary

NELD FOR UNDERSTANDING . -

T3 \mrmty of hﬂhdliﬂpplﬁh cgndltmns
into tha schools, at earlier aggs than

ever before. This situation implies

‘an‘increasing number of contacts
- with' parents who are new to the

task of raising a handicapped child
and who will need .considerable’
understanding and upport as théy
learn: to accommodate and adapt to
their child's special needs. This need )
for understanding, made even more’ .
crucial by the possible isolation
from traditional sources of family
or neighborhood support, places an

* additional abligation upon the spe-,

- _clal educator to form-a helping rela-

. tonship, nat only with the children

in.the classroom, but with their
parénts as well. In addmon thesa
relationships pfovide - the teacher
with an opportunity to be a source
of positive growth for’the entire

family, as well as the oppurtumty -
'Fur pérsuml gruwth

LISTENING TO OTHERS
The process of helping another

 person begins by acceptinglihe total
P y

persorrin a nonjudgmental manner, .
and communicating an attjtude of
ST A 189
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/

e

“said (and the fee

c %

_./ whbke one simply listens in relative -
- sllen:‘;e and where silence is an -

expression of - -openness and
acceptances—or it may take a mofe .

u'ts his understandmg of whit w was.,
bEhlhd the
verbal statement) tn his pwn_
words and ‘feeds -it back -to the

attlve form in which the listener » .

.has already made 2 judgment of the

T FiGuRg

= N . =i

pafents and has evaluated {hem as
maladjusted, unrealistic,

. turbed. Given this predls;nﬁsmun it

“is passlble that'the teachermay turn”
t6 any number or combination of.’

" generally qnhelpful strategies such .

. dis-. .

‘understanding . of whal

X - Ry .
,ggtam‘:é 345/ cleﬂrl s possible. . Barant's Faaline i ‘T‘,EFH,“ '
Oie’very. direct way to communi- arent's Fasling * Code . Parception
£y , LEw o . o= R, _
‘“le igflfza“i uf ﬂthlil'sgﬂp;n;titu- . Frustravon™ | .| Encading | . “When will Billy | Decodipg | "she's, ©
arly.te those In stress, 1s4o listen to , o .o F|Process [T fenrn idTead> F| Process , | * frustrgten.”
heir Feehngs and to the ways in ~ + = e > s . —t] —
. " . ' F
ich t§ase feehngs are “coded l!n ¥ B o CActve Listening © - -
: anguage. ‘, L s T = ' Raspdnse 1o Parent ' l
: Llsteningmay‘be eutherpasmve= s | LA i - — . i
e o o *You're very frustrated|’” =

L i

* decoding the speaker's message to
-more fully understand the emotion

d the message The
is active In thé procebs in that

-he reflects or provides verbal feed- .

back to the speaker to test hm own -

_speaker *-for - » \ferlhgahun and as ordering, admonishing, exhort- - said (see Figure 1), Aﬁuthér reason
“élarification. T - ing,  moralizing, preaching; advis- fgrhstemng acnveilylsmcpmmuni' N

fEih“‘ﬁ‘JE- deseribed ing, blaming, p y’chaaqalyzmg. rd- cate to the speaker thiPyou are try-
listening,” is a profound Wa)’ : deuling,” lecturing, questmmngg ing to undgrstandthebasmmessage g

o cummumcate a wxlllngness to
hear, to understa ,-and to h.wé
empathy. thh‘mmenne who is isb-.
lated and struggling to be hEard
tening has its roots in the.
‘client centered therapy of Carl Rog-
ers (1951). The con ding success

of Thomas Gordon's Parent Effective-
ness Training bﬂck(IQ?E\land gourses

teachers, and Dthers in the hr;!lpmg
pruf&ssmns\

ROADBLOCKS TC)
CDMMUNICAT!DN )
Typically, it is assurhed that bzmg
an’ EFFEEHVE helper ‘means giving
advice.- Wheh' friends or family

Fi

€

-these repeated absencgs

humoring, or “eri the

parents.

" Take, for example, a hypﬂthehca’l .
situation in which a mother has
enrolled her young handxcapped.
. child mﬂpreschﬂnl or infant stimu- -
lation program, but fails to bring

the child ‘to school on a rFegular
basis. The teacher decide vtqdnscus?

to. one of the above mgn,mﬂed

Strategies. (See box-below.)

LISTENING TO PARENTS

-+ ‘Listening is a skill which involves

“and; if successful, that you have
 shared his

verbal exploration.

. Eraﬁimef'(i??.‘i) stéted'tl{at a re-

. speaker’s sahsfat
ive definition of v

an c:bjet;t-
anding.
The active listener translates his

-raw perceptions of what the pafent *
is saying into more simple, precise,
.and culturally relevant language.

The listener feeds back only what '
was said and mrefully avoids adding

"his own ideas, To help in this pro-

cess, the listener should constantly
be asking Internally, "What is this

. - om
:

" members"come to us with a prob- Dn’iéring:‘ "You mustbring Cindymclass on a more regulag
IEm;lhcy will often ask, "Whatshall L ” basis.””
1do?”, “What would you do if you Admnmshmg "1f you dﬁr\t bring her to-school you'll be sorry
werel7" Rather than actively listen- later on/,’ : .=

_ing to'the coritent and feelings : Eﬁ,hﬂrting: “You shouldn’t act like this,' . .
implied by these kinds of questions, - ‘'Moralizing: © = “It's your resporisibility as a pérent to see that
we all too willingly respond with’ Lo - Cmdy gets all the help she needs.” ) ’
advice; . i E,,; “H I' were you, |- Preaching: “¥ou should show more respect for education.”
would . ’ o Advising:” “Let me Suggese that you bring the child more °
: fa:e it, .‘béing' asked “for ! ’ ~ -+ often.” ’
dvice and giving it quickly is gpow- Blaming: “You're dffing Cmdy alot nf harm
erful réinforcer and can be inter- Paychoanalyzing: “You're just afrai
. 'preie’d asan affirrﬁatign QF our wis- e . dy s handicap.”,
] Ridiculing: “You're acting fike a Imle child yaurself

Relmqu:s,,mg this pawgr is d}Fﬁcult Lecturing: “Handicapped children need this kind of early
and threatening, “particularly if the - intervention.” :
advice, giver has occasional second Questioning; “Why don't you come more often?”
thoughts about his own wisdom, Humoring: "“Maybe you'll pe lucky and break ygurleg soyou
Visiﬂ;‘h or mental well-being. - : R won’t have to come more often.”

"~ Teachers often have the mistaken Criticizing:  *,  “You're not- behavmg very rationally.”
notion that it is their duty te help . T’ETSUQdiﬁE_
parcnts accept or adjust to th ir with logic: “"Don't ynu reahze that early intervention can

handncéppgd child by giving advice T . ..
_or.direction. This attitude tnay re- g L :
flect the possibility that the teacher

; cundlhtm?

L

minimize thE\\iﬂzects of the bandlcapplng

L
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parr.nt saying to meZ“AtthE time' af
" 2 natural break in the flow of ideas

.and fegllngs, the listener gives a - -

coficise summary of what-he has .-
heard. - The feedback fnay include

bgtb cognitive canteﬂgand feelings,

. if these arean important part of the

“speakep’s message,

focus initially on the- content side -

and approach the renEftmn ofemo- .

‘tioh with some caution until more
. comfortable and practiced with the
technlque ‘Of coprse, an emotion-
ally - loaded message. cannot and-
should not be ‘dwerted' or lEFt
aunremgnized
"The tepcher should look Fgr sorhe
_cue " that .his reflection has ‘been
helpful"and adequately reflected<
- The box below shows two examples
of active listening.

“The novice - .
active listener would da- well to - .

£,

" Aftera while it will f B.| mgrﬂlke a
“natural form of* ommunpication
than the gaggle of qqestiuns, opin-~

ions, veiled threats, or bland con- -

. veggatior fillers that we tpo often .

em plc:y in  our
_mmmumcatian F
. parents should expe-
Heme Ffeeling of ‘being iinderstood

3 a consequenc®of active listening;
- for many parents'pf a handicapped

child, this may be t} e first step out
* of isplation. Parents'

Evéryday

form of déveloping a seNse of con-
nection and direction to.
statements, e
Active hstemng fosters a Bjnd of
ahharsm and helps parents inijally-
/m xdenhfy and *subsequently. to

arcept thElr own feelmgs In addi- ’

I.A ] !75—.

} Example 7

#

ay also expe- -
rience more specific outkomes in the .

) Mstring of
(therwxse seemingly - r'mbhng_'?

RIC

*  Parent: I'm really pleased wnh the progress Loretta has been
: -" making wuh the new speech therapist; he's so thought-
ful apd kind to ilways keep usinformed abuut her pro-
s @ress, i .
Teacher:  You like him very muth. then
) - Parent: [ do, very’ much '- .
=1 Example 2 . N .
’ Parent: T just” dtmt uﬁdergtnnd One day 1 Feel that Gregury
) :  really likes his school, and the next day he says he hates
: ' it. . .
"Teacher: = He really confuses you,
Fargm, Yes, he sure does, and besides . . .,

8

i

There are some cautions in the
use of active hstenmg lf thelistener
is not careful, Ke may ‘develop a
hlghly stylized way of responding
whlrh may become aﬁnuymg to the
speaker.” !

-Worse, the speaker may |nterpret
the stylized response as arnflcxal
phony; or indicative 6 the listener's
lack of genuine concern. Phrases
such as ] hear you saymg "
or “What I think you'ré saymg is.

.+ ...", should not be rePgated too
"often. Using areflection may seem. a

=

Ey

bit unnatural at first until the active.

listener begins to experience some
_rewards. in the-form of encour-

aging responses from the speaker,

Maintaining Momentum

]

tion, people tend 4o feel comfortable’
- with the listener who reflects skill-
fully. In the school setting this may
influence ‘the parent to-be mores
open to a tuﬁperal,
relahﬁnship ‘Active” hstenmg is a

= technigue which encourages par-

. ents to think independently and to

discover their, own solutions; it

communicates the teachzrs belief

and respect in the parents’ putentml

for self discovery..

" Active listening is a skill whlch-

requires considerable prattice in a .

laboratory or cimu:al settng. Many
.colleges and umversihgs offer basic

cgunselmg or gundance ‘cpuries

" which introduce and allow for the

e home-school -

gglded practitE ﬂf active Hstenlng
skills, -Inservice programs or some -,

dent )
thuse whtj desire mure experir:ncv )

with, tFns
CA

1. Listen 'Fﬁf the basi =

- the speaker.

- 2. Restate to the spmker a'simnple "

ATT]TUDES REQUIRED AND '

L1

and¢ ncnsusummaryﬂﬂhebagic
. tontent sindlor feehng of the \
N EsSagE : R

Zi_j'(:)bserve a cue. g ask for a .i',,f

.Fesponse from. the speaker to: .

]

confirm the accuracy and hglp— e

‘fulness. of the réflection...

4. Allow - the speaker to. cgrrect

‘your pgrcephﬁn if it was ihaccue
. rate. PR '

o
RISKS INVOLVED
Gordon (1910) stressed#ﬂat actwe
hst;mnh is not simply dn external | )

T tu,hmquk) ‘pulled but of the lugr

’kit* whenever somieone has a pro
lem,
ting fo wark a bas
Jﬂbﬁut human rela gnshnpg With:
out these attitudes, the teacher who'
“attempts to listeni to a parenf will
appear to be false, empty, méchani-
cal, or insincere. Whenever these
- attitudes aré ab%ent, at cher ca
not be an’effective ad ve “listent
i;nrdnnllsted basic attie
mus; be presem d
tion:

s

You n:ust; want to hfar, and have

time to hear, what tle parent
has to say. If you don't, sy so.

2, You must want to be helpful

%" with'the parent’s problem at that )

time. Otherwise, 'wait until you
do. : T

3. You must be able to accept the

parent’s feelings, whatever they
may be or however different
they are from yours, To accept
his feelings does not mea 2
_you must accépt -them as yr:mr '
own, but sjmply that you allow

ather, it is 2 method for put- Do
set of attituydes + . -




“him the right mfgeiashednes‘n

“is a way, of saying, lc.m be me,

and you can be you.”

" 4. You must believe in the parent's
-1b|}lly to fm‘d solutions to his’

Ate.\ther to gl\u ap de

The rlsks “nvolved in attwe hs— '

temm,estem from the procegs itself.
~ which requires the listener to sus-

“pend his own thoughits and feelings. .
"« Active listening is nat easy; it is

‘physically’ and mentally demﬂndmg

It requires that we attend fully to":

- anofher person; that. we cease to
fﬂfuﬁ an uur own LnntEl’ﬂs L‘r pruba

ERIC

Aruitoxt provided by Eic:

own problems, This requires the-

sional tﬂmmltm:m m famx]n:s of

lems, that we suspend our'moralis- .

tic and ethnocentric biases and
1udwﬁeﬁts In-sHort, it ccmpels the
listener to see thé world as agother
sees it. - ¢
The teacher whu Wllhngly ti
to parents risks having his opinions
and" attitudes changed and invites
the’possibility’of having to reinter-

pret his own experiences. For some.

teachers this will be seen as an
iﬁteniself thréat'ening experience
is reason they should

3 part of their peraonal and prof

its use. Dlher; will .

'fhtm;c to 1Lhw;-ly ligten:tg parenls

’QEFERENCES

E Brammer, L. M. The- hrlpmg

' rdnfmnshlp mefss and skil gle-
wond Chffs, NJ: Pgentice Hall,

/1973 :

" Gordon, T. Pdrent f[frdmrnsss fraining.. -

~+ New Yark Peter H. Wyden,

£

1970, " !
~ +  Rogers, C. hsm cenfered rﬂunsrlmg
Bostoh: 1 aughfgn leﬂm 1951



: L o " i - LA

?éhts—Pewerful and

ecessary |

' fm‘mzn KROTH R

" be carried.out Aldr

i[,

dufamﬂ i! i

aw B-I H? wnlL h:’fegirﬂi:d ,by aum:

.+ 2, Engage it iﬂ{ue: ,;J:s:msnl téchﬂxguss
: _(1977) have inclu ,e!a number gf tec

. anél own values 45 ¢ 18y rel té to/ par
: "W}m Am L “T' Balance Scalel”

qh“, far auening‘

; apparmnny for Parents éﬂd teagheﬂ o’ work lpgether
erhaps the major differetice begween the e groups of eclucmm
i ohe nrfallimde. bn‘:au&e toa :erlalﬁ extent the b:havngr; mll b:
nmliar 3 l

1 v mquél It would.
pmhibly beelpful for cach teather (o, lggnd some time wi
«Paper and pencil ] da some lnli‘ﬂ!pﬂ:q Gin n: to meet with
“ somie other teache
believes about teac

y prug’ramx (lEl’!tg) :fe prmcn with lﬁng gnd :hart t:rrri goals, lhat '_ .
-due pmcﬁi prm:ei!v, 5 ar t :
fied of any changes in prvgﬁrﬂ‘ TR

v Thmg wholook forward to the opf ﬂuni'ty for parents and

... tachgns’ to, plan cooperatively for the welfare of children will take

7 thie same ;l:pg Whife one group will eiu!ly‘:nl!é«’:l angd de
‘meént defensive data (i-e., a log of the numbar of phone calls fnade .- ers have toward wrkmg‘ \mh exceptio na

‘anchregisiered letter gent ta pa:enl;mfgrmmg{ m of placement friitful results in wﬁrkingmthth:nr piffﬂtpg

devzhmm), the other raup will be équally concerned with 3 =

[ to get par:nu a;& lsy mvnlved in educational d,:r,umm regarding EDNFERENCING EEILLS

In many ways it is unfortunate that laws must - Maost sp:c 1, educators are knﬂwl:dg:ahlg lhll!‘ul and wgll

be pmcﬂ ‘to insure dlalﬂg’u: h:meen pan:nta and teachers when - trained in working with ex Eleﬂﬂl chi dr:n Many of Ihe same

is fype of inter- are effective in'w kin wuh psrfﬂ "

: ".the factors that may m

£ny- Ihe atmn;iﬁﬂutnc: Ihal-!lh: " teachers: .
growth’and development. In faet, wheii a L Enﬂﬂfaﬂmém‘

* child does not tearn or misbehaves in the cla';amgm. pat semns to be ¢ ducly: to good conferences.

- titudéy #id behavior are mually hightighted as'the-maj ) - Placing a table between parent and teacher EEEITI! to act as

s accepled as 4 potent force in hild b havier . abarrder m'ﬂutu;s nn (Krmh & lmpmn 1977). ‘
; lhat tan b;- fur bElh}r or. for wnﬂe

are *thnl s :ﬁfnfﬁr:abl: and fr:: from.

n educatbrs have l‘“'“‘ ) ‘2. Listening., A l:a:her $ho is sgu{xd setive listener ‘can gain a
i ’ ] great deal of information and can help parents in problém
L0 sl g conferences. The- Tesponsive pesture and aftending
© .., skillsthat a teacher uses w:th chlldrén are very :ff'er,xvg, wnh
) A; a behavmrah:l lher: s d I:ﬁd:nfy to ignore valuﬂ arfd atti- 2 Lo parents (Krmh 197’5)
dés because gf the dlfﬁtully in m:axur:m:m l‘inwgv T, gne 3 Recording. Learn
ild recognize that people often act’ oft%the valu
. ‘rather than’ “hard dara.- Millions of pedple smoke
. lhnugh data ‘indicate that thi can_be harmful to lhglr hE thy . | niqu
l;r;e nufibera of adults and chnldren are overweight even Ihaugh T that ;

) .
to wr down any lmpananl mfnrmalmn
- that parents may share.. When. you go to a doctor or lawy:r.
u gxpect the. professional-to make notés. This is 2 tech.
p you n:mtmb:r, but it alsg’ stregses to the parent
afs enough abm.l_l the ’nfuﬁﬂgunn tarec d it, The

dila i ate thar this ‘edn I:ild to early. death or severe health - | - mfm:msunn then can

prubl:rm tgach:nr do not ute. dally regﬂ)n card systemns even : ’;;:r,urary

though data lnﬂli:;fe that lhu tech nigue h:lp; a&lerate lhi: ’ . ; L

g‘fdwlh of many children; o o g g ,T:mmg._], as children’Jike to. knmw wh:n assignments are
* or how much. ]

me they have to ‘work on a project,
. s appreciate knoy g imw lanélhe conference will be
hzﬁe e héw D{len ;héy willg% . .
t K

; Just how impgpreant vslua are gant b;- (ﬁled by ;rymg ] lei:h
bet 'ur mﬁdif:almn t whisgdo

¢ nof of correct hehnvmr. Clr try\@u co
‘an mbcr nf parenu whn h:heve in 8 i g bacl: o the hants t

iveness of pai‘:m(lesch:r prnhl:m
rl:n & Banen, 1978), R
ay ‘be Helpful'ts tea

cHers § to'be aware of :hexr Bwn valies
. lhe valuﬂ Ih;g pgreng brmg [ ] cﬁnfergq::s

OF; par:mg‘fﬂup mEﬂln,g’! . T ;-

) T‘hzr: are i number D!‘ sources ’thgt l:ithfﬁ"may turn {6 'as a

ln vali fication ﬁ?auﬂ;me 1

¢ in*raluer chﬂﬁmtmﬂ de, ivilies., Slmnn :Howe,’ am;l
iﬁinchgnﬁgum (1972) havé prepared a qumber of \'aluaa' :

! Proes TEACHING Exceptional cm!.irsn.sp ng 1976, pp. 8890,
Gﬂﬁrﬂghl -] IQ?B Tha Gmmcll for Exr;agﬁnn ﬂdraﬂ s
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ime and numbeéi of conferencts

pd, ii‘ld S;mpgﬂn "
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: K:lly. E. ]. ‘Parent- ﬁdclier murﬂﬂmn ~A special éduralmn '

- perspective. Seattle: Special Child Publications, 1974.

~ Kroth, K. anmummtmg unfh Jarents nj exfsﬁtm .,,;
dren. Denver: Love, 1977, '

R L &Elm iu

-

l{rmh E Farmt cunjen‘.’ﬂ:z; asa teachmg

d'be included alsa, '

enough profes-*
s nsedgd byt pmbably more-

room can be rephr_at
taught ﬁhal therapy ‘(Guemey,. 1969), beha
(Adam;ﬂn 1970), ‘m
lQ??)i plus how to'te
‘usé€ effective parent
press); Classrogm tea
l'au'giil them to g?ide p

o

%g A
1. Hgt;'ragmﬂ@ Tﬁ) are n’m a hmagenmua bndy Thc
. only thing they may have in common ix a handicapped child,
Some mll be well r:ad mm wnl] he lled madxﬁcrs and

. interaction in gfu
more ;han lﬂ Largg gfﬁp! Lgually :mj up- being lEl:lul‘E;
jwnh aohe - way flow nf!nfm‘hnlf f. .

¥ ‘7_,

. tives and u;ually a

- if a téacher can fay #Enu that thEy willibe n‘zvnlvcd ina
program w)ier t anlearnjo hclp their children read a
.that it will mvalvg fﬁur 1 hour- ;Examn;, . parents s
) I‘E!pﬂnﬂ be :r thap if the gnals nff vaguf and the length of

LN Fur cxamplt,

] ve & numbet of slulh gnd lcchﬂl s 10
r;tegles for. d:;ignmg progr. are ‘de.

ai:ﬂhrd n grEﬂlﬂ dtl HIE lmg Schoals Inu;'lyed lth arents
(Schﬂll & Kru;h, ‘in %}reﬂ) ally, the . mame pmffss that a
lrachcr goes tf\ruugl“ in d:velo mg a lts;u
unil applies to. dev:h;\pmg ar

of _'i;lll‘ll p]}nmng As &hc :hild beﬂ '

in lh: hnm: by parents, Parenp have be:n ", ‘

‘test: lh:u own i;hlldren (Krmh & Sm‘g:z;an. -

) llvnly mandated b;r law but fhe: deve pmcqt of eonsist

- cd‘u

ﬂght I;ar a p.lrm;ular gmup U:ually lh: prfaentcr gﬁd; up mﬂlh

.. fying the program by leaving something out or addmg toit. .

"The fallnwing Vits Addres¥ variciis phases of par:mmg ‘parent:
tion, or tg:hmqugn for wotking with | parents. Some are rela:
bgt most o them shuu!d bn used by skilled

tively. * u;er frge

'Mmmgmg Eslmmﬂr
. Richard: L. McDowell, Publmhcd by B L. Wineh 3
-atgs, P.O. Box 1185, an:a
'dlsmhmcd by Rescarch Pr:ss Champaign, Illl

.+ Eyen Louvs iz Nm Eﬂaugh I‘_'.‘Inldrsn with Ha d:ctzp:, pmductd ]
Im¥, Im; 52 VandEr ilt Ave.. N:w Yark :

. 'hy Parent Magazine Fi
CNY10017, 1975, . - A
The Axt of Farimmg by Bill ‘R, wagung fary - anm;:u :
AEErnard Balzburg and Joe Burngl: Pmdutgd by Research Fn:ss :
Chgmpmgﬁ. lilmms. 1977. E :

A Purent !nmluémem Frﬂ am h

Califorsia (15(15.,1974; Alm R
is

~n

Az ml:r:;t in p’" 3
peﬁ that large
with any comme
Judn:m 3

Wurkmg wnlh parcma may be one uf the most lmparlam al ,d signi-
ge m Not t:nly is the acr

tween at:huﬁl a 'a hnmr may make it

ADDITIGNALR EF] 'REHCES s

Bg- D TmE l!l Umﬁ:& S;‘hutﬁ,\] Dmrifl 233
ansaa IQ?D. '

‘Rtsmn VA Th: Cﬂunﬂlf E:q::pn ren (m presx .
Simon, §, D, Howe, L. W,, &Elrséhenhaum-}i“’aluﬂ clarifica-
- tigs A haudbaak af pra:nml stra tegies jﬂ teachers: r:md .ﬂw'
den 5 4 i . .

E .,_"..i; ‘as
fbe
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* . HERBERT J. PREHM,
;JAMES E. MCDONALD

NFuiures of Chlldren. Hubbs [197‘5) articu-
. lated a set of principles that could gerve as

. -a basis for ‘providing the chifdren of our nation

_“with the best care and education of which we
- gre capable. Later that.year the Education for
All Handicapped Children Act 0f.1975; Public
Law 94-142, established, through' ‘law, a num-
ber, of the princlples presented in Futures of

‘Children. Both documents reflected the’ advo- -
- cacy of individual rights, court decisions, and -

- intense study of issues and procedures revelv-

ing around the identification, classification, *

and education of children who proved difficult: " ciuses. Because the Bxcaptlﬂnal child cannot

. for sécietal institutions to accommodate within

_f;’hei; traditional patterns of servicejA central

prim:ipls of both documents was the tenet that

. “each chlld has a rlght to-an. ‘individualized ed-" -

ucatinn .. .
Priority fur the delwary of Educatignal SR

- ~vices under Public Law 94-142 ha; béen as-
signed to severely handicapped and unserved
children. A seccmd but equally important,
priority is the provision of services to mildly
handicapped and underserved children. While

. these priorities appear to, be clear and to advo- -

"~ cate the right to,education for all handmapped

children, 1mplementatmn of programs ‘de- =

signed to meet these priorities is variable. As &

* result, there remain hEﬂdil;EppEd chlldren ye!

to be: served

~ 'This issue of Exceptmnal Chlldren lS fﬂ-
_ cused on the Yet To Be Served. The purpose r::f
the issue’is threefold. First, this_ issué~of the =
" journal is demgned to explore the issues and
opportunities invplved in maqtmg the EE!UEE-
tional needs of the yet to be’ served. Second,
the issue is intended to provoke discussion
and. debate that will clarify our opportunities

for service. Third, the issue will, hopefully,: -,

stimulate increased efforts in hehalf of those.

" handicapped children yet to'be served.’
- This article is. intended to serve as an intro- _
duction to the overall topic of the yet to be
served. It is our purpose to (a) present an:alter-

Y
£

‘108
A

The Yet TQ Be Served—A Perspectwe

native perspectlva gf the Bxcapticmal child; [b)" L
provide a brief overview of the state of the art - *

" with_respect to' the yet to be served; and (c)

 briefly’ discuss three issues not discussed by -
. the other articles included in this issue uf E.'x-:

E

eeptiunal ‘Chlldren

ﬁxc.eptlﬂnal Chlldran and YuuthsA
C Perapactlva . :

Many definitiana Df exceptional chlldrén have

been advanced over the years, Most dehmtmns .
emphasize that the- excaptianal child is one ',
#ho cannot obtain maximum benefit from the -

ust al sehool prograth afforded the typical child”
| Exceptionality is usually attributed o mtellecs
“tul, physical. SEN8Oryy+ or sm:inamutmnal

* obtain maximum benefit from the usual schoold

program, supplemental, specialized’ educa-

tional gervices are required. It is important to .

_note that it is the behaviofd.of the child that..
lead to referral ‘and classlficatiun as -excap-.
“tional. These same bahavu:rs can be described
as skills -and- the child’s - parfm:mance de-

- seribed’as skill Jevels.

. Based on this analysis, we prefer tn ‘define’

_ exceptional cHildren and -youth as’childre
und youth who have nfofor, self help, cogn
tive, ot Fergﬁnal -social skills that deviate sig
mf;cant

L3

y from the skill levels of their same
age: cultural or ethnic group peers. This defi- ..
mtmn of exceptional chilgren and youth fo- .
- cusés.on the beRayioral skills of tire-child. The

childés akill deviation gan be ii one or mére of - e

" the skill domains. “The definition ddes not state
. that éxceptionality is due to deafness, blind-
-ness, retardation-or any other- internal trait.

Rather, the definition stresses that a child is? *

Excaptmrml Hecause the ‘skill levels demon- . . )
, “Strated-by the child are significantly different
from 'the skill levels exhibited by the chlld 8

A
~age and cultural group pesrs

. Using this dsflmtmn asa base handlcappad
children can be defined. as Ehl]dl’ﬂl’! whnse

1]

Cnpy"right C‘_) 19?9 Ths Council fnrﬁxeeptignsl Chil
dren. -

" Froi Exceplional Children, April 1979_, pb. 502-507.
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v Ehlldx}an»

"ht;l’

skill lavals are si, nlf!cant]y below thase of
their peers. Gifted children would be those
'y who exhibit sifll levels signiﬁcaﬁtly abnva thE
skill levels of their peers. ’ ,

Impliéit within‘the definition is an interac:s
- tiop between biolpgical attributes of the child
‘and the degree to whigh the child has been
taught. While biological damage may produce

- ~sensory, intellectual,#r physical impairment,

.the skill-levels damnnstrgtad by the child are a

result of: ‘both the damage and the dagrea to

whlch the. child has been taught. Instructiar

15, therefore, also a Slgﬂlfll;aﬂt determmant Gf
~ exceptionality. -

: Cnnsideratlon gf t;ultural ethnic and group

. .Agh. peers: have been included in the daﬁmhon :

** because of An acéumulation of data (e.g.. Mer-

-cer, 1973} that’ has’ demonstrated thét failure to
take cultural/ethnic variables into account has
resulted in excessive numbers of minority -

group children being misclassified as handi-

capped. . Datg adjusted for cultural context

Ydemonstrates the néed to relate the skill levels,
skill levels ox-
anﬂ age gmup '

of exceptional children to the

* hibited". by both iheu cultural
\-peers. , - S
The. dsﬁmtlon avoids defining sxceptmnal
“terms of the public school. Thus,
the'definition ﬂpens the age range within which -
. persons _can “be. considered exceptional.' By
avmding réfemﬁc&tn the school, the definttion
also recognizes the raahty that thé. education

-gigned to analyze furictional behaviog

tional children. Cnmparmg children to a nnrmi
- that ‘does ndt’ represent them or interpretlng .
~ test resultg baséd on extrapolated norms pre- -
. sents serious pmhlems when datermming thgé
‘eligibility—of children for special services.” -
Evalyation of dxceptional children (i.e.. spe--

cific testing-andimessyrement. practices) needs

Progress is being made in the develﬂpment

" of standardized testing procedures for some.
_ subgroups of the yet to be served. The contrib-.
utors to this. issue note, however, - that most . -

~ to be reviewed critically and presentad Ina -
" fater issue of this journal. :

current, effqﬂtwg assessment efforts are de-

(i.e.,
skills) as a basis. fcjr instructional plafining,.
e iWhlle progress in  developing procedures

assessing the functional skill levels of excep-

for -

tional children is beig made, :development of .

procedures and tools for identifying the yetto
be served sﬁhampered by a variety of prib- -

" ‘lems: Children with mild or subtle skill devia-

. 8kill - development.

tions are being. passed ovér in favor of children

with more extreme deviations, Many teachers

are unprepared to recognize mild deviations i

grams for children with mild?deviations are
Urnderdgvalnped Teachers’ may alsg:be’ ‘reluc-

_ tant, as noted in Meyen's article, to refer hand: -
. mapped children for. dyaluation, Because " of

* compliance audits, local education agam:l s -

of exceptional children occurs in a wide range .

of settmgs A furthef advantage of the- defini-
\..tion is its stress on skill‘levels. This emphasis
places the. focus of instruction in its proper
_perspective: the lmpmvement of skill. levels,
* Effgrts to meet the educational needs of the
yetto be served will have to focus on the deliv-
ery of specia] education jn a. wide variety of,
settings and on age groups outside those usu-i
ally served by the school. Educational efforts
‘in behalf uf the ygt to be sewﬂd must alsn ﬁji‘us

Eogﬂiti\fj‘. dnd parsnnal sacml skllls

L il The State of the Art
idgniitjiagilin"an_ﬂ Evaiy;:ﬂ@“ :

* One reason for fﬁe:ér\,s-tencg of the yet to be

served as a group is'the fact that they are some-
times difficult to identify and evaluate using
: tF ditu;mal .means. Our procedures and evalu-
ation tools are not readily: ‘adapted to multi-

handlcapped mfant or multicultural excop; |

Malma!ning Momentum ;’ , ) ' Lo

i * b4

. the pgpulatlon of the yet Qp be sewed

-

‘ lﬁtaﬁénllaﬁ Straiegla;

may be directing evaluation resources to the *‘

more obvious Exceptmnahues If t}g§ allm:atmn
of - Bvaluatmn resources is inequitable,. it dis

Yikely that same mildly handmapped children’

are not being identified and are, therefore, at
risk, for being underserved. In- the rush’ to

. ldEntlfy and evaluate handicapped. children, -
the gifted, mcludmg minority gifted and hand-:
icapped gifted, "are often -overjooked “or  as-.
SIgned low priority. Each of these problems -

Systematic referral pro-

contributes uncounted. numbers of Ehildrﬂl‘i‘tﬂ E

3

<A

tlpﬁal pmblems and gpportumtle As a result

diversity of instructional effort is the norm.

velapmg mstrui:tmnal effmts 15 fraquantly

- Documentation of the effectiveness of the de- -

gr;ams basgd cu'_li behaﬂpral_sk;ll gnglyses _w111_ X
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 lepd. hnwever. to the aﬂquisitinn of data dem- -
unstrating program effectiveness fm' each

grnup

.-A number of inalructmnal problems are -
. commcm to each - nf the subgroups discussed.

What should these_children be taught? How

does what they.need to be taught relate to the
) rsgular ‘curriculum? How does the curriculum
" relate to the skills needed to function as inde:

pendently as possible %s adults? Under ‘what

conditions is the curriculum mgst effectively °

delivered? How does the Eurrlculum accom-

modate unusual Educatlnﬂal settings, (e.g., cor- -

rectinnal facilities, group humes)" What cur-
R riculum’ and setting is appropriate for infants
or. young . adults? How do we involve the reg=

ular educatnr in the instructional program for

" the yet to be served? While each of these prob-

-lems is common to éach gmup of the yet to be

- .gerved, each sulutmn is’ as varied as the

subgmu themselves

W

Eamuma Allueatlon

* Whiile allm:atmg funds f
pnrt sgl‘vic:gs based on numbers of children

Wlth categorical handicaps might be adminis-*
ion Systemx

trﬂtlvaly ExpEdlEﬂ[ SLlﬁh an all, ,

exist, Tymg fmam:lal resources s to categmmal

) ‘_ disabilities: prnmulgates beliefs that (4) cate-

e f

e StEﬂllEtFé {Férness..

- of learne

198

gorical disabilities arey ﬂiperatmnally -defined

- and func‘.tmnal "(b) children of one disability
“:are homogeneous and exclusive of children-of.. .. .
anuthe dlsablhty, (c) knowledge of & child's. . %~

3. Shlft the fmanmal ralmhursement system

dlsablllty predlcates the selection of one in-

structional program over another; (d) thereisa =

algmfy:ﬂnt mteractmn beiween dmgnﬂms
teaching program.-and change in skill level;
afid (e) all exceptional children, that is, those

in'need af speﬁial serviceg will be identified
deélLf

'T‘ha-}e be-lmfs have been shnwn to be¥tnsub-
i974; Lilly, 197%; ‘Mc-
Dunald-.- 1968; Reger; 1972: Weiderholt, 1874).

“ Adhering ‘to this regimen will h*lv'r- pro-_
found effects. In addition to parpetuating a
system founded in’ ‘supposition and nonfact, it
WIH n\mrahadnw the Sigm,lcsnceglf determins
tion. and’ evalua-
“tion. of skil dﬁmmn:;‘ Consequently, the prac-
tica, of des:gnmg instructipnal programs based .

“dn, confinuous assessment and’ identificition
‘needs will be délaypd More impDr- '

tantly perhaps; adherence toa Eat(’gﬂl’lﬂ’il sys-
tam nf\restmrce allocation may’ preclude sgr—

rssnurces and sup-'

nolds & Birch, 1977; Rossmiller, Hale

'4, Rei

‘ o . . - e Pm

" vica to the yet to,be served because the nature

of their instructional needs may pmhlbit

_ nategnricnl diagnosis.",

It is time for progressive change. Dne level

’xnf change is to mudify the present muthnd of :
. allocating fmgm:lgl resources for program sup-} '

port..If the insttuctional needs of the _yét to be

, 1‘5arvad are-to be met, modification of our re-
source allocation patterns must be made. Re-

purts (Bernstein, Kirst, Hartman & Mgrsbsll :

1976 McLure, Eumham & Handersnn, 1975
Hobbs,. 1975; Levin, 1978; Lilly, 1 ;

reich;, 1070) of various fupding plans § rowithat

resource allocation systems designed to meet .

the needs of the yet to be served. shnuld accom- ..
phsh the following: - :

1. Mﬂdlfy- Ehglbxllty ﬁntarm for ”’EEiE]'SEfs:--"'

+vicés so that they (a) assess areas of learner
need and identify specific skill deficits; (b)
-arg relative to cultural of ethnic group age

e peers and (c] do:not assuma that ﬁH m-

dlsahxl}ty

gormalttea hing to (a) enable ¢ mprahen-
sive.agsessment and identificatio
needs; (b) pmwd‘e systematic, teaching
. practices designed to remediate identified
learner needs; and ()

chlldr&ﬂ . . S \

from a child count to the support:. of the.
teacher and suppnrt perﬁunnel :

~lgping s,pemal mstru;tmgal gnd ggmpsn-
satory programs (or program components)

B

-2 Cﬂmpénsate trass _categorical or_ noncate-

enable instruction to .
be“designed to the ‘shared m‘ads of, many ’

designed -to acaﬁrﬁmﬂdate varied excep- ",

tionalities sm;l needs.’

5. Allnw an Equltable dollar:digtributibn to se- .

verely: mildly, and riains{reamed. handi- -

_ E’Bppéd Ehl*dféﬂ as wui}l as glfted chll&ran

ACquu‘lﬁg the funds {néeded to: fulf111 the . -
_promiise of art appropriate, mdxv:{duah?ed ed--
-ucation progiam fgr the unserved and lnders .
“served remains g problem for both legislative - -
" and educational leaders. Failure to solve the
~ problem will lead to continued failure ta ac-
tualize our promise to the yet to be derved.

Th Yet To Be Served



Q

ERIC

Aruitoxt provided by Eic:

Ty

'

Thraa Issuas

There are thma issues that are not ﬂlscussad fn-—-

subsequent articles. These issues bear on: the

- educatipn of the underserved and unservéd

.and must be mentioned. The issues Tnelude (a)

fragmentation of offort; (b) the insular focus of ~

traditional special aducbtmn. and (c). substan- -

tive compliance with the promises that Aare im- N
plicit'in Public Law 94142 and much nf our '
current spac]al e;ducmicm llteralura

n A B I

Frngmanmlnn

As" a-profession, special educahgn is very frag-

mented, The fragmentation is the result of

professional  practices and ‘Personal prafer-

' ences. Historically, we have divided: extep-

tional children inte dlst;mla subgroups and de-
veloped discrete,” separite programs - for the

.. -preparation of personnel to teach a particular
"categorical subgroup. In some local education

agencies, service delivery for different groups

" of exceptional children was sometimes as-

: s;gnEd to, unrelated administrative units,

* By fgnusmg on the dlffEl'EnEEE between & é%<;
ceptional children, we produced multipde sub- n
. professions within special education. We have
- creatad a

a situation whérein' Epaclal educators’

' i\‘ltgrastad in one catégory nfexceptmnallty fail

~.fo see themsahies as having anything in com-

‘mon with special educators interested in a dif-

_ ferent group of exceptional children. We have -

also created a situation wherain persons inter-
ested ‘in a given category of child sometimes
gainst otHer categorigs of exception-
rder to secufe‘a miore advantageaus_-v

~. share of scarce raauurcas .

By cﬁmpenng with one angther. we are

"weakening our overall -effort in hehalf‘ of the’

served, underserved, and unsérved axcep- .

" tional children: This fragmemahcm of. effort,

_ Eduﬁatnrs C)nly thrnugh cnmmun cnurdmated

Maintaining Mnmenmm g

.. -

'7) interest, and rhetoric serves,. -to cnnfusa the
- public and thmr legislators, . retard. the im-

provement of sErvas for all exceptmnal ‘chil--

...dren, and create false- schlsms within the
_ _perESSlGﬁ

PR -

o
_ "By thesa cnmments we are not condemning -

" an inferest i in a pﬂrtu;ular group of. Exceptiﬁnal
- children, We are, howsver, | urging that when :

‘we gerve as an advocate for a specific group of

. ax«}gptmnal children, we also advocate for the
- ‘other groups as well. Coalitions have been ef-
fective for parents of exceptional children. Co- -

aJitions should be equally Bffective for special

=

e R

4

. agency.While the locu

- education effgrts As g evid nt

u_: R B STY

E afﬁjﬂs in bﬂhalf Df all exceptignal Ehildran can,

we develop the comprehensive pragrams

needed_to meet the - naeds ﬁf tha yet: tn be -

servad SN : » ‘ Ty

;;,
. 2

Iniulnr Fﬂcua :

tional children has -been a phenomenon in-
creasingly identified- with' tha public schcml
Publu: Law 94-142 makes the pmvls

ucatlonal services to handicapped childrén the n

rESpuns;bihty of the local and. statereducation’

schoal has mad

mentally retarded and em

ue of ed-
ucational services for handlcappe chlldran in

.-]uvemle detention facilities., = . .°
" As a result of these practices, the publm’__:_

_Smce tha garLy 1900 5 'the Educatign qf excep* .

‘of regponsibility {s-ap- -
; pr«jpriata. the historical focus on the public -
any. special educators my-
" opic about wheré# specml education occurs.
Infstructianal programs for institutionalized
otionally disturbed ~
children were frequently outside the purview
) Gf the puMic sehool. This was also.t

sehuul EIESEIGDTD became the fncus of 5 acial

="y

om. this issue
of the yet to be

of Exceptional Children, mari

served are found 1n settings outside the tradi- ., ..

tional foeal point of special education. As a re-
sult of our insular focus, the deve opment ‘of

special education services for childden in un-

usual setungs has bieen retarded.
. If.we are to’ acceleratg the raté at w u:h tha

state of our art dsvalups. we must becorge.léss .

“insular in fotus. We' must become mmore out- |
" going. ‘As noted by Re_ynnlds and Birch (1977],_

special educ:atmn is being pmwded insettings . -

' _Subltpntlva Gampllam:s

 Substantive mmphancs w;th the pmmlsas in-
herent in ‘Public’ Law 94-142 and Futurgs-of
‘Children is necessary if we are to meet the ed-

ucational needs of the yét to be served:, Sub-

.that are. mcréasmgly diverse and ' decenttal:
ized, Mamtanance of this trend is important if -

.we are gmng to pmwde an Epprgpnate educa-

“tion for the yat tn ba served.- S

stantive compliange means developing the best: *

service plan possible for &ll Exr:eptmnal chil-
dren. This plan is committed ;6! the - Ldenlngy

: reprasentad by human rlghts:legxalatujn and

the nght tn adm;atmn pnnciple _
State and local. educatibn Egenclés Ar hur—
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dlu‘al caﬁpliapéé plans are bsing devalnpad"

without the benefit of adequate opportunity to

T analyza all the]m‘pliealiﬂns Df maating the var-,

) maetiﬂg minimum_ Btﬂndirds tmly Meeting ]
: minimum, jstandards i3 pmc:e_duml campliance

“with. the,jaw

ﬁlans to achieve Zubstantive’ camplmnce are

~dren’ Cummon to BEC.h of these grnups is tha -

- Forces that work agamst the development of -

=T s = .= =
R .

fact that thiey exhibit mator, self hélp, cogni-

tive, or “personal-social skills "which deviate '
~ significantly from the.skill levels of their-sare -

age cultural gr ethnic graup peers. The arficles

that follow describe issues, problems, ahd\pro- -

grams related to the identification, evaluati N1

number of pmblems in meeting. the -edyfca-
Jtional needs of these groups are identified, the

- varled and complex. Some of these forces i insy_ _rarticlas also document that ‘the aducatmnal

Ea . cludethe following facts (Clifford, 1978; Hobbs, -
= 1975, McDermott & Aron, 1978; Raynulds &

o Blrchf-'lg‘?? Sarasun& Doris,. 1975)

'l Nut everyona suppnrtgst e rlght tu educﬂ
. tion principle. -

: Gappad are ever present..
" 3. - Teacher associatibns are niot always. Bnthu—
;i o siastic about mainstreammg arid its impli-
. cations: J
.4, Teachers are hecﬁming \fﬂEEl abﬂut the lac:k

. ‘.. of gdequate funﬂmg and resources needed
1o teach E)LL".BEUQDEI children and/or main-

* tain. mamstraammg pru:lgrarns

have not pfepared regular or speﬁial edu-
- cators for their. amergmg m%ss SE
6. Support for- many -*'spetial”
" decreasing because of the accompanying
- pmblems Elﬂd bureaucmtlc pﬂpEl‘ EEEEE

Eusmg on’ prncedural cumglmm:e Thay can
only be overcotre through L:nncerted Effnﬁs fn-
i’ cused on the di

.designed to aghlave the_ best pgs&;ble educa- -
tion for all children of.a community. Reynolds

~ and. 'Bm:h (1977) document a number of lo-
S cales whgﬁa such plans ar¢ being dEVElEpEd
I and lmplémgntgd

Substantwe cnmpllance wxll 1mprgve3 Edu—
catiog
thn;m'gh substantive compliance will we be
ableto keap our pl'GlTllS_E o thé yet to bE’SEl:VE(;:i

! Cone]udlng Camments

}\ll hafidinapped children have bean promlsad
ation. The promise rec- - -

DR Eﬁ'ea appropridte educ
ngzes that some handicapped children’ are
not yet reéceiving services and that some hand-
icapped thildren are underserved. This Issie

of the journal identifies a number of different .

" groups .of ‘yet to. be served exceptional chil-
wo *

. Attitudinal prnblems tnward the hsndx- -

- 5, ‘Preservice and inservice training pmgrams )

programs is

il opportunities for all children. Only '

T

naeds of unsarVBd and underserved s Cep-
tiohal children ‘can be met’ thruugh EQQX‘diﬁ
nated efforts and instructional- programg that .

are in substantive Gumpham:e w1tl: our pn:lm- :

ise. e L

.
%
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